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Abstract. Strilez A. V. Articulation exercises in work with preschool children.
Introduction. The use o f different methods o f communication (verbal language, sign language, 

non-verbal way) to work with children with hearing impairment. Special attention is given to the use 
o f individual approach and variability o f the requirements for knowledge and skills o f  different 
children depending on the capabilities o f the individual child, his intellectual capacity, cognitive 
abilities, specific personal development. A t the level o f  the prospects for further study on using singled 
out the specifics o f  communication in working with children with visual impairments.

Purpose -  to generalize the use o f different communication tools to work with children with 
hearing impairment.

Results. Deaf children are born with the same ability to acquire knowledge and mastery o f the 
language, like all other children; they may have to reveal all their potential quality using appropriate 
visual programs and appropriate support. Therefore, a crucial means o f overcoming abnormalities in 
the development o f these children have special speech training system that provides special system 
classes to enrich vocabulary, clarify the sound o f speech, learning the grammatical system o f the 
language, mastering different types and forms o f speech activity. Specific objectives in working with 
children are forming broadcast, not learning. The paper provided lessons on the development o f reading 
lips, development and use o f residual hearing. For the development o f cognitive and thinking o f using 
writing and reading, visual-activity tools and techniques that help the formation o f ideas, concepts first 
visual-figurative, and abstract level and generalizations. This specially created situations pageant, 
dramatization, and pantomime. All these tools are used in conjunction with verbal learning tools.

Conclusions. So in teaching children with hearing dominated by verbal speech. It is used as 
the primary means o f communication. The paper provided lessons on the development o f reading lips, 
development and use o f residual hearing. For the development o f cognitive and thinking o f using 
writing and reading, visual-activity tools and techniques. This specially created situations pageant, 
dramatization, and pantomime. All these tools are used in conjunction with verbal learning tools. 
Among the prospects for further study o f the problem isolates the specific use o f communication in 
working with children with visual impairments.

Keywords: language; broadcasting; gesture; sign language; non-verbal means; deaf; deaf; 
hard o f hearing.
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G E N D E R  A P P R O A C H  A S A N  IN T E G R A L  P A R T  O F  A D U L T  E D U C A T IO N  
P R O C E D U R A L  C H A R A C T E R IS T IC S  IN  T U R K E Y  A N D  T H E  USA

Анотація. Розглянуто процесуальні особливості освіти дорослих у  Турції та США з 
позицій гендерного підходу. Схарактеризовано принцип, що лежать в основі навчальної діяльності 
дорослих у  Турції та США. Визначено функції викладача і студентів на кожній із стадій 
десятиступеневої моделі реалізації принципу інтердисциплінарності. Здійснено компаративний 
аналіз методів навчання та обґрунтовано доцільність використання кожного з них. Наведено 
результати порівняльного аналізу традиційної та банківської моделей навчання.

Ключові слова: гендер; гендерний підхід; освіта дорослих; принципи; методи; форми; 
моделі; функції; Турція; США.

In tro d u c tio n . D uring the last decades the politics o f  gender equality in society and in 
educational sphere, in particular, has becom e one o f  the key directions in T urkey and the
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USA. It is proved tha t society cannot be dem ocratically i f  there are any form s o f 
discrim ination, taking into account gender discrim ination. Scientific conferences that are 
devoted to the problem s o f  gender equality in the sphere o f  h igher education that are 
conducted in Turkey and the U SA  prove special im portance o f  this problem . A t the beginning 
o f  the X X I century vital interest raised in U krainian  Pedagogic to  unstandardized m ethods, 
form s and techniques o f  teaching. It is connected w ith the needs o f  society developm ent, 
fulfillm ent o f  every personality  educational needs and w ith enactm ent o f  certain acts that 
regulate functioning o f  educational institutions and provide integration o f  U kraine in 
U N ESC O  educational program s for creation o f  educational links w ith foreign countries in the 
field o f  education. W om en’s education is fundam entally traditional, for it w as created certain 
centuries ago and innovative, because it is based on the m ethodology o f  gender and 
personalized approaches. N ational A cadem y o f  Science, N ational R esearch Foundation, and 
F ord ’s Fund are the m ain establishm ents, w hich order gender studies.

A nalysis o f th e  la te s t re se a rc h  w o rk s. Conducted analysis o f  m odern sociological 
and pedagogical sources testifies that procedural aspects o f  w om en’s colleges functioning and 
their place in the context o f  school developm ent w ere w orked out by m any scientists. M odern 
problem s o f gender education in U kraine w ere disclosed in w orks o f T. Suhenko, 
K. K obchenko, T. Tronko, L. Y ershova. The problem s o f gender politics in education w ere 
presented in research w orks o f  L. G onyukova, N. Gryutsak, L. K obelska. There are no 
scientific w orks, w hich are devoted to  gender aspect o f adult education developm ent in the 
U SA  and Turkey.

P u rp o se . The aim o f our article is to analyze gender approach in procedural 
characteristics o f  education in the U SA  and Turkey. The m ain assignm ents o f  the article are to 
characterize banking m odel o f teaching and active m odel o f teaching; trace differences 
betw een interdisciplinary and traditional disciplinary specialization o f educational process; 
single out principles o f gender education.

R esu lts . N ow adays gender education is the m ain form  o f constructive interaction of 
different educational directions. Problem s o f  educational content and m ethods o f  teaching are 
view ed in this constructive interaction. E ducation is not finished by acquiring certain 
know ledge. It is reflexive, for it is finished due to  understanding o f action process, vision and 
assessm ent o f  its forms. C hanging o f  different subjects approaches o f  teaching is im portant 
aspect o f  gender education in high school. U sage o f  innovative techniques is necessary, for 
gender education is aim ed not only at providing students w ith know ledge, bu t also at 
destroying stereotypes o f  their th inking and behavior. In developed countries enactm ent o f 
gender approach in education is view ed as broadening o f life experience for developm ent of 
every personality individual talents, obliteration o f  sex stereotypes in teachers’ thinking. One 
o f  the im portant w ays o f  gender education fu lfillm ent is developm ent o f  w om en’s educational 
establishm ents system.

J. K lein and S. Sjolander analyzed principles, w hich are m ethodological basis o f 
gender approach enactm ent in education. H aving m ade com parative analysis o f J. K lein and 
S. Sjolander w orks w e can trace differences and uniform ities in educators’ vision. Both 
J. K lein and S. Sjolander stressed that basic principles o f  educational process in the borders o f 
gender approach are principles o f interdisciplinary, dem ocracy, participation and context. J. 
K lein stressed that usage o f  students’ experience as an educational source and orientation at 
investigation are additional factors that reinforce efficacy o f  educational process [1]. A t the 
same tim e S. S jolander stated that efficacy o f  educational process can be raised due to  usage 
o f  such principles as collaborative teaching and socialization [2].

As a result w e single out the follow ing principles that are basic m ethodological 
features o f  gender approach fulfillm ent in the U SA  and Turkey. Principle o f  triangle that is 
com bination o f several teaching form s such as groups w ith raised conscience, collaborative 
w riting, lectures and visual techniques that helps to  raise educational process efficacy due to
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diversification and enacting o f  cognitive activity o f  every student. C ollaborative teaching, 
w hich presupposes interaction o f  educational process participators not in the form at o f  
teacher-student, bu t giving every student pow er that depends on contribution and interest in 
know ledge. This principle helps to  form  individual learning w ay and correct it due to 
achieved results. Interdisciplinary orientation o f educational process w hich presupposes 
learning o f every educational topic in interdisciplinary context. D ue to  this principle students 
can trace interdisciplinary links that help to  learn educational m aterial m ore fundam entally. 
D em ocracy is the basis o f good psychological clim ate creation that helps to  raise efficacy of 
educational process. Participation principle helps to  form  individual learning style. Principle 
o f context presupposes creation o f know ledge that is relevant to  experience o f those w ho 
study and is an effective w ay o f reinforcing inner m otivation o f those w ho study. 
D esocialisation presupposes critical approach to  dom inating educational conceptions and 
m oving to  dialogue that is a necessary elem ent in form ation o f analytical skills. O rientation at 
research presupposes that teacher studies students and students investigate educational 
m aterial. M entioned principle helps to  learn educational m aterial actively and raise teacher’s 
pedagogical skills.

It should be stressed that teachers o f h igher institutions differentiate interdisciplinary 
orientation, traditional disciplinary specialization and objective know ledge. It m eans that 
process o f  learning unites different approaches and their application for research o f  w om en’s 
experience in broad understanding: w om en o f different races, social layers and psychology, 
anthropology, physiology, history and art. For research o f certain problem  different sciences 
are united: m ethods o f psychology, sociology and biology or approaches o f philosophy, 
econom y and political sciences. In such interdisciplinary context there is a basis for 
developm ent o f new  know ledge and new  educational program s that helps to v iew  a certain 
problem  from  different positions.

Ten-stage m odel o f interdisciplinary principal realization w as firstly proposed in 
w om en’s colleges. Taking into account m entioned above inform ation there is a necessity to 
analyze teacher’s and students’ activity at every stage. «Singing old songs» is characterized 
by the fact that students begin to  learn new  m aterial associating it w ith  previous know ledge 
from  different disciplines. A t this stage teacher m ust form  as m uch as possible questions, 
w hich are aim ed at tracing links betw een previously acquired know ledge from  different 
disciplines. A t stage «From  different side better» students realize that it is difficult to  trace 
interdisciplinary links and necessity to  study course m ore fundam entally and acquire 
additional know ledge from  previously studied subjects. Teacher’s role presupposes direction 
o f know ledge acquisition in a right direction, taking into account m odern research and 
scientists achievem ents. Stage «R eturning to  abstraction» is characterized by the fact that 
students face difficulty in integrating m aterial that is studied in this course and previously 
acquired know ledge. The m ain function o f the teacher at this stage presupposes developm ent 
in student’s skills to  analyze and synthesize know ledge using such m ethods as analysis, 
synthesis, induction, deduction, m odeling, analogy that reinforces efficacy o f educational 
process. Stage «Im possibility to  m ake definition» is characterized by the fact that students 
having analyzed definitions o f a certain concept, w hich w ere proposed by different scientific 
schools cannot give their ow n definitions, integrating know ledge from  different courses. 
Teacher in his turn m ust teach students how  to trace the m ost essential features o f definitions 
that are proposed by every scientific school and m ake their ow n definition. Stage «Passing 
grass» is characterized by the fact that students take part in discussions tha t dem and 
integration o f know ledge from  different subjects. A s a rule students have w orked w ith 
different sources and it helps to  analyze and com pare interpretation o f a certain phenom enon 
by different scientific schools. Teacher m ust control that students take know ledge from  
different subjects and diverse scientific schools. A t the stage «Play w ith glass balls» students
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continue presentation o f  their own definitions and analyze relevance o f  this definition. 
Teacher controls tha t analysis should be based on m ethodological and theoretical basis that 
helps to m ake objective evaluation. A t the stage «G reat failure» students face conclusion that 
nobody w as able to  propose the m ost com plex definition, for g roup’s definition w as form ed 
by the usage of several definitions. Teacher m ust help every student to  understand w hat kind 
o f  know ledge she needs to  learn the subject m ore fundam entally. A t the stage «W hat has 
happened to m e?» students conduct self-analysis o f  acquired know ledge and the level o f  skills 
developm ent. Teacher m ust teach every student to  m ake self-analysis of the level of acquired 
know ledge to correct individual scientific way. Stage «A cquaintance w ith enem y» is 
characterized by the fact that students begin to  analyze m ethods and principles of research 
that are applied by scientists from  different scientific schools. Teacher m ust teach students 
how  to trace sim ilar and different m ethods of research tha t are applied by scientist from  
different scientific schools. Stage «Real beginning» is devoted to  students’ self-analysis o f 
acquired know ledge from  interdisciplinary perspective. Function of teacher is to  evaluate 
level o f  theoretical know ledge and practical skills [3].

W e th ink that usage of ten-stage system  o f interdisciplinary principle realization helps 
not only develop skills to  trace interdisciplinary links and personalization of educational 
process, bu t also helps to  develop efficiency o f  a teacher and correct his teaching style.

It is im portant to  analyze K o lb ’s m odel o f  active learning that w as firstly applied in 
w om en’s colleges. D. K olb adheres to  the thought that learning o f  m aterial consists o f  four 
parts: concrete experience, m irror observation, abstract conceptualization, and active 
experim ent. The first part is aim ed at active selection of new  inform ation w ith the help of 
assignm ents: in particular active reading of texts, w hich w ere proposed by the teacher w ith 
the aim of inform ation finding, independent selection of literature and w ork  w ith it to  broaden 
know ledge that w ere applied w ith the help of active reading.

In the second part students m ust m ake their own opinion of the problem  and com pare 
it w ith  thoughts of scientists, w hich w ere analyzed in the first part, for this reason in this part 
the follow ing assignm ents are proposed: taking part in discussion, w hich is aim ed at 
com parison of diverse thoughts to  study researched phenom enon thoroughly; w riting of essay, 
w hich is aim ed at com parison of scientists vision, defending personal position and 
com parison it w ith  vision o f  scientists.

A t the th ird  stage teacher sums up results of students’ research w ork and points out 
aspects, w hich w ere not thoroughly investigated, for this reason in this part teacher applies 
such form s of teaching as lecture aim ed at explanation of aspects of phenom enon, w hich w ere 
not profoundly researched by students; lecture aim ed at explanation of w ays w hich m ust be 
applied in future for studying sim ilar concepts.

A ssignm ents of the fourth part help students to  check w hether they have enough level 
of theoretical know ledge for practical problem  solving. For this reason at this stage such 
form s of w ork are applied: students discuss in groups w hat kind of know ledge they need for 
problem  solving; students decide independently w hat aspects of theoretical know ledge m ust 
be applied for solution o f  practical assignm ents [3].

In the context o f  our research w ork  it is vital to  com pare b an k ’s m odel o f  learning and 
traditional m odel of learning. For this reason w e have traced the follow ing differences. In the 
fram es of traditional m odel students passively learn material, because teacher passes 
know ledge. D ue to  m odel of active learning students started to learn m aterial actively, for 
teacher doesn’t pass know ledge, bu t organizes process o f active learning. It is o f vital 
im portance that m odel o f active learning prom otes developm ent of critical thinking, creative 
skills and research skills.

C o n c lu s io n . C onducted  research  show ed tha t during the  last decades the po litics o f  
gender equality  in  society  and in  educational sphere, in  particu lar, has becom e one o f the
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key d irec tions in  T urkey and the  U SA . N ow adays gender educa tion  is the  m ain  form  o f 
constructive in terac tion  o f  d ifferen t educational d irections. C hanging  o f  d ifferen t subjects 
approaches o f  teach ing  is im portan t aspect o f  gender educa tion  in  h igh  school. U sage o f  
innovative techn iques is necessary , fo r gender education  is aim ed no t only at p rov id ing  
students w ith  know ledge, b u t also  at destroy ing  stereo types o f  th e ir th ink ing  and behavior. 
In the  U S A  and T urkey enac tm en t o f  gender approach  in  education  is v iew ed  as 
b roaden ing  o f  life  experience fo r developm ent o f  every personality  ind iv idual ta len ts, 
ob literation  o f  sex stereo types in  te ach e rs ’ th inking . B asic  p rinc ip les o f  gender education  
are co llabora tive  learning, in terd isc ip linary  o rien tation , dem ocracy, partic ipa to ry , co n tex t 
and o rien tation  at research. A pp lication  o f  ten -s tag e  m odel o f  in terd isc ip linary  p rincip le  
rea liza tion  helps not only trace in terd isc ip linary  links and personalize  learn ing  process, 
bu t also  perfec t teach ing  sty le and m ake adequate correction  o f  ind iv idual learn ing  way. 
B asic  parts o f  active learn ing  m odel are concrete experience, m irro r observation , abstrac t 
concep tualization  and active experim ent. K o lb ’s m odel o f  active learn ing  is one o f  the 
im portan t w ays o f  every  studen t cogn ition  activation , developm en t o f  h is critical and 
crea tive skills. F u ture  research  w ork  w ill be d irec ted  tow ards analysis o f  w o m en ’s 
education  developm ent in  the  X X I century.
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Abstract. Terenko O. O. Gender Approach as an Integral Part o f  Adult Education 
Procedural Characteristics in Turkey and the USA.

Introduction. During the last decades the politics o f  gender equality in society and in 
educational sphere, in particular, has become one o f the key directions in Turkey and the USA. It is 
proved that society cannot be democratically i f  there are any forms o f discrimination, taking into 
account gender discrimination. Scientific conferences that are devoted to the problems o f gender 
equality in the sphere o f higher education that are conducted in Turkey and the USA prove special 
importance o f this problem. A t the beginning o f the XXI century vital interest raised in Ukrainian 
Pedagogic to unstandardized methods, forms and techniques o f teaching. It is connected with the 
needs o f society development, falfiUment o f every personality educational needs and with enactment o f  
certain acts that regulate functioning o f educational institutions and provide integration o f Ukraine in 
UNESCO educational programs for creation o f educational links with foreign countries in the field  o f  
education. Women’s education is fundamentally traditional, for it was created certain centuries ago 
and innovative, because it is based on the methodology o f gender and personalized approaches. 
National Academy o f Science, National Research Foundation, and  F o rd ’s Fund are the main 
establishments, which order gender studies.
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Purpose. The aim o f our article is to analyze gender approach in procedural characteristics o f 
education in the USA and Turkey. The main assignments o f the article are to characterize banking 
model o f teaching and active model o f teaching; trace differences between interdisciplinary and 
traditional disciplinary specialization o f educational process; single out principles o f gender 
education.

Results. Nowadays gender education is the main form o f constructive interaction o f different 
educational directions. Problems o f educational content and methods o f teaching are viewed in this 
constructive interaction. Education is not finished by acquiring certain knowledge. It is reflexive, for it 
is finished due to understanding o f action process, vision and assessment o f its forms. Changing o f 
different subjects approaches o f  teaching is important aspect o f  gender education in high school. 
Usage o f  innovative techniques is necessary, for gender education is aimed not only at providing 
students with knowledge, but also at destroying stereotypes o f their thinking and behavior. In 
developed countries enactment o f  gender approach in education is viewed as broadening o f  life 
experience for development o f  every personality individual talents, obliteration o f  sex stereotypes in 
teachers ’ thinking. One o f the important ways o f gender education fulfillment is development o f 
women’s educational establishments system.

J. Klein and S. Sjolander analyzed principles, which are methodological basis o f  gender 
approach enactment in education. Having made comparative analysis o f  J. Klein and S. Sjolander 
works we can trace differences and uniformities in educators ’ vision. Both J. Klein and S. Sjolander 
stressed that basic principles o f educational process in the borders o f gender approach are principles 
o f interdisciplinary, democracy, participation and context. J. Klein stressed that usage o f students ’ 
experience as an educational source and orientation at investigation are additional factors that 
reinforce efficacy o f  educational process. A t the same time S. Sjolander stated that efficacy o f  
educational process can be raised due to usage o f  such principles as collaborative teaching and 
socialization.

As a result we single out the following principles that are basic methodological features o f  
gender approach fulfillment in the USA and Turkey. Principle o f triangle that is combination o f 
several teaching forms such as groups with raised conscience, collaborative writing, lectures and 
visual techniques that helps to raise educational process efficacy due to diversification and enacting o f  
cognitive activity o f  every student. Collaborative teaching, which presupposes interaction o f  
educational process participators not in the format o f  teacher-student, but giving every student 
power that depends on contribution and interest in knowledge. This principle helps to form individual 
learning way and correct it due to achieved results. Interdisciplinary orientation o f  educational 
process which presupposes learning o f every educational topic in interdisciplinary context. Due to this 
principles students can trace interdisciplinary links, that help to learn educational material more 
fundamentally. Democracy is the basis o f  good psychological climate creation that helps to raise 
efficacy o f educational process. Participation principle helps to form individual learning style. 
Principle o f  context presupposes creation o f  knowledge that is relevant to experience o f  those who 
study and is an effective way o f  reinforcing inner motivation o f  those who study. Desocialisation 
presupposes critical approach to dominating educational conceptions and moving to dialogue that is a 
necessary element in formation o f  analytical skills. Orientation at research presupposes that teacher 
studies students and students investigate educational material. Mentioned principle helps to learn 
educational material actively and raise teacher’s pedagogical skills.

Conclusion. Conducted research showed that during the last decades the politics o f  gender 
equality in society and in educational sphere, in particular, has become one o f  the key directions in 
Turkey and the USA. Nowadays gender education is the main form o f constructive interaction o f  
different educational directions. Changing o f different subjects approaches o f teaching is important 
aspect o f  gender education in high school. Usage o f  innovative techniques is necessary, for gender 
education is aimed not only at providing students with knowledge, but also at destroying stereotypes o f 
their thinking and behavior. In the USA and Turkey enactment o f  gender approach in education is 
viewed as broadening o f  life experience for development o f  every personality individual talents, 
obliteration o f sex stereotypes in teachers’ thinking. Basic principles o f gender education are 
collaborative learning, interdisciplinary orientation, democracy, participatory, context and 
orientation at research. Application o f  ten-stage model o f  interdisciplinary principle realization helps
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not only trace interdisciplinary links and personalize learning process, but also perfect teaching style 
and make adequate correction o f individual learning way. Basic parts o f  active learning model are 
concrete experience, mirror observation, abstract conceptualization and active experiment. Kolb’s 
model o f active learning is one o f the important ways o f every student cognition activation, 
development o f his critical and creative skills.

Key words: gender; gender approach; adult education; principle; method; form; model; 
function; Turkey; the USA.
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У Д К  378.001.76 Т И М О Ш К О  Г  а н н а  М и к о л а їв н а ,
доктор педагогічних наук, професор кафедри 
педагогіки вищ ої школи, управління та 
адміністрування У М О  Н А П Н  У країни

Д О  П Р О Б Л Е М И  У П Р А В Л ІН Н Я  ІН Н О В А Ц ІЙ Н И М И  П Р О Ц Е С А М И  
В З А Г А Л Ь Н О О С В ІТ Н ІХ  Н А В Ч А Л Ь Н И Х  ЗА К Л А Д А Х

Анотація. Розкрито різні наукові погляди на проблему управління інноваційною 
діяльністю в навчальному закладі, що дає можливість більш предметно реалізувати освітні 
інновації й вивчити практичну доцільність їх упровадження. Позиціонується авторське 
усвідомлення важливого значення системного підходу до управління інноваційною діяльністю в 
загальноосвітньому навчальному закладі, організації навчальної діяльності учнів, що активізує 
педагогічну творчість учителя, формує креативне мислення майбутнього випускника 
загальноосвітнього навчального закладу, розвиток його творчого потенціалу, досягнення 
якісно нового стану функціонування.

Схарактеризовано основні етапи технології управління інноваційними процесами в 
загальноосвітніх навчальних закладах і відповідні умови її впровадження. Акцентовано увагу на 
нагальних завданнях, які в контексті імплементації рекомендацій, що вироблені в ході 
Болонського процесу, постають перед навчальними закладами: внесення змін до структури, 
змісту, стандартів, форм національної освіти, забезпечення якості підготовки фахівців на 
рівні європейських стандартів. Тому впровадження інноваційних технологій в освітній процес 
навчальних закладів є одним із найважливіших завдань, які нині розглядаються в освіті і 
вирішення яких покладається на педагогів та управлінців.
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П о с т а н о в к а  проблем и . Зміни, які відбуваю ться в соціально-економічному 
житті У країни в останні десятиліття, позначилися на сучасном у стані освіти. Суттєво 
зм інилася її парадигма, щ о орієнтована на входж ення у світове співтовариство. 
П ереосмислено традиційне її розуміння, адже освіта нині -  це, передусім, становлення 
лю дини, її утвердження, пош ук свого образу, неповторної індивідуальності, духовності, 
творчого розвитку. В У країні створено реальні умови для демократизації та  гуманізації 
шкіл, модернізації системи управління освітою , посилено процеси саморозвитку 
загальноосвітнього навчального закладу (далі -  ЗНЗ). Дедалі більш е ми переконуємося 
в тому, щ о їх  дж ерелом  є творча й інноваційна діяльність педагогів, яка знайш ла 
втілення у створенні навчальних закладів для обдарованих дітей, розробленні й
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