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family-marriage relations “based on bare economic calculations”, necessity to create a new
household life, a new family, new relationships, based on “spiritual closeness”.

The purpose of the article is to show the process of gender-role of youth socialization through
reforming household, marital and family relationships, the impact of party leaders, ideologists of the
new authorities and total control of the State over this experiment in the 1920s-1930s.

Results. In general, a few key areas of discussion in this period can be pointed out: the first
approach is “Modernization of household in a Communist way: projects and results”, which
highlighted the activities of the Bolshevik authorities aimed at the liberation of women from “home
slavery” through the establishment of a wide network of public kindergartens, public catering
enterprises; the second approach — “From the traditional to Socialist family: discussions, regulatory
acts, results ” spotlighting the policy of the Bolsheviks in the sphere of family relations, transformation
of marriage and family.

Originality. The conversion of the Bolsheviks in the domestic sphere of the society objectively
should have contributed to liberating women from household load, but the attitude of the State,
economic and cooperative organizations to reforming household on the residual principle largely
slowed down the process that eventually led to an increase in employment of women workers.

Legal discourse concerning the new law on marriage and family (December 18, 1917) was about
granting equal rights of spouses. For the first time, the woman to be married could keep her name, have a
separate place of residence from her hushand, to control her income and, in case of divorce could equally
claim to get family property. The new marriage law did not cancel religious ceremonies, but deprived them
of the right to marriage legalization. From now on, only civil registration was legitimate, both the wedding
ceremony and the procedure of divorce much were much simplified. By the way, the new law abolished the
concept of “illegimate child” —as born in and out of wedlock — could acquire the same rights.

Key words: political-ideological component, household, family-marriage relations, relations
between the sexes, gender-role socialization.
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ENGLISH LANGUAGE TEACHING AT THE TERTIARY EDUCATION LEVEL:
SYLLABUS TYPES AND DESIGN

Anomauin: Y cmammi ananizyemvca cyuacuuil nioxio 00 opmyeans i munisayii HagUANbHUX
npocpam 3 BUEYEeHHs GHRMIUCLKOI MOBU 3a Cheyuqpiko-gaxoeum cnpamy8aHHAM, SKi GUCHYRAIOMb
BACTUBUMU  (PAKMOPAMU, WO CHPUAIOMb VCNIWHOMY NIAHYBAHHIO MA Op2aHisayii npoyecy GueYeHHs
AHeNIUCLKOI MOBU CMYOEHMamMu HEeMOGHUX CheyianbHocmel 3aknadie uwjoi oceimu, a maKodic
3YMOGTI0IOMb  NOKpAWjeHHst pe3yibmamie Haguanns. Cmamms po3ensidac HAGUANbHI NpOSpaMu 5K
pes3yromam  MIiCHOI  83a€MOO0IL  MidC — PIBHUMU — YUHHUKAMUY, WO  BKIIOUAIOMb  COYIAIbHY —Md
THCIMUMYYIOHATLHY NOTIMUKY WOO0 (QOPMYBAHHSI HABYATLHUX HPOSPAM 3 AH2IIUCLKOI MOBU 8 MeHCax
VHigepcumemis, aHaiiz NOMpe6 CMyoOeHmis, 3MIiC HABYATLHOT OUCYUNTTHU, A MAKOIC BUMOSU CYUACHO20
DUHKY npayi. AGmopom GUOKPEMMIOIOMbCS HACWYNHI MUNYU HAGYATbHUX NPOSPAM 3 AHITIUCLKOI MOBU 3a
cneyuio-ghaxogum CnpAMYy8aAHHAM. ZPAMAMUYHI, TeKCUYHI, (DYHKYIOHAbHI, CUMYayiliHi, memMamuyni
abo OCHOBAHI HA KOHMEHMI, KOMNEMEHMHICHI, d MAKOHC OPIEHMOBAHT HA BUKOHAHHS 3A80aHb, POOOMY 3
mexcmom ma inmeeposari. Kpim moeo, Oyna eusmawena wiacugixayis HAGHATLHUX NPOSPAM Y
8I0N0BIOHOCMI 00 MO20, K 8OHU OPeaAHI308aHi. B yvbomy Konmexcmi 8uOLIsIIOMb CIMPYKMYPHI HAGYATbHI
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NPOSPaMU, HCAHPOBO-MEKCMOBE HAGUALHI NPOSPAMU, A MAKONC NPOYEOyPHI, NPOYeCyaibHi npospamu, ma
npozpamu, wo OPiEHMOBAHI Ha BUKOHAHHS 3a80aHb. [lo moeo ic, y cmammi oughepenyiiooms npospamu,
OpIEHMOBaHi Ha pe3yIbmam i Npocpamu, OpPIEHMOBAHI HA npoyec, AKI HA MenepiuMill Yac Maiomb
MEeHOeHYII0 00 €OHysamucs y 0azamoeUMIpHI HAGHATbHI Npospamu, wo KOMOIHyIomb V co0i 6Ci
XapaxkmepHi ocobIUB0Cmi NONEPeOHix HaABUATILHUX NPOSPAM.

LJo cmocyembca numanv opeauizayii ma 102iYHOI NOCHIO08HOCHI Y DAHHCYBAHHI KOHIMEHMY
HABUATILHUX NPOPAM, MO V CMAmMmi ONUCYIOMbCA HACMYNHI Kpumepii: CKIAOHICb, KOpUCHicmb abo
HeOOXIOHICb, YaCMOMHICTb | MPAOUYIIHICIb MOBHUX eeMEHMIB, WO BUBHAIOMbCS. Y cmammi makoic
PO32N10AIOMbC CUHMEMUYHT A AHATIMUYHE Ni0X00Uu 00 PO3POOKU HABUATLHUX npozpam. Asmopom
32a0VEMbCA BANCIUBICING YPAXYBAHHS HAAGHOCHI «NPUXOBAHUXY» (8HYMPIUIHIX) HABUAILHUX NPOSPAM ) 6CIX
VUACHUKIB 0C8ImHb020 npoyecy. []o moeo i, yi iHOUBIOYAIbHO 3VMOGICHI «PUXOBAHIY NPOSPAMU YACTO
CUIbHO GIOPI3HAOMbCA 8I0 «OQDIYitIHUXY (IHCMUMYYIIHUX aDO YHIBEpCUMEMCbKUX) HABUANbHUX NPOSPAM,
WO ModHce NPU3BOOUMU 00 NEBHO20 POOY KOHGDIIKMIB i 2anbMy8amu HagualbHULL npoyec.

Hiocymosyrouu suxnadene, y cmammi HABOOAMbCA PEKOMEHOAYI] OPUMAHCHOKUX OOCTIOHUKIE
w000 HeobxioHocmi noOy0osu HABYANLHUX NPOSPAM Y GIONOGIOHOCMI 00 CYHACHUX €6PONEUCHKUX
8UMO2 | cmanoapmie IHmMepHayioHanizayii, eHyuKocmi ma MooOiibHOCMI, 3 0OCMAMHBLOIO KITbKICHIO
200UH NPAKMUYHUX 3AHAb HPOMASOM 6Cb020 Nepiody HAGUAHMA, 05l M020, wob 3abe3nedumu
VCRIWHICMb [ pe3yIbmamuHiCmb npoyecy SUKIA0AHHs | BUSUEHHS AH2AIUCLKOI Mosu cneyughiko-
Gaxosoeo cnpamMy8anHa Ha MPEMUHHOMY (YHIBEPCUMEMCLKOMY) OCBIMHbOMY DIGHL.

Knrouoei cnosa: Hasuanvui npozpamu; aneniticbka Mo8a cneyu@iko-ghaxo8o2o cnpsamy8anHts,
MpemunHUl OCEIMHILl piseHsb, OU3AUH HAGUANLHUX NPOSPAM, «NPUXOBAHI» HAGUANLHI NPOSPAMU,
«OQIYiliHIY HABYANbHI Npozpamu, MUni3ayiss HABYANLHUX NPOSPAM, AHANIMUYHI MA CUHMEMUYHI
nioxoou, 6a2amosuMipHi HA84AbHI NPocpaMU

The problem statement: The processes of globalisation impose new demands as for
quality, goals and content of English for Specific Purposes (ESP) teaching and learning. In
this regard, it is significant for teachers to consider learners’ individual needs, and to ensure
current approaches and demands while planning a learning process. Moreover, they need to
take into consideration personal, social, cultural and economical circumstances, which can
cause issues and sometimes make realisation of an individual potential in studying
impossible. The process of learning ESP by students of non-linguistic study fields remains
especially vital and significant during the last decades. Present-say professional demands
placed on prospective specialists include the high level of profession-oriented knowledge and
skills as well as combination of willingness and ability to master their professional
proficiency, to be a competitive and mobile expert in our integrated world. Thus, these
demands obligatory encompass a good command of the English language both for specific
and occupational purposes. Consequently, the final goal of higher tertiary education is to train
qualified and competitive specialists capable of meeting the employers’ requirements built
upon certain competences of specific character with the knowledge of ESP secured its place
far not in the last line.

Today, teaching students to use the language on a daily basis as well as to know how
to apply it in profession-specific situations is incorporated into the fundamental tasks of the
courses teaching ESP. The aspects of organisation of ESP teaching and learning cover
formation of syllabuses, creating ESP teaching courses, reasoning for timetable arrangements,
appropriate amount of contact study hours, availability and contents of learning and
supporting materials. As for the planning and organisation of ESP teaching and learning, they
include the process of development of ESP syllabuses as a product of interaction of several
factors, starting from social and institutional policy aspects to the ways the culture of an
educational process formed after the documents’ implementation. A syllabus design is a
complicated process built around an initial analysis of students’ needs and the contents of
education, and later on, evaluation of the program effectiveness. The most widespread
approach to the syllabuses’ analysis is examining their content, that is, units they are divided
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into, structures, functions and notions, situations, genres and types of texts, processes,
procedures and tasks, language skills.

Recent literature and studies review encompasses the works and publications by
various preeminent British, Australian, American educators, such as J.C. Richards and
Th.S. Rodgers, D. Nunan, R.K. Johnson, R. White, S. Corder, G. Hall and others, who
investigate the types of syllabuses, their role in ESP teaching and learning, criteria of syllabus
designs and implementation, and numerous aspects of current syllabus enhancement.
However, despite the existence of many studies concerning ESP syllabuses, there is a relative
lack of systematising works on the subject. Thus, it would be vital to make attempts to
systematise types of ESP syllabuses, current approaches towards syllabus design, ways ESP
syllabuses are constructed, organised and applied.

The article aims to conduct a detailed analysis of the current approaches towards the
types, forms and characteristics of ESP syllabuses. The goal of the work is to describe
mechanisms of the processes within the organisational aspects significant for development of
effective syllabuses, regarding the latest data, as well as to examine the recent research
concerning means and tools of creating ESP syllabus currently available in the world.

The main body of the article: Different researchers and reference sources usually
classify a syllabus in similar ways. Oxford Dictionary of Education defines it as a
specification of the content of a course of study, when the teacher translates the contents of
the syllabus into an appropriately sequenced series of lessons designed to enable learners to
achieve the learning outcomes, which the syllabus sets out. [1, p. 292-293] Richards and
Rodgers mention that the term syllabus is used to refer to the form in which linguistic content
is specified in a course or methods. [2, p.30] Hall suggests a syllabus to be generally
understood as the content of a particular language program (or subject area) or the step-by-
step guide that sequences and structures content, specifying what is taught. [3, p. 199]

The methods of ESP teaching generally involve overt or covert decisions relating to
the selection of language items or features that are to be used within a course or method. In
regards to this, we may identify two forms of syllabuses employed: a “priori” syllabus and a
“posteriori” syllabus [2, p. 31]. Priori syllabuses are usually determined in advance of
teaching and linked to specific approaches and methods. A number of taxonomies of syllabus
types in language teaching have been proposed. Richards (2001) [4, p. 26] lists the following
basic syllabus types — grammatical, lexical, functional, situational, topical or content-based,
competency-based, skills-based, task-based, text-based, and integrated. They are used
accordingly with the subsequent methods: Oral/Situational methods employ a situational type
of syllabus, Audiolingual methods use a grammatical syllabus, Communicative Language
Teaching make use of a functional syllabus, Task-based Language Teaching is oriented to a
task-based type of syllabus. They usually consist of a list of grammatical items and
constructions, together with a related list of vocabulary items, or may specify the certain
communicative content of a course in terms of functions, notions, topics, grammar, and
vocabulary, or can be organised in terms of text-types activities such as reports, recounts, and
narratives. However, posteriori syllabuses are usually determined after the lesson, from
examining lesson protocols and result from interaction between teachers and students. This
type of syllabuses is distinctive to process-based methods, such as Community Language
Learning, known as Counselling Learning when learners select content for themselves by
choosing topics they want to talk about [2, p. 31].

In regards to the ways syllabuses may be organised, some researchers classify
constructing a syllabus by content, organisation and presentation [3, p. 201]. Perhaps the most
common way of describing syllabuses is in terms of their content, that is, the nature of the
units the syllabus is divided, for example, structures, functions and notions, situations, genre
and text-type, processes, procedures and tasks, or language skills. Structural syllabuses
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systematically introduce learners to grammar items such as modal verbs, tenses, plural forms
or sentence structures. In this context, functions, situations or tasks may also be introduced to
facilitate the central focus on structures and forms of the target language. Yet despite the fact
that the focus on forms and structures has been criticised for a long time, and the impact of
communicative and task-based approaches and widespread understanding that meaning
matters more than forms, most ESP course books are organised according to the structural
type of syllabuses. In contrast, functions or ‘the communicative purposes for which we use
language’ [5, p. 35] and notions as conceptual meanings such as ‘time and duration’ propose
more meaning-focussed approach to syllabus design, where the basic units include ‘asking for
information’, giving advice’, etc. Moreover, a syllabus may be organised around situations
such as ‘at the Supermarket’, ‘at the Counsellor’s’, ‘at the GP’s’ etc. Consequently,
nowadays, notional-functional syllabuses are rare in their pure form, because ESP courses
cannot teach all the functions and structures of the English language. In addition, they are
often organised by taking into account genre- and text-based aspects. Although different in
their own ways, structural, notional-functional and genre-based syllabuses focus on and
categorise language. In contrast, procedural, process and task-based syllabuses prioritise
principles of ESP teaching and learning and the routes or means of ESP teaching and learning
more significantly. Thus, we can differentiate product-oriented and process-oriented
syllabuses [3, p. 202]. Product-oriented syllabuses usually focus on what is to be learned and
are organised according to the external (regarding the students’ interests) factors. For
example, the learning goals are determined and established by the institutional authority, the
course content is selected by an expert, objectives are defined in advance, all decisions as for
the lessons plans are made by teachers, assessment is made according to the general demands
of achievement or mastery. Process-oriented syllabus designs focus on how ESP is to be
learned and are as a rule internal to learners because objectives are negotiated between
learners and teachers and described afterwards, content is identified by learners and comprise
of what learners bring and want, assessment is made in relationship to the learners’ criteria of
success. [6, p.44-45] Thus, in order not to go to extremes, the most common contemporary
type of syllabus designs is the multidimensional or multi-layered syllabus, which serves as a
hybrid type of a syllabus combining structural, functional and notional, task-based learning
and skills development elements.

The following aspects of ESP teaching and learning improvement involve organising,
sequencing and grading the contents. There exist several ways for content to be sequenced in
ESP syllabuses. The most widely spread criterion is difficulty, or awareness of necessity to
teach easier material before introducing learners to the more difficult items. However,
similarly to contrasting external and internal factors influencing syllabus designs, there might
appear certain issues in interpreting notions of ‘easiness’ and ‘difficulty’. Moreover, linguistic
forms can be of dual nature. Thus, the articles in the English language are simple in forms, but
the peculiarities of their use are difficult to explain and learn. In addition, the existence of the
learners’ ‘internal syllabus’ linked to ‘in-built learning programmes’ complicates perceptions
of what language items learners are ready to learn and, therefore, which language they are
likely to find difficult [3, p. 163-164]. Usefulness, or urgency, constitutes another principle
around which teachers plan ESP syllabuses. It focuses on learners’ immediate needs and is
linked to frequency. However, the relationship between usefulness and frequency is not
always clear as in certain specific contexts definite infrequent words may be more useful than
the ones that are more frequent. Tradition also plays an important role in syllabus design
because learners and teachers expect certain items to be included. It highlights the principle of
grouping items to be taught together, for example, some and any, will and going to and many
others. Although syllabuses are often organised linearly, when language items are dealt with
one after another and mastery is assumed before learners move on, content is mainly
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organised cyclically, through a spiral syllabus [7]. According to it, learners return to the same
content area to explore it in more depth in various contexts. It is typical of this approach to
start with learning the basic meaning of the notion, then, on the next stage, to introduce
additional meaning, gradually advancing learners’ knowledge.

Syllabuses may present language synthetically, when it is broken down into a series of
constituent parts that are taught separately. Alternatively, language may be approached
analytically, where there is much less careful linguistic control within the learning
environment and language is not perceived as a series of items to be progressively mastered.
Synthetic approaches to syllabus design are closely linked to structural syllabuses, and
consequently to Grammar-Translation and Audiolingual language teaching methods. More
analytical approaches to syllabus design mainly relate to process-oriented syllabuses and
underpin stronger forms of Communicative language teaching and Task-based language
teaching. However, most contemporary syllabuses draw upon both approaches, being a
combination of them.

Conclusions and further research prospects: To summarise, it is significant to
mention that ESP syllabus design involves certain decisions about language content,
organisation and presentation. Syllabuses provide transparency, clarifying learning objectives
for teachers, learners and other interested parts including parents and policy-makers. They
also regularise and guide teaching and learning; specifying what content is taught and how it
should be organised. Yet the main attempts in a syllabus design are to ensure uniformity, it is
highly problematic to identify clearly what can be learned easily and quickly, as well as to
predict ESP learning outcomes through individual characteristics, which involve ‘hidden
syllabuses’. [8, p. 6; 9, p. 179-183] ‘Hidden’ syllabuses may be typical not only of learners.
Here we can speak about teachers’ ‘hidden’ syllabuses since their beliefs about the ESP
learning content and its organisation differ from the ‘official’ syllabus. Indeed, all interested
parties including learners, teachers, parents, institutional authorities and policy-makers may
have their own ‘hidden syllabuses’ that may cause mismatches between the ‘official’ syllabus
and actual practice.

Finally, it is significant to state that in order to enhance ESP learning organisation it is
necessary to remember that syllabuses should act as a guide for teaching and learning,
however they are not to be too prescriptive or overly comprehensive, since they may be
viewed by teachers as controlling and disempowering documents that impose both content
and classroom methodologies. Consequently, syllabuses need to be designed in close
connection between teachers, learners and administrators and leave scope for individual
interpretation. There is a pressing need for a more modern and flexible syllabus in ESP at
university level. [10, p. 82] Besides, following the recommendations given by Bolitho and
West, contemporary versions of ESP syllabuses designed in Ukraine should be organised in
accordance to the current approaches and correspond to the worldwide standards [10, c. 95].
Since there exists an urgent requirement for contemporary teaching and supporting ESP
materials, a more modern and flexible syllabus for English at university level, the Ministry of
Education and Science of Ukraine should ensure that international ESP materials are used
with the accompanying technological support and aids, a contemporary, communicative ESP
syllabus meeting international standards is being developed, and an ESP course is taught
correctly in accordance to the number of contact hours recommended for the entire study
period (of four years) to achieve required CEFR standards in language learning [10, c. 96].
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OPJIOBA Hamanis Bonooumupiena

KaHouoam neoazociyHux Hayk, 00yeHm Kageopu iHo3eMHUX MO8
Hasuanvro-naykoeuii incmumym iHO3eMHUX MO8

Yepkracvkuil HayionanvHull yHisepcumem imeni boeoana XmenbHuybko2o
Yepkacu, Ykpaina

BHK/TAJAHHA AHIJITHCBKOI MOBH HA TPETHHHOMY PIBHI OCBITH:
THITI3AIIIA 1 TH3AHH HABYAJTbHHUX ITPOT PAM

Abstract: Introduction: ESP teaching to students of non-linguistic study fields remains
significant at the university level. ESP knowledge and competence are vital in regards to the
contemporary processes of globalisation and internationalisation. The aspects of ESP teaching and
learning organisation cover EPS syllabus development, ESP courses creation, timetable
arrangements, availability of appropriate learning and supporting materials. ESP syllabuses as a
product of interaction of numerous factors play a crucial role in planning and organising ESP
teaching and learning.

The purpose of the article is to describe and systematise current views on the types of ESP
syllabuses, their forms and characteristics, approaches towards a syllabus design, ways ESP
syllabuses are built, developed and employed.

Results: It has been defined that in their nature, ESP syllabuses depend on several factors,
which include specific teaching approaches and methods. In this regard, we have distinguished
grammatical, lexical, functional, situational, topical or content-based, competency-based, skills-
based, task-based, text-based, and integrated syllabuses. Among factors influencing syllabus
construction, content, organisation, and presentation have been identified. In this concern,
researchers have defined structural, notional and functional, situational, genre- and text-based,
process or procedural, task-based and language skills-based syllabuses.

Moreover, ESP syllabuses may be differentiated according to their focus, whether it is placed
on the language per se, or it prioritises the principles and means of ESP teaching and learning. Thus,
we can point out product-oriented syllabuses and process-oriented syllabuses respectively.

The next aspects concerning ESP teaching and learning establishment and improvement are
organising, sequencing and grading ESP syllabus contents. Among corresponding criteria, we have to
mention difficulty, usefulness, frequency, and tradition.

The article as well has defined the two ways of syllabus organisation: a linear syllabus for
language items, and a spiral syllabus for the content. The approaches towards presenting language
also differ. They may be synthetic and closely linked to structural syllabuses employed within
Grammar-translation language teaching methods, and analytical relating to process-oriented
syllabuses and as a result being linked to Communicative and Task-based language teaching methods.

However, it should be mentioned that there is a rare chance of meeting a pure syllabus of just
one type, as they all tend to form a combination of two or more types and approaches in order to
ensure successful ESP teaching and learning.

Originality: The article analyses present-day approaches towards ESP types and designs
mentioned in the recently published works describing criteria and mechanisms behind the processes of
development of effective and flexible ESP syllabuses eminently suitable for the current requirements of
ESP teaching. The topic of the article is especially vital in regards to the innovative processes and
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reforms in the sphere of Higher education in general, and the processes of internationalisation of the
tertiary education in particular. Data presented in the subsequent article will assist in promotion of
ESP teaching and learning enhancement because they cover contextual, structural, and organisational
features of ESP syllabuses contributing to this.

Conclusions: To summarise, we should state that proper ESP syllabuses provide transparency
and clarify learning objectives for teachers, learners/students and other interested parts. ESP
syllabuses need to be designed in close collaboration between learners, teachers and institutional
authority, and leave some opportunity for individual interpretation in order not to become overly
prescriptive and imposing. Thus, modern types of ESP syllabuses designed for the university level
must be organised in accordance to the present-day approaches and meet international, and European
in particular, standards.

Key words: syllabuses; English for Specific Purposes (ESP); tertiary education level; syllabus
design, «hiddeny syllabuses, «official» syllabuses; types of syllabuses; analytical and synthetic
approaches; multidimensional syllabuses.
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IMPATMATUYHA I KOHBEHIIMHA CTPYKTYPA
MPOPECIMHOI KOMIIETEHTHOCTI

Y cmammi poszensnymo nousmms «npogheciiina komnemenmuicmoy (I1K) ma it ckraonuku 6
saxonodascmai Yxpainu ma y npaxmuyi CLLIA ma EC, axi npedcmasieni y NOPIiGHATbHUX MAOIUYX.
3anpononosaro koHepyenmua im yinicno-npaemamuuna cmpykmypa IIK. Teopemuuno ob6rpyHmogano
HeoOXiOHicmb [ docmamuicme il ckiaoHukie. OKpecieHi yMOo8U NepemeEOPEeHHs GUHAYECHHS.
cmpykmypu IIK y npaemamuune ma Kougenyiline, sike NOGUHHO CMAMU KIO408UM V THGOPMAyiuHill
iHpacmpykmypi punky npayi Ykpainu.

Knrouosi cnoea: npacmamuyna cmpykmypa HOKA3HUKIE NpogheciiHoi KOMNemeHMHOCHI,
MemaKoOMnemenmuicm.

AKTyaJbHicTb. KOMIETEHTHICTh Y PUHKOBIN €KOHOMII — BOXXJIUBUN (HAKTOP SKOCTI
KHUTTA OCOOMCTOCTI Ta CTajJoro PpO3BUTKY mianpueMctB Ta nepxasu. llonstrs IIK e
KJIIOYOBHUM KOMIIOHEHTOM 1H(opmaiiifHOi 1HQpacTpyKTypu pHUHKY I@paii, OTxke 1 Yy
npodeciiiHuX cTaHAapTax Ta cTaHAapTax HpodeciiiHoi ocBiTH. BifcyTHICTh e(heKTUBHOCTI
miei 1HQPaAcTpyKTypd Ta BIANOBIIHHUX I1HCTPYMEHTAJIBHUX NpOQeciiHUX 1 OCBITHHUX
CTaHJApTIB HE Ja€ TapMOHI3yBaTH TPYIOBI BIJHOCHHH, €(PEKTHBHO BUKOPHUCTOBYBATH
JTIOACHKUN KamiTasl. ToMy BHHHMKA€e COIIaJIbHO-€KOHOMIYHA HEOOXIIHICTh Yy MOUIYKY
IparMaTi4Horo Bu3HadeHHHs moHATTA IIK, i cTpykTypu, KpuTepiiB, IOKa3HUKIB,
IHMKATOPIB /Ul 1I€HTU(IKALlI] Ta MIKaJ JJs OLIIHIOBAaHHS.

AHaJi3 ocTaHHIX JocaizkeHb Ta nyoJikaniii. [IpoGieMi Bu3HaueHHd 1 popMyBaHHS
npodeciiHOT KOMIETEeHTHOCT1 pUCBsiueH1 qociiakenHs M. BaueBcekoro, A. BepOulpkoro,
I'. €npaikoBoi, [ XKopoBoi, B.3BonnikoBa, O.Jlokmmuoi, C.Mensauka, O. CaB4eHKO,
B. CeBepoBa, O. Opuapyk, O.Ilomeryn, B.Pybnosa, II. Tpodimora, O. IlappkoBoi,
O. llectonamoka, €. Illynbrina. BuzHauyaioTh KOMIIETEHTHICTb, BUXOASYM 3 TCHXOJOTO-
nearoriyHoro morisiay, HaykoBii: B. baiinenko, JI. Burotcekmii, 1. 3umas, [ 3s310H,
B. Kpemens; 3 3aranpHo-nicuxomnorigdoro — JIx. PaBen, H. SIkoBneBa. [edininii kimouoBux
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