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Results. Primary school age is associated with subsequent formation of gender identity, as a
central element in the process of gender socialization and provides definition and awareness of
themselves as a representative of a particular sex.

The leading role in the process of gender socialization belongs to family. The upbringing in
most Ukrainian families based on patriarchal gender stereotypes that narrow the opportunities for
self-fulfillment.

The hidden curriculum is reflected in organization of the education institutions, content
subjects and styles of teaching. Girls fixed idea of the inferiority and subordination of women. Boys
are entering to the school environment, which had been feminized. Boys prone profest for the
strengthening of masculine traits that contributes to the deviant behavior.

Learning is the leading activity in primary school. An important role in the process of gender
socialization belongs to game. The children are influenced and oriented by games also. Boys like
military activities and girls like housekeeping and care for themselves.

Originality. Gender socialization in primary school has several negative features. The
features cause conflict gender relations in future. The gender mainstreaming is able to reduce
negative gender socialization features in primary education system that facilitate the formation of
harmonic gender relations

Conclusion. The ways of gender mainstreaming in primary education system are: gender
expertise of textbooks, introduction of gender component to the content of educational subjects;
forming gender-sensitive educational environment; the involvement girls and boys to organize and
conduct educational activities; formation of gender competence of the teacher; equal access for girls
and boys to use educational supplies, sports equipment efc. involvement of both parents to the
educational process.

Key words: gender; gender socialization, gender mainstreaming, gender stereotypes, primary
school; leading activities, gender relations, hidden curriculum, gender segregation.
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STUDENTS’ PERCEPTIONS OF TEACHING METHODS USED
IN BUSINESS ENGLISH CLASSES IN ECONOMIC UNIVERSITY

Anomauis. Jlocniosxceno, ax cydacHi cmyOeHmu eKOHOMIYHO20 YHIGepCUmeny CNpUuiMamo
3aNPONOHOGAHT IM THHOBAYIUHI THMEPAKMUBHT MEMOOUKU GUKIAOAHHA 01060 AH2HTHCHLKOI MOSU.
30ilicneno awnaniz ocobaueocmeti cnpuiiHamma MpAOUYitiHUX mMda  IHHOBAYIHHUX MemMOOUK
BUKNAOAHHA  O0iN060T AHNITICOKOT MOGU  CHIYOeHMAMU, KiNbKICHUH — AHANI3  GUKOPUCHIAHHS
BUKIAOAUAMU KOHKPEMHUX Mem0o0i8 euriadanHa Ha sauammsax. Ilodano pesyrvmamu 00cnioxHceHHs,
y axkomy Opanu yuacme 250 cmyoemmie i 12 euxaadauie TepHoniibCbko2o HAYIOHATLHOZO
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eKOHOMIYH020 yHigepcumemy. Tecmyeanus cmyOenmie ma anani3 OMPUMAHUX OOHUX NOKA3AE, U0
CmyoOeHmi Hadamv Nepesazy iHMepaKmuGHUM MemoOdM 6UKIAOAHHI, NPome Mpaouyitini Memoou
BUKOPUCMOBYIOMbCA YacmiuLe HA 3aHIMMSX.

Knrouoei cnosa: inmepaxmueHi Memoou GUKIAOAHHS, MPAouyitiHi Memoou 6UKIAOaHHS,
2pynosi ouckycii; yuboei cumyayii; npobiemHe HABUAHHI, MO3KO8A amaKd, 0iN06d aHETCHKA MOBA;
EeKOHOMIYHUTL YHIGEPCUMEM.

Introduction. Nowadays many teaching methods and strategies are available in higher
education offering instructors various alternatives to achieve their teaching goals. A new age of
learners requires proactive approaches to integrate innovative teaching into classroom. However,
students respond differently to different teaching methods having their personal preferences.
Students’ evaluation of teaching methods and strategies is an effective tool that can provide valuable
feedback on what they perceive to be more appropriate for them in the process of learning,

Problem statement. The instructors in Ukraine have flexibility to employ the methods
they find to be effective, but due to the long-term difficult economic and political situation in
the country that negatively influences the professional development of educators, it is not
exactly clear what methodologies and strategies are being applied in the university classes and
how the students perceive the selected teaching methods for learning different disciplines.

The Government of Ukraine approved a plan aimed at enhancing learning English for
the period until 2020. According to the materials represented in the Government Portal, this
plan «takes into account the requirements of the modern globalized, information-technological
society and focused on the modernization of training teaching staff, improvement of
postgraduate education of teachers, introduction of international standards for evaluating
students, teachers and staff» [2]. Education plays a vital role in the development of any
country, and educational system in Ukraine is continuously changing in order to provide a
quality education to the ambitious young people in modern globalized world. Good knowledge
of foreign languages became of great significance, and many research studies explored the
effective innovative methodologies to improve the learning/teaching process. However, less
research focus was on the students’ perceptions of appropriate teaching methods and their
preferences in regard to the teaching strategies applied in the Business English classes.

Analysis of recent researches. Applicability of a wide range of innovative methods has
become a subject of investigation of many scientists both in Ukraine and abroad. The problems
of teaching methods have been investigated by T.V.Karayeva, L.I Danylenko,
V.V. Koneshchuk, N.F. Borysko, N. O. Yakovleva and others. However, the researchers were
focused mostly on the effective use of innovative methods of teaching to justify that application
of interactive teaching methods is more productive in the learning process. Foreign researchers
highlight the importance of English language teachers’ awareness of the innovative teaching
methodologies in language learning and the ways to use effectively these methodologies in
regard to learners’ reactions to them. It is significant to receive positive feedback about the
implementations of these methodologies from language learners [5, p. 309].

Purpose statement. The purpose of the study is to evaluate students’ perceptions of
various teaching methods and strategies used in Business English classes and identify the
teaching methods that lead to quality teaching and learning,

The objectives of the study are to explore how often the selected teaching methods are
used by instructors; to analyze the opinion of students about the teaching methods they
perceived as the most interesting (least interesting) and the most effective (least effective),
and to develop recommendations for improving the teaching process by taking students’
perceptions into account.

The sample population for this study is 250 students of Ternopil National Economic
University, Ukraine (148 females and 102 males), and their perceptions of appropriate and
preferable teaching methods provide valuable ideas for scholarly investigation. The research
questions are the following: (1) What teaching methods are the most frequently used by the
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instructors in Business English classes in the university? (2) What teaching methods are the
most (least) interesting and appropriate for learning Business English? (3) What teaching
methods are the most effective in Business English classes? Mixed methodology was applied
to conduct the research study. During the second stage 12 instructors were interviewed
providing their responses in regard to what methods and why they apply in their classrooms.

Research study description. The language learning process is highly individual and
complicated. In traditional classroom teaching in Ukraine, a teacher lectures content while
students listen, take notes and participate in class activities. Traditional methods have both
advantages and disadvantages; however, the use of traditional methodologies in Ukraine is
caused rather by the external circumstances (e.g. huge content amount in one class per week)
than educational objectives to provide high quality education in the classroom.

Business English is taught to a wide range of students in full-time education preparing
them for business careers. Traditional teaching in Business English makes students learn long
lists of phrases which are supposed to help them to develop skills through learning by heart
the appropriate vocabulary. However, there are students that prefer the traditional learning
style that enables them to passively participate in classroom with the instructor clearly
presenting teaching material and solving all the problems that will be a part of their final
exam. There are students, as well as teachers, who are used to the traditional learning and do
not want to adapt to new learning environment.

At the same time, institutions of higher learning across the country are responding to
political, economic, and technological pressures to become more responsive to the students'
needs and more concerned about high quality education. Educators feel the pressure to lecture
less, to create more interactive learning environments, to integrate technology into the learning
experience, and to use student-centered methods in the classroom. Active learning involves
students working on their own or in groups and teachers promoting active learning focus less on
transmitting information to students and more on developing students’ skills. Students are
encouraged to pursue higher-order thinking, such as analysis, synthesis, and evaluation of
information [2]. Learning is enhanced when students become actively involved in the learning
process. Students’ engagement in the learning process stimulates their critical thinking.
Although there are times when lecturing is the most appropriate method for disseminating
information, current thinking in university teaching and learning suggests that the use of a
variety of instructional strategies can positively enhance student learning. It is critical that
teaching strategies are carefully matched to the teaching objectives of a particular lesson [2].

According to Kutbiddinovaa, Eromasovaa, and Romanova (2016), «the active and
interactive methods allow sharing information, receiving feedback, solving together the arising
problems, simulating the educational situations, evaluating one’s own behavior and the actions
of other participants, diving into the real atmosphere of business cooperation in solving
problematic issues» [4, p. 6557]. The researchers emphasize the use of cooperative learning
methods, group discussions, debates, business simulation games, case situation analysis, project
method, social-psychological training, moderation, computer simulations, and others. The main
advantage of interactive methods is that «the students form the professional competences,
develop analytical thinking, mobilize the cognitive powers, an interest in new knowledge is
awakened, and the creativity of personality is revealed» [4, p. 6557].

Obviously, there is no single best method for everyone in all contexts, and that no one
teaching method is inherently superior to the others. Besides, it is not always possible to apply
the same methodology to all learners, who have different learning styles and needs. However,
applying the most appropriate method for that learner’s specific objectives, learning style and
context is extremely important for instructors.

The study was conducted at the Ternopil National Economic University, Ukraine. 200
students completed a questionnaire designed to determine their perceptions of the various teaching
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methods used for teaching Business English in the university. The questions were developed to find
out their opinion about how often the selected teaching methods were used by their instructors.
A four-point Likert scale was applied suggesting the answers «always», «regularly», «sometimes»
or «never» (4, 3, 2, 1). Before completing the questionnaires, the students were provided with a
description for each method and had a short conversation with an instructor to ensure that they have
no questions in regard to terms’ definitions. Besides, the students were asked to rate the selected
teaching methods using a five-point rating scale and clarify reasons for their choices.
Finding of the study. The analysis of findings was reflected in a tabular form.

Table 1
Students’ reports regarding the use of selected teaching methods
Selected teaching method Always Often Sometimes Never
Traditional methods 55 154 41 -
Interactive methods 33 75 110 32
Group discussion 54 156 40
Individual presentation - 168 56 26
Individual assignments 24 45 164 17
Group assignments 43 179 21 7
Brainstorming 28 145 56 21
Role play - 14 107 129
Workshops - 46 143 61
Seminars - - 61 189
Case study - 84 147 19
Problem learning - 52 148 50
Lecture 51 34 165

As it is shown in Table 1, both traditional and interactive methods were used in Business
English classes. 60 % of students reported that traditional methods were offen used, 24 % reported
them as sometimes used, and only 22 % reported them as ahvays used. Interactive methods were
reported by 13 % of students as ahways used, by 30 % as offen used, and by 44 % as those that
were sometimes used. According to the findings, 21 % stated that group discussions were always
applied in the classes, 62 % stated that group discussions were offen applied, and 16% noted them
as those that were sometimes applied. Individual presentations had been offen used (as reported by
32 % of students), however, 10 % noted that individual presentations were never used in the
classes. High proportions of the students also reported a certain amount of use of the
brainstorming: 58 % reported its use offen; 11 % reported its use as always. Case-study method
was reported as offen used by 59 % of students, and as sometimes used by 33 %. By contrast,
nearly the half (51 %) reported that role play had never been used in the classes.

The implication is that the undergraduates have been exposed to wide available variety
of teaching methods, and that instructors used both traditional and interactive methods in their
classes. The reasons may be in the larger numbers of students enrolled in the classes, the
shortage of suitable venues for other teaching methods, and the relatively small number of
hours for one semester. The traditional methods (lecture) can be relatively effective with large
classes and useful where there s insufficient equipment or resources to allow learners to work
individually or in small groups. However, recent technological advances have made it
possible to bring active learning into large classes. Blended learning can provide a platform
for dealing with big classes and at the same time maintaining active students’ involvement.

As shown in Table 2, students prefer interactive methods (as reported by 74 %) to
traditional methods. 33 % of students do not like individual presentations, and 35 % of students
surprisingly do not find brainstorming to be interesting. The preferable methods are problem
learning, case study, role play and group assignments. However, 54 % still consider lecturing to
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be interesting. These findings imply that students found the lecture method, group discussion
and group assignments relatively interesting. Some of the students were interviewed and asked
to explain their answers. They perceived the lecture method as still interesting because «the
instructor explains all the necessary material to us, it is suitable for the large classes, and it saves
time as the instructor is doing more during the class». From the reasons provided by students, it
appeared that much emphasis had been placed on teacher-centered strategies. However, when
teacher-centered strategies dominate they promote passive learning and limited students’
engagement. The reasons that students preferred group discussion as interesting were the
following: «we find it to be interesting because we can share our ideas and learn from each
other, we can have a good opportunity to voice our opinions and improve our communication
skills, it is not easy to attentively listen to the instructor for a long time». The reason for
perceiving the role play method as inferesting was the following: «we actively participate in our
learning showing our skills and talents and deepening into the situation, therefore, we have a
better understanding of what we are learning.

Table 2
Students’ ratings of and reflections on selected teaching methods
used from less to most interesting
1 5
Selected teaching method less 2 3 4 most
interesting interesting
Traditional methods 34 90 76 50
Interactive methods 16 50 184
Group discussion 167 52 31
Individual presentation 83 28 94
Individual assignments 47 56 71 76
Group assignments 39 36 58 99 18
Brainstorming 87 71 38 40 14
Role play 56 44 20 82 48
Problem learning 35 43 40 132
Case study 12 44 46 73 75
Table 3
Students’ ratings of and reflections on selected teaching methods
used from less to most effective
Selected teaching method 1 2 3 4 5
less most
effective effective

Traditional methods 19 90 65 76
Interactive methods 41 16 50 143
Group discussion 150 101 49
Individual presentation 52 28 132 38
Individual assignments 28 60 63 65 34
Group assignments 19 27 78 99 27
Brainstorming 104 64 25 32 25
Role play 10 51 77 75 37
Case study 10 38 46 70 86
Problem learning 72 76 102
Lecture 28 45 60 48 69
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During the second stage 12 instructors were interviewed. Data analysis showed that
instructors were aware of the advantages of modern innovative teaching methods and they
agreed that innovative interactive methods of teaching are more effective than traditional
methods. However, there were some changes in the university that influenced them to return
to traditional teaching methods. Eight from twelve instructors named the student/teaching
ratio in the class (approximately 25-30 students in the class in comparison to 15 students five
years ago) and decreased number of hours per week for Business English (two hours per
week) as the most critical in their decision in regard to teaching method choice. Therefore,
lecturing seems to be more appropriate in the overcrowded class which is delivered out once
per week. Also, instructors mentioned they feel overloaded and experience lack of time, while
use of interactive teaching methods requires more time for preparation.

Conclusion. In Ukraine the instructors of Business English apply traditional methods
of teaching because they are impacted by the educational environment that does not support
the application of innovative methods. However, there is need to change to the modern
methods because it makes students become active learners and it fits the students’ perceptions
of effective (interesting) teaching methods. Therefore, it is necessary to investigate what
teaching strategies are applied and why the instructors consider the selected teaching methods
to be effective under the particular conditions. Then it is critical to find out the ways to
implement innovative teaching methods that fit students’ preferences.

Future areas of research. The findings of this study would be relevant to teachers,
students, university administrations, and Ministry of Education. Effective innovative teaching
methods improve the performance and learning of university students. The future areas of
research should be focused on the ways of improvement the dialogue between instructors and
university administrations in regard to application the effective teaching methods to achieve
quality teaching under the challenging conditions in Ukraine.
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Abstract. Batryn N. V., Shylinska 1. F. Students’ Perceptions of Teaching Methods used in
Business Classes in Economic University.

Introduction. Nowadays many teaching methods and strategies are available in higher
education offering instructors various alternatives to achieve their teaching goals. A new age of
learners requires proactive approaches to integrate innovative teaching info classroom. However,
students respond differently to a variety of teaching methods having their personal preferences.
Students’ evaluation of teaching strategies is an effective tool that can provide valuable feedback on
what they perceive to be more appropriate for them in the process of learning.

26



Cepisa «Ilemaroriuni Haykm», 2016

Purpose. The purpose of this study is to determine students’ perceptions of selected methods
used for teaching Business English course in economic university and identify the teaching methods
that lead to quality teaching and learning.

Methods. Mixed methodology was applied for the study. A total of 250 undergraduates in
Ternopil National Economic University, Ukraine completed a questionnaire about the teaching
methods used by their instructors in Business English classes representing their perceptions of the
most effective ones. 12 instructors of Business English were interviewed during the second stage of the
study providing wider responses in regard to what methods they use in the classroom and why they
consider the selected methods to be effective in terms of quality teaching.

Results. The findings revealed that the interactive methods and problem based learning were
identified by students as preferable; however, traditional teacher-centered methods were determined as the
most ofien used. Aligning the teaching strategies with preferences of the students improves learning; however,
it is important to consider the educational environment in Ukraine and to align the teaching strategies with
both students’ perceptions (based on their preferences and learning styles) and educational environment
(including instructors workload, student/teacher ratio, number of contact hours per week, efc).

Originality. Most research studies investigating the application of innovative interactive
teaching methods focus on the advantages of their use. Students’ evaluation of teaching methods and
strategies is a valuable feedback on what they perceive fto be more effective for them. Besides,
instructors’ choice of teaching methods can be directed by several arguments including the conditions
that universities provide in Ukraine today. Therefore, the significance of the study and the
implications of the potential results are based on effective solving the dilemmas that many instructors
face today when integrating innovative teaching methods into the classroom experience.

Conclusion. Aligning the teaching strategies with preferences of the students is important.
However, in unfavorable environment that does not support the learning process due to several
circumstances, it is necessary to investigate what teaching strategies are applied and why the instructors
consider the selected teaching methods to be effective under the particular conditions. Then it is critical
fo find out the ways to implement innovative teaching methods that fit students’ preferences.

Key words: traditional teaching methods, interactive teaching methods, group discussion,
case-study, problem based learning, brainstorming, business English; economic university.
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SMICTOBI ACIHEKTH TIOHATTA
«XYA0KHbO-MOBJIEHHEBA TBJIBHICTDb»:
JIIHI'BOAUJTAKTUYHUU ACIIEKT

AHnomauis. 30iticHeHO aHANI3 HAYKOGUX NIOX00i6 00 GUHAYEHHS CYMHOCHI NOHAMMA
«XYO0HCHBO-MOGNEHHEBA OIANbHICHb OUMUHI OOULKIIBHO20 BIKYY HA OCHOSI AHANIZY MAKUX NOHAMD,
AK «OIIbHICMb Y, «XYOOHCHA OIAAbHICHBY, «XYOOHCHbO-MOGNIEHHEBA OliAibHiCMbY. 3 ’4C08AHO 11020
CIPYKHIYDHI KOMIOHEHMU. XYOONUCHE CRPUTHAMM, 610MEOpeHHs, crogecHa meopyicms. Haconoueno
HO 8AXHCAUBOCHI HANAROOMNCEHHSA MICHUX V3AEMO38 "A3KI8 MidHC HUMU VY POPMYBAHHI HABUHOK XYOOHCHBO-
MOBIEHHEBOT DisibHOCHI Oimeti OOULKIIbHO20 BiKY.
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