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Abstract. Introduction. A modern teacher should
operatively perceive what is new, which becomes most
relevant in matters of education, own technologies that
allow him to form a person who seeks, striving for self-
knowledge, self-determination, self-realization.

The purpose. Identifying the individual abilities of
students, it is necessary to develop their ability to think
deeply, originally, freely and emotionally. The teacher can
make difficult tasks easy, thereby helping students to
master the program material.

The methods. To determine the level of knowledge of
the Russian language at the first lesson they are offered
the following tasks:

1. Translation of text, reading and retelling small
text

2. Test assignments.

3. Essay "My hobby"

Results. We divide students into groups: strong, me-
dium, poorly performing - groups 1, 2, 3. 1 group — stu-
dents with a high level of mastering, with high cognitive
abilities, able to work independently, perform tasks of
increased difficulty. Group 2 - students with an average
level of ability. For them, it is necessary to create condi-
tions for progress in development and gradual transition
to the Ist group. Working with this group, you need to
develop the ability to educate independence, self-reliance.
Group 3 - students with low academic performance, as a
result of their pedagogical neglect or low abilities. This
group has to pay special attention, support, help to learn
the material, work only with them in class for some time,
while the 1st and 2nd groups work independently. Sys-
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tematic work with them helps some students go to work in
2 or 1 groups.

Originality. The author of the article has been deal-
ing with this problem for more than 40 years, has devoted
more than 20 works to this problem, including a textbook,
an educational and methodological manual, developed
this technology, received copyright (No. 0457 dated Feb-
ruary 15, 2018), author technology (TIDO-technology
individually -differentiated training) was introduced into
the educational process of the International Kazakh-
Turkish University named after Kh.A.Yasavi (Implementa-
tion Act dated February 8, 2018).

Conclusion. It is necessary to cope with distrust of
the student, change the whole style of relationships with
students. The time of each class is used to combine edu-
cation and development of students.

The main advantage of tasks with differentiated as-
sistance is the full employment of all students, inde-
pendently moving from level to level. Each subject has its
own possibilities of preparing multi-level tasks.

Differentiation of training will be effective and effi-
cient, since such a pedagogical system, in which the
student is considered as the most interested participant in
his development, as an activist of self-education, self-
development. And the pedagogical activity of such a
teacher can be characterized as pedagogical cooperation
and mutual understanding.
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learning, driving forces; level of motivation.
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LEADERSHIP QUALITIES OF YOUTH

Abstract. In this study, it is aimed to examine
the youth leadership characteristics of graduate
students. Research is in the scanning model. Youth
Leadership specialties scale was used as a data
collection tool. The study included 216 students
from the Educational and scientific institution of
pedagogical education, social work and art of Bo-
dan Khmelnytsky National University at Cherkasy
in 2017-2018 academic year. Data collected were
analyzed using Mann Whitney-U and Kruskal
Wallis from nonparametric tests. Descriptive factor
analysis (AFA) and confirmatory factor analysis
(DFA) were performed for structural validity of the
scale. According to the analysis results, the scale
consists of 40 items and 9 factors. These factors
have been identified as challenge and goal setting,
Communication, Group skills, confidence and
confidence, decision-making skills, problem-solving
skills and responsibility. Cronbach's Alpha internal
consistency coefficient calculated for reliability of
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the whole scale was determined as 922. The
results of the research according to the
characteristics of youth leadership has been
influenced by several factors.

Keywords: Youth;,  Leadership; Youth
Leadership; Student Leadership; Youth Leadership
Characteristics Scale.

INTRODUCTION
Young people are affected by rapid
change and transformation in today's
world and are dealing with personal and
social problems. In addition, they have

difficulty in discovering and managing
themselves. In order to overcome these
challenges, it has become even more

important to prepare young people for the
future in terms of different skills. In this
context, it can be said that determining
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leadership characteristics, building
leadership capacity and developing them
are important [1].

Leadership

Management, which began to progress
as a science from the old times, has made
various definitions of leadership along with
the pioneers of science, some assumptions
and models have been enriched and
various ideas of leadership have come up.
Leadership is an English word and the
word is “lead” as its original verb. In other
languages, management in English is not a
word that reflects exactly the words “ma-
agement” and “administration”, but rather
a word that meets leadership, which is a
necessary and important subject of study.
In Turkish, although the word “leadership”
and “satisfactory” are suggested, the word
“leadership” is used in general [2].

Hemhill and Coons [3] defined
leadership as the behaviour of an
individual who directed the actions of a
group towards a shared goal. According to
Burns [4], leadership is the activation of
corporate, psychological, political and
other resources by individuals to predict,
uncover and increase what their followers
want [5].

B. Bass [6] leadership is a group
process, a matter of personality, influence,
persuasion, power relations, and the tool of
achieving organizational objectives, or as a
combination of structure refers to the
establishment of this behavior.

According to T.Yidirnrm et al
[7, p- 438], understanding leadership
change is the requisite for managing it, but
it is not enough. Managers who will do this
must have leadership qualities. Every

manager is not a good leader. It is enough
to define leadership to see the relationship
between change and leadership. There are
three characteristics that a good leader
should have: 1) Vision 2) persuasion 3)
ability to motivate. In other words, he has
a leading vision. The point to be reached
knows. Then it brings people under this
vision. He convinces them to think and act
accordingly. Big goals require great efforts.
Therefore, it is not enough for people to be
convinced at first. They need to be
constantly motivated on the long road that
they need to walk. Otherwise, the
excitement will go out in the short term
and you will not be able to realize the
vision (trf. S. Unal [8, c. 52]).

Youth Leadership

Youth leadership can be considered as
a separate competence area, encompassing
features such as team work, responsibility
and ownership in youth development.
Youth development also covers the field of
youth leadership competencies and looks
more holistic in adolescence A. Edelman et
al. [9]. It is observed that the field of
leadership is related to different areas of
youth development. In fact, the two
concepts intersect in particular places for
their purposes [10]. According to
W. Wheeler and C. Edelbeck [11], youth
development activities and youth
leadership are separated from each other
at this point: youth development activities
focus on empowering young people for
adolescents' problems and coping with
problems (trf. [1]). The leadership
characteristics of young people are shown
in Table 1 below:

Table 1

Leadership Qualities Seen 1n Young People

Features

Fund

Problem solving skills

Addison, 1985; Karnes, and Bean, 1990; Meyer, 1995; Central
Michigan Uniandrsity, 2004:5; ACUI, 2005

Target setting

Addison, 1985; Anyon vd., 2007

Addison, 1985; Fertman and Long, 1990; Fertman and Linden,

Decision-making skills

1999; Joy, Yang and Farzanehkia, 2000; ACUI, 2005; Anyon

vd., 2007

Addison, 1985; Meyer, 1995; ACUI, 2005; Conner and Strobel,

Group skill

2007; Kouzes and Posner, 2007; Ayres ,1987’den
akt.,Horstmeier and Ricketts, 2009; Youthbuild, 2015
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To know individual and

group values

Oral and written com-
munication skills

Motivation

Social and moral respon-

sibility, sense of
commitment

Conflict management
and solving

Stress management

Recognize yourself

Managing yourself
Emotional intelligence
Self-regulation

administration

Becoming a Model

Critical thinking

Risk-taking

Meyer, 1995; ACUI, 2005; Henderson, Whitaker, Bialeschki,
Scanlin, and Thurber, 2007; Kouzes and Posner, 2007; Amiri-
anzadeh, 2012

Addison, 1985; Fertman and Long, 1990; Meyer, 1995; Zeldin
and Camino, 1999; Zimmerman and Burkhardt, 1999a, 1999b;
CMU, 2004, s. 5; Conner and Strobel, 2007

ACUI, 2005; Anyon vd., 2007; Henderson, Whitaker, Bialeschki,
Scanlin, and Thurber, 2007; Amirianzadeh, 2012

Addison, 1985

Addison, 1985; Fertman and Long, 1990; Zimmerman and
Burkhardt, 1999a, 1999b; ACUI, 2005; ILA, 2009

Fertman and Long, 1990; Fertman and Linden, 1999; CMU,
2004

ACUI, 2005; Linden and Fertman, 1998’den akt., Conner and
Strobel, 2007; Anyon vd., 2007; CAS, 2009; Ayres, 1987’den
akt., Horstmeier and Ricketts, 2009; Meadows, 2012; Amiri-
anzadeh, 2012

CMU, 2004:5

ACUI, 2005; Youthbuild, 2015

CMU, 2004:5

CMU, 2004:5; Youthbuild, 2015; CAS, 2009

Fertman and Linden, 1999; ACUI, 2005; Kouzes and Posner,
2007.

Karnes, and Bean, 1990; Anyon vd., 2007; Conner and
Strobel, 2007

Drum, 1988; Kouzes and Posner, 2007

To cause positive change

Rosch and Anthony, 2012: 43

METHOD

This section includes the type and
pattern of the research, sampling, data
collection tools, data collection processes,
and data analysis.

Model Of Research

This is a research on the descriptive
survey model to identify the youth
leadership characteristics of the students
of the National Institute of Education-
Scientific pedagogical education at the
Bohdan Khmelnytsky National University
in the Cherkassy region of Ukraine. This
model is scanning the universe or a group
of samples or samples to be taken from it
in order to reach a general judgment about
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the universe in a wuniverse of many
elements [12, p. 77-79].

Universe

The research universe is composed of
the students of the Bohdan Khmelnytsky
National University Institute of Education-
Scientific pedagogical education, the year
2017-18. During this period, 216 students
from 250 students studying at the institute
completed the questionnaire. The personal
characteristics of the group (gender, age,
class, number of siblings, mother and
father levels of learning, family income,
number of books read in a month and
family attitude) were revealed:
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Table 2.
Frequency and Percentage Distributions
of Sample Group Demographic Information
Variants 1 2 3 4 5 6 Total
Male Female -
Gender n 15 201 216
% 6.9 93.1 100
17 - 18 19 20 21 + -
Age n 23 66 54 41 32 216
% 10.6 30.6 25 19 14.8 100
1 2 3 4 -
Class n 78 36 65 37 216
% 36.1 16.7 30.1 17.1 100
1 2 3 4 S+ -
Sibling n 82 80 34 8 12 216
% 38 32 15.7 3.7 5.6 100
Mother Primary Middle High University Other -
Educa-
tion n 4 27 61 102 22 216
Status
% 1.9 12.5 28.2 47.2 10.2 100
Father Primary Middle High University Other -
Edu
cation 1 30 79 72 34 216
Status
% 0.5 13.9 36.6 33.3 15.7 100

Analysis of Data

The data collected as a result of the
research were encoded in @ digital
environment and made using the SPSS
17.0 (Statistical pack age for the Social
Sciences) Program. First of all, according to
the personal data sheet survey, gender,
age, class, number of siblings, level of
education of mother and father, family
income, number of books read in one
month and family attitude responses,
frequency and percentage distributions
were obtained. In this way, distribution of
sample group was investigated according to
demographic differences. In this context:

1. The homogeneity test was conducted
while examining the effect of each variable
on youth leadership. The results of the
analysis of variance (Anova) and the non-
parametric Kruskal Wallis-H and Mann
Whitney-U tests were used for the non-
parametric variables.
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2. When differentiation is detected as a
result of Anova, multivariate LSD tests
between variance to determine the variable,

3. A non-parametric Mann Whitney-U
test was used to determine the variable
when the difference was determined as a
result of the Kruskal Wallis test.

Manicures were tested at Level 05,
other manicure levels were also specified
and the findings were presented in tables
for the purposes of the study.

FINDINGS

Below are the findings of the students '
perceptions of youth leadership
characteristics.

The reliability test of the
leadership characteristics scale
conducted and was found as 922.

The Mann Whitney U test is shown in
Table 3 to examine the effect of youth
leadership characteristics scores on gender
variables.

youth
was
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Table 3

Non-Parametric Mann Whitney-U Test Results According to Gender Variables
of youth Leadership Characteristics

Sequence

The sum of

Leadership features Gender n the se- U VA P
average
quence
Struggle and target Female 201 108.46 21800.00 4469000 -0.036  .970
setting Male 15  109.07 1636.00
Communicating Female 201 109.12 2193250 1383500 -0.532  .504
Male 15 100.23 1503.50
Group skill Female 201 107.98 2170400 1403000 -0.448  .654
Male 15 11547 1732.00
Confidence and Being T cmale 201 10743 21593.00 1595000 -0.926  .354
reliable
Male 15  122.87 1843.00
Decision making skills T eoale 201 10831 21770.00 4460000 -0.165  .868
Male 15 111.07 1666.00
Problem solving skills | cmale 201 107.39 2158450 1983500 -0.968  .333
Male 15 123.43 1851.50
Liability and Female 201 107.73 2165400 1353000 -0.664  .506
respomsibility
Male 15 118.80 1782.00
In Table 3, non-parametric Mann The Kruskal Wallis-H test is shown in

Whitney-U test results were presented to
determine whether the subscales of youth
leadership characteristics differ
significantly from gender.

In terms of gender variables, there was
no statistically significant difference
between female students and male
students (p>.05).

Table 4 to examine the effect of youth
leadership characteristics scores on age
variables.

Table 4

Kruskal Wallis-H Test Results of youth Leadership Characteristics According
to Students Age Variable

Leadership features Groups n Xsira X2 SD p
17 and — age 23 107.04
18 age 66 111.28
Struggle and target 19 age 54 95.68 359 4 463
setting 20 age 41 118.26
21 and + age 32 112.92
17 and — age 23 81.63
18 age 66 112.11
Communicating 19 age 54 100.21 8.63 4 .071
20 age 41 125.52
21 and + age 32 112.53
17 and — age 23 82.56
18 age 66 122.68
Group skill 19 age 54 99.38 8.66 4 .070
20 age 41 109.45
21 and + age 32 112.00
17 and — age 23 114.06
Confidence and Being 18 age 66 124.31 13.98 4 .007
reliable 19 age 54 83.14
20 age 41 106.90
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Leadership features Groups n Xsira X2 SD P
21 and + age 32 116.70
17 and — age 23 99.39
18 age 66 118.39
Decision making skills 19 age 54 94.98 5.05 4 .282
20 age 41 111.30
21 and + age 32 113.85
17 and — age 23 94.84
18 age 66 111.72
Problem solving skills 19 age 54 110.87 1.40 4 .843
20 age 41 107.02
21 and + age 32 109.54
17 and — age 23 111.50
18 age 66 114.56
Liability and respomsi- 19 age 54 97.89 3.21 4 .522
bility 20 age 41 103.70
21 and + age 32 117.87

In Table 4, non — parametric Kruskal
Wallis-H test results were presented in
order to determine whether the subscales
of youth leadership characteristics differ
significantly from age variables.

When the level of youth leadership was
examined in terms of age, a statistically
significant difference was observed between
age variable and trust sub-dimension of
trust (x2=13.98; p<.05).

Given the average range of groups, it is
observed that those 18 years of age have
the lowest level of confidence and relia-
?ility, followed by those 21 years and older,
those 17 years and six years, those 20
years and those 19 years, respectively.
After this result, the Mann Whitney-U test

was used to determine which groups of
differences were related.

When we look at the age range of
confidence and confidence subscale as age
variables, there was a statistically
significant difference between 18 and 19
years of age in favor of 18 years of age
(U=1104.00; p<.05).

There was a statistically significant
difference between 19 years and 21 years
and above in favor of 21 years and above
(U= 595.00; p<.05).

The Kruskal Wallis-H test is shown in
Table 5 in order to examine the effect of
youth leadership characteristics scores on
class variables.

Table 5.

Kruskal Wallis-H Test Results of youth Leadership Characteristics According
to Students' Class Variable

Leadership features Groupa n Xsira X2 SD P
1st class 78 112.35
2nd class 36 127.26
Struggle and target setting  3rd class 65 102.78 6.66 3 .084
4th class 37 92.14
1st class 78 111.58
2nd class 36 110.90
Communicating 3rd class 65 105.55 0.51 3 915
4th class 37 104.82
1st class 78 114.05
2nd class 36 123.18
Group skill 3rd class 65 104.83 6.48 3 1090
4th class 37 88.93
1st class 78 127.45
2nd class 36 118.86
Confidence and Being reliable 3rd class 65 88.40 17.07 3 001
4th class 37 93.75
1st class 78 122.76
.. ) ) 2nd class 36 112.52
Decision making skills 3rd class 65 98.60 8.57 3 .036
4th class 37 91.89
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Leadership features Groupa n Xsira X2 SD P
1st class 78 116.87
2nd class 36 110.38
Problem solving skills 3rd class 65 111.46 7.49 3 058
4th class 37 83.79
1st class 78 115.12
Lo i 2nd class 36 119.36
Liability and respomsibility 3rd class 65 105.79 5.83 3 .120
4th class 37 88.72
In Table 5, non — parametric Kruskal is considered as class variables.class
Wallis-H test results were presented in 3.Class 1l.there was a  statistically

order to determine whether the subscales
of youth leadership characteristics differ
significantly from the class variable.

A statistically significant difference was
observed between the class variable and
the sub-dimension of trust and trust when
looking at the level of youth leadership
characteristics in terms of class variables
(x2=17.07; p<.05).

When we look at the level of youth
leadership characteristics in terms of class
variables, there was a statistically
significant difference between the class
variable and the sub-dimension of decision
making skills (x2=8.57; p<.05).

Considering the row averages of
groups, the bottom-dimension of reliability
and reliability is the highest level of 1.the
class is owned by those who do this,
respectively.the ones in Class, 4.those of
you at the age of 3.those who are in the
class are watching.

Given the row averages of the groups,
decision making skills sub-size, maximum
level 1.the class is owned by those who do
this, respectively.the ones in Class, 3.class
year-olds, 4.those who are in the class are
watching. After these results, the Mann
Whitney-U test was used to determine
which groups of differences were related.

As a result of the Mann Whitney-U
test, the confidence and reliability subscale

significant difference in favor of the Class
(U=1634.00; p<.05). When you look at the
child dimension of trust and trust as class
variables, you see that 1.Class 4.Class
l.there was a statistically significant
difference in favor of the Class (U=978.50;
p<.05). When you look at the child
dimension of trust and trust as class
variables, you see 2.Class 4.between Class
2 and Class 2.statistically significant
difference in class favor (U=839.00; p<.05).

As a class variable to the lower
dimension of Decision-Making Skills,
l.class 3.Class 1l.there was a statistically
significant difference in favor of the Class
(U=1971.50; p<.05). As a class variable to
the lower dimension of Decision-Making
Skills, 1.Class 4.Class 1l.there was a
statistically significant difference in favor of
the Class (U= 1027.0; p<.05).

Kruskal Wallis-H test was used to
examine the effect of Youth Leadership
Characteristics scores on the number of
siblings and there was no statistically
significant difference.

The Kruskal Wallis-H test to examine

the effect of the Youth Leadership
Characteristics scores on the mother's
education level variable is shown in
Table 6.

Table 6

The Results of Kruskal Wallis-H Test According to the Parental Learning
Level Variable of the Students of Youth Leadership Characteristics

Leadership features Groups n Xsira X2 SD P
Primary School 4 55.87
Middle School 27 117.66
Struggle and target High School 61 105.21 11.68 4  .020
setting University 102 117.17
Other 22 75.70
Primary School 4 42.37
Middle School 27 125.50
Communicating High Sghool 61 107.00 7.08 4 .131
University 102 109.54
Other 22 98.93
Primary School 4 81.87
Group skill Middle School 27 119.44 516 4 271
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Leadership features Groups n Xsira X2 SD P
High School 61 106.67
University 102 112.76
Other 22 85.20
Primary School 4 68.62
Middle School 27 116.25
Confidence and Being _High School 61 110.23 3.07 4 .546
reliable University 102 109.72
Other 22 95.72
Primary School 4 96.00
Middle School 27 114.37
Decision making skills High Sghool 61 105.39 2.42 4 .658
University 102 112.68
Other 22 92.79
Primary School 4 114.25
Middle School 27 127.11
Problem solving skills High Sghool 61 104.41 7.00 4 .135
University 102 111.50
Other 22 82.00
Primary School 4 85.25
Middle School 27 126.57
Liability and respomsi- High School 61 109.72 6.91 4 .140
bility University 102 109.63
Other 22 81.88

The results of the non-parametric
Kruskal Wallis-H test were presented in
Table 6 to determine whether the subscales
of youth leadership characteristics differ
significantly from the maternal learning
status variable.

When we look at the level of youth
leadership in terms of maternal learning
level variables, there was a statistically
significant difference between the desire to
fight with the mother learning level variable
and the target setting subscale (x2=11.68;
p<.05). After this result, the Mann
Whitney-U test was used to determine
which groups of differences were related.

When we look at the sub-size of the
struggle request and target setting as the
maternal learning level variable, there was
a statistically significant difference between

primary school and University in favor of
the University (U= 79.50; p<.05).

When we look at the sub-size of the
struggle request and target setting as the
maternal learning level variable, there was
a statistically significant difference between
the secondary school and the other in favor
of the secondary school (U= 192.00; p<.05).

When we look at the sub-size of the
Fight Request and target setting as the
maternal learning level variable, there was
a statistically significant difference between
the University and the other in favor of the
University (U= 660.00; p<.05).

Kruskal Wallis-H test conducted to
examine the effect of the Youth Leadership

Characteristics scores on the father's
education level variable is shown in
Table 7.

Table 7

The Results Of Kruskal Wallis-H Test According to the Student Learning
Level Variable of The Youth Leadership Characteristics of the Students

Leadership features Groups n Xsira X2 SD P
Primary School 1 70.50
Middle School 30 107.63
Struggle and target High School 79 112.87  4.99 4 288
setting University 72 114.19
Other 34 88.16
Primary School 1 91.50
Middle School 30 103.18
Communicating High School 79 103.67  4.99 4 .369
University 72 120.68
Other 34 99.10
Primary School 1 150.50
Group skill Middléy School 30 10703 ©°% 4 -169
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Leadership features Groups n Xsira X2 SD P
High School 79 111.39
University 72 115.99
Other 34 85.16
Primary School 1 95.50
Middle School 30 103.15
Confidence and Being  High School 79 117.03 5.62 4 .229
reliable University 72 111.28
Other 34 87.88
Primary School 1 49.50
Middle School 30 107.31
Decision making skills High Sc.hool 79 110.77  4.86 4 .302
University 72 115.80
Other 34 90.52
Primary School 1 27.50
Middle School 30 117.76
Problem solving skills High Sc.hool 79 107.21 7.44 4 114
University 72 116.84
Other 34 88.01
Primary School 1 66.50
Middle School 30 129.06
Liability and respomsi- High School 79 11491 10.60 4 .031
bility University 72 105.71
Other 34 82.58

The results of the non — parametric
Kruskal Wallis-H test were presented in
Table 7 to determine whether the sub-
dimensions of youth leadership
characteristics differ significantly from the
father learning status variable.

There was a statistically significant
difference between the parental level
variable and the liability and liability
subscale (x2=10.60; p<.05).After this result,
the Mann Whitney-U test was used to
determine which groups of differences were
related.

When we look at the sub-dimension of
responsibility and responsibility as a father
learning level variable, there was a
significant difference between high school
and high school in favor of high school
(U=957.50; p<.05).

The Kruskal Wallis-h test was
conducted to examine the effect of youth
leadership characteristics scores on the
number of monthly books and monthly
family income variables, and there was no
statistically significant difference.

The Kruskal Wallis-H test to examine

When we look at the sub-dimension of the effect of the Youth Leadership
responsibility and responsibility as the Characteristics scores on the family
father Education Level variable, there was attitude variable is shown in Table 8.

a statistically significant difference between
the secondary school and the other in favor
of secondary school (U= 288.50; p<.05).
Table 8
Kruskal Wallis-H Test Results According To The Student's Family Ttutum
of Youth Leadership Characteristics
Leadership features Groups n Xira X2 SD P
Reassuring and consulting. 182 114.53
Extreme requester and 17 80.32
Struggieetc;irrll(; target protectionist ? 11.01 3 004
Forced everything 17  72.02
Reassuring and consulting. 182 113.30
Extreme requester and 17 93.73
Communicating protectionist 4 7.92 3 .019
Forced everything 17 71.79
. Reassuring and consulting. 182 113.22 8.21 3 016
Group skill Extreme requester and 17 96.55
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Leadership features Groups n Xsira X2 SD P
protectionist
Forced everything 17  69.82
Reassuring and consulting. 182 114.79
Confidence and Being Extrem.e . requester and 17 91.55 14.29 3 .001
reliable protectionist
Forced everything 17 58.02
Reassuring and consulting. 182 114.03
Extreme requester and 17 79.00
Decision making skills  protectionist 9.19 3 .010
Forced everything 17 78.70
Reassuring and consulting. 182 111.16
Extreme requester and 17 102.02
Problem solving skills  protectionist 2.68 3 .262
Forced everything 17 86.44
Reassuring and consulting. 182 114.39
Liability and respomsi- EXtreme  requester  and 17 96.41 13.70 3 .00l
bility protectionist
Forced everything 17 57.47
In Table 8, non — parametric Kruskal Mann Whitney-U test was used to

Wallis-H test results were presented in
order to determine whether the subscales
of youth leadership characteristics differ
significantly from the family attitude
variable.

When we look at the level of youth
leadership characteristics in terms of
family attitudes variable, there was a
statistically significant difference between
the desire to fight against the family
attitude variable and the target setting
subscale (x?=11.01; p<.05). When we look
at the level of youth leadership
characteristics in terms of the family
attitude variable, there was a statistically
significant difference between the family
attitude variable and the sub-dimension of
communication (x2=7.92; p<.05). There was
a statistically significant difference between
the family attitude variable and the sub-
dimension of Group skills when the level of
youth leadership characteristics was
compared with the family attitude variable
(x2=8.21; p<.05).When we look at the level
of youth leadership characteristics in terms
of family attitude variables, there was a
statistically significant difference between
the family attitude variable and the sub-
dimension of trust and trust (x2=14.29;
p<.05). When we look at the level of youth
leadership characteristics in terms of
family attitude variables, there was a
statistically significant difference between
the family attitude variable and the lower
dimension of decision-making skills
(x2=9.19; p<.05). A statistically significant
difference was observed between the family
attitude variable and the liability subscale
(x2=13.70; p<.05). After these results, the

29

determine which groups of differences were
related.

When we look at the family attitude
variable in the Fight Request and target
setting subscale, there was a statistically
significant difference between reassuring
and opinion consultation and overly
trusting and advocate in favor of opinion
consultation (U=1051.0; p<.05).

As a family attitude variable to the
lower dimension of decision-making skills,
there was a statistically significant
difference between reassuring and opinion
consultation and overly trusting and
protectionist in favor of opinion supervision
(U=1043.5; p<.05).

CONCLUSION and RECOMMENDATIONS

There was no statistically significant
difference in the gender dimension of the
youth leadership characteristics of the
participants. This result supports some
research [13-15], and does not support
some research [16-18].

The characteristics of the students who
participated in the study differed
statistically from the age of the children in
terms of their confidence and reliability in
the sub-dimensions of youth leadership.
According to this, the size of reliability and
reliability were found to be higher in
younger people. This result supports the
research of R. Cansoy and S. Turan [1] and
does not support the research of M. Sutter
and M. Kocher [19].

It was found that the characteristics of
the students who participated in the study
differ statistically from the class variables
in terms of their ability to trust and to be
reliable and to decide on the sub-
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dimensions of youth leadership. According
to this result, 1.by showing confidence and
becoming reliable students in the class
with a higher participation of this
substance, and decision-making skills
decision-making skills of High students in
the first class of the variables can be said
to be safe and secure.

There was no statistically significant
difference in the number of siblings of the
children involved in the study. This result
of the research supports R. Cansoy and
S. Turan [1] research.

The characteristics of the students who
participated in the study were found to
differ statistically from the mother's
learning level variables and the desire to
struggle from the sub-dimensions of the
youth leadership characteristics. According
to this result, students who graduate from
their mothers are more successful in
showing their goals and wishes. These
findings support some studies and do not
support others. In S. Ag¢ik’s [17] study,
there was no difference between the
problem solving sub-dimension and the
parent education level. Similarly, the
decision-making behaviour of the
university students in Gurcay’s [20] study
does not change according to the level of
education of parents (Yigit, [21]; Saygil,
[22]).

The characteristics of responsibility
and responsibility of the students who
participated in the study were found to
differ statistically from the level of the
father's learning variables. In a similar
study, communication skills vary positively
depending on Father education Ilevel
(Dalkilig, [23]) and as the mother education
eevel increases, positive communication
can be established with children and de-
ocratic attitude increases (Inceoglu and
others, trf. Dalkilic, [23]) . Especially at
this age, individuals make their decisions
with social content in a more friendly
environment (Bednar and Fisher, [24]).

There was no statistically significant
difference between the number of books
and the monthly family income of the
participants in the study.

It was found that the responsibility
and responsibility characteristics of the
students who participated in the study
were statistically different from the family
attitude variables. According to this result,
it can be argued that the students who are
confident in their behaviour and whose
ideas are given importance are more
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effective in showing leadership
characteristics and have a positive role in
developing youth leadership
characteristics.
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3ACOBH ®OPMYBAHHS HOTPEBOBO-MOTI:IBAHIFIHOI‘O KOMIIOHEHTA
KOHKYPEHTOCITPOMOXHOCTI MAUBYTHBOI'O ®AXIBIISA
MYHIIIUIIAABHOI EKOHOMIKH

Y ecmammi npoaranizogaHuii npouec copmy-
B8AHHSL KOMNOHEHMI8 KOHKYPEeHMOCNPOMOIKHOCMI
MalibymHix eKoHomicmie nio uac HasuaHHs 8 3BO,
30Kpema nompebo8o-MOMUBAUITIHO20, KOZHIMUBHO-
onepauiiiHozo Ui peheKCU8HO-OUIHHO20 KOMNOHEH-
mig, wo 8x005simb 00 3micmy uiei KOHKYypeHmocn-
pomorkHocmi. PoszzanssHymo OOKNAOHO pPOsb i 3HA-
YeHHsL Nompebo8o-MOMUBAUILIHO20 KOMNOHEHMA 8
HaeuaHHi MalibymHb020 axieyus MYHIYUUNAILHOL
EKOHOMIKU 8 MEeXHIUHOMY YHigepcumemi. 3a3Haue-
HO, WO NPUHUUNU POPMYBAHHSL KOXKHO20 3 KOMNO-
HeHMi8 KOHKYPEHMOCNPOMONKHOCMI Y MeHKAX meo-
pemuuro obtpyHmosaHoi cucmemu 6Yso0 8USHAUEHO
Ha 3acadax cmyoeHmMoOUeHmMpo8aHo20 HABUAHHSL
Yynausy Ha KOZHIMUBHY, adeKmusHYy, NCUxXomomo-
PHY cghepu ocobucmocmi, a MaKox axKmyanizauii
3a2abHUX KOoMnemeHuyili MmaillbymHbo20 Gaxisysi.
BusigneHo 3a80aHHsL opmysaHHss nompebogo-
MomMuUBayitiHo20 KOMNoHeHma KOHKYpeHmo-
cnpomorskHocmi mMatilbymHix paxisuie MYyHIYUNALb-
HOI eKOHOMIKU, 3aNnpPONOHO8AHO 6NpPasu 3 AKMuei-
3auyii momueauyitiHoeo nomeHyiany ocobucmocmi,
npedcmagnieHo OpeaHi3auiliHi ¢gopmu i3 opmy-
B8AHHS 3A3HAUEH020 KOMNOHeHma (memoou i 3aco-
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6u, 30kpema ayodiogi3yanbHi Ui aemomMamu308aHi
mou4o).

Knrouoei cnoea: KoHKYpPeHMOCNPOMOICHICMb;
nompeb080-MoOMUBAUITHUN KOMNOHEHM, NPUHUUNU
pOopMYBAHHSL KOHKYPEHMOCNPOMOACHOCMI; cmyode-
HMOUeHmMpoeaHe HASUAHHS, SHYMPIUUHS MOMUEA-
yis.

IlocranoBka mnpoGaemu. KoHient
«KOHKYPEHTOCIIPOMOZKHICTh» CTOCOBHO
MafOyTHIX (axiBIiB MyHIIIHMIIAABHOI €KO-
HOMIKH 3aKAa[iB BHIIOI OCBITH [I03BOALE
30pieHTyBaTHCS Ha (QOPMYyBaHHI KOHKpET-
HUX KOMIIOHEHTIB, L0 BXOAATH MO0 HOro
3MicTy, a caMme: nompebo8o-MomueayiliHozo,
KO2HIMUBHO-onepayilinozo Ui pegreKcusHo-
oyiHHozo. Ha oOCHOBi XapaKTEpHUCTHK IIHX
KOMIIOHEHTIB po3pobaeHO HAayKOBO-
METOAWYHY CcHCTeMy (OpMyBaHHS 3a3Ha-
YEeHOI0 YTBOPEHHH, [0 $KOi BiJZHECEHO
MHOXKHHY B3a€MOIIOB’I3aHHUX €AEMEHTIB





