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future professional psychologists in a higher education
institution; after testing and refinement, it can be recom-
mended for implementation in the teaching and educa-
tional process.

Conclusion. The review of scientific publications on
the subject matter allows us to state that the existing
works contain only a certain set of disparate data that are
difficult to unite into a holistic concept suitable for teach-
ing and understanding by students, which creates certain
difficulties both in its teaching and mastering by students.
The application of the research approach to elucidating of
this subject matter in the course of its teaching student
psychologists allows to systematize the existing
knowledge, expound it in a certain logical sequence and
make it more accessible and understandable, as well as,
form a positive motivation for its study and overcome a
number of difficulties associated with its development.
The introduction to the proposed approach makes it pos-
sible to raise the interest in studying of this subject matter
among students and interest them in the independent
study of other aspects, methods and perspectives of con-
sciousness research, which has a positive impact on their
involvement in research activities, as well as on the pro-
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cess of their professional development in the course of a
professional learning.

Annotation. The article attempts to highlight the pe-
culiarities and the course of the application of a rational
approach to the study of consciousness research in edu-
cational work with student psychologists in the process of
studying in higher educational institutions. An overview of
scientific publications on the subject matter; The subjects
and approaches to the study of consciousness are eluci-
dated. The peculiarities of research of consciousness in
psychology at different periods of its formation are high-
lighted. The specificity of involving students in the study
of consciousness, at each of the stages of its study, is
considered. The conclusions drawn from the work per-
formed and the prospects of further research in this direc-
tion are made.

Keywords: research of consciousness, research ap-
proach to the educational process, psychological novel,
psychological analysis, introspection, flow of conscious-
ness, educational work with student psychologists.
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USE OF COGNITIVE EDUCATIONAL MODELS IN
MANAGEMENT OF ESTABLISHMENTS OF EDUCATION

Abstract. Introduction. The development of
education informatization entails a variety of forms
of representation of real world. The development of
information representation forms leads to the
creation of new educational models. One of the new

educational models are cognitive educational
models.
Cognitive technologies are methods and

algorithms for achieving the goals of subjects,
based on data about the processes of knowledge,
training, communication, processing information by
humans and animals, on the presentation of
neuroscience, on the theory of self-organization,
computer information technologies, mathematical
modeling of elements of consciousness, a number of
other scientific areas, recently related to the field of
fundamental science.

Purpose. The aim of the paper is to specify use
of cognitive educational models in management of
educational establishments.

Results. Such three areas of cognitive models
application, as classical education, multimedia and
virtual education and testing are singled out. Two
mechanisms that are used by the human thinking
and cognitive process (cognitiveness) are character-
ized. One mechanism makes it possible to work
with chains of characters with which semantic
meanings are related. In this case, the person
works with chains, that is, not with integrated in-
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formation models. Another mechanism of thinking
makes it possible to work with images and repre-
sentations (models) of these images. It is stated
that human thinking and behavior are due to mu-
tual work of both hemispheres of the human brain.

Originality. The major pro and contra argu-
ments of use of cognitive educational models in
management of educational establishments are
revealed in the paper.

Conclusion. Cognitive educational models are
formed on the basis of certain principles and they
possess a number of properties that distinguish
them from informational educational models. They,
on the one hand, contribute to the development of
creativity in learning. On the other hand, they cre-
ate an increased load on teacher and require the
development of new methods of cognitive testing.

Keywords: education informatization; cogni-
tive educational models; management of educa-
tional establishments; classical education;, multi-
media and virtual education; testing.

The development of education in-
formatization entails a variety of forms of
representation of real world. The
development of information representation
forms leads to the creation of new
educational models. One of the new
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educational models
educational models.

Cognitiveness (Latin cognitio, “cogni-
tion, study, awareness”) is a property, de-
noting ability to know. It refers to a
human, an animal and artificial system [1].

Cognitive technologies are methods
and algorithms for achieving the goals of
subjects, based on data about the
processes of knowledge, training,
communication, processing information by
humans and animals, on the presentation
of neuroscience, on the theory of self-
organization, computer information
technologies, mathematical modeling of
elements of consciousness, a number of
other scientific areas, recently related to
the field of fundamental science [2].

As far as education is concerned three
areas of cognitive models application can
be singled out [3]: 1) classical education; 2)

are cognitive

multimedia and virtual education;
3) testing.
Cognitive learning itself was not

practiced and was replaced by normative
learning. Normative training is based on
training standards, rules, principles, which
are the same for all the students and do
not use cognitive factor. It is due to the fact
that it is easy to check the result of such
training by comparison and the load on the
teacher is much lower. In the process of
standard training one task is given to the
whole group and the result is checked, but
not the method of its production and not
creative abilities.

Cognitiveness is closely related to intel-
ligence and creativity. There are no two
identical leaves on the tree as well as there
are no two people with the same abilities in
human society. People are equal in rights
as citizens, but not equal in abilities as
creative individuals. Therefore, when rely-
ing on cognitiveness, inequality of people in
mental abilities is revealed. This makes it
difficult to find uniform evaluation criterion
for such teaching. But the main thing in
this case is that the load on the teacher
significantly increases. This leads to the
need to reduce the study group up to 5-6
people. However, in ordinary education,
cognitive methods are still used. They are
presented in the form of cognitive graphics.

Before considering cognitive graphics
and cognitive models, it is necessary to
focus on the features of human thinking.
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The human thinking and cognitive
process (cognitiveness) use two mecha-
nisms. One mechanism makes it possible
to work with chains of characters with
which semantic meanings are related.
Such thinking is called logical, symbolic or
algebraic. In this case, the person works
with chains, that is, not with integrated
information models.

Another mechanism of thinking makes
it possible to work with images and
representations (models) of these images.
Images have more integrity than symbolic
representations. In this case, the person
works with integrated information models.
With this approach, he recycles much more
informative information than in the
analysis of characters.

The ability to work with images (with
visual images) determines another type of
thinking, which is called image, less often
geometric image thinking.

Logical thinking is associated with the
left hemisphere of the human brain, and
figurative thinking is associated with the
right hemisphere. Each of the hemispheres
of the human brain is an independent
information system of perception of the
external world and processing information.

Natural language speech, thinking with
words, rational-logical procedures of
information processing are implemented in
the left hemisphere. Problem solving in it is
based on the stereotypical approach. In the
right hemisphere, thinking at the level of
associations and images is realized:
aesthetic perception, painting, associative
recognition. Problem solving in it is based
on a creative approach, which leads to the
birth of fundamentally new ideas.
Sometimes this mechanism is designated
by the term "intuition" that is not correct in
many cases. Intuition is often implemented
as a form of implicit knowledge [4] and it is
not always associated with the right
hemisphere form of thinking.

In general, human thinking and
behavior are due to mutual work of both
hemispheres of the human brain. In some
situations the logical component of
thinking prevails, in other situations the
figurative one prevails. Psychologists divide
people into three groups: a) with the
prevailing left hemisphere; b) with the right
hemisphere; ¢) with mixed thinking. This
separation is genetically predetermined
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and there are special tests for finding out
the propensity for one or another type of
thinking.

Experiments show that the ability to
move from one form of thinking to the
other forms a cognitive resource which is
the source of a person’s creative abilities.
Relations and transformations that may be
implicit in one form of representation, after
the change of representation become
apparent and lead to a quick solution of
the problem.

The emergence and development of
computer graphics have created a
fundamentally new cognitive learning
opportunities [5]. Students can dynam-
?cally manage the content, shape, size and
color of the image in the learning process.
The wuse of graphics in educational
computer systems increases the speed of
information transmission to students and
increases the level of its understanding.
Computer graphics impact on figurative
thinking led to the emergence of new
learning technologies and new information
models. Such graphics, which performs not
only the functions of information (image)
transferring, but also cognitive functions
are called cognitive.

Cognitive graphics in the broadest
sense of the word is a polysemantic con-
cept. It is interpreted in different ways,
depending on the application [1]:

1) (Al) as a set of techniques and
methods for figurative presentation of
conditions of the task, which allows either
to immediately see the solution, or to get a
hint for this finding;

2) (training) as a set of techniques and
methods of figurative knowledge transfer;

3) (modeling) as a set of techniques
and methods of figurative problem solving;

4) (management) as the direction in the
business graphics that links views
appearing on the display screen with
management processes. Cognitive graphics
allows to visualize the decision making
process.

With a well-thought-out visualization
system, images that arise in the dynamics
on the screen can help the decision maker
in the interactive mode to see those
patterns or solutions of a problem that
were not previously available for him.
Cognitive graphics primarily performs
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semantic and linguistic functions, that is
transfer of content with minimal graphic
display devices [1]

There are two functions of computer
graphics: 1) illustrative; 2) cognitive.
Nlustrative function confirms knowledge.
Cognitive function helps to get new
knowledge. Summarizing, we can say that
in the process of usual, normative learning
cognitive graphics performs functions of
knowledge transfer support by a teacher or
passive functions.

In multimedia and virtual education,
cognitive graphics performs active
functions, because it affects the student
directly, bypassing teacher [6]. "Virtual
education" includes such components as:
a) virtual information field [7]; b) virtual
educational space, virtual educational
models, information models of the
situation [8]; ¢) information interaction [9];
d) the language of information virtual
interaction. These components determine
the interaction of subjects of interaction in
the field of education. Components of
virtual models in education in the
information aspect are:

— informational situation models;

— informational position models;

— dynamic informational models of
large informational capacity;

— three-dimensional spatial models;

— intensified multimedia streams;
new user interfaces.

One can make a small comparison of
game virtual models and educational
virtual models.

Game virtual models are aimed at
achieving the end of the game and
receiving positive emotions in the "pleasure
center" of the player. They include a variety
of scenes, the dynamics of images and
situations. They include the minimum of
audio signals (mainly emotional coloring)
and the maximum of visual images that
have an associative effect on the player,
which creates an “illusion of actions
freedom”. These models cause great
motivation and may even cause a "game
need". The main motivation for operating
with such models is "getting pleasure".

Educational virtual models are aimed

at obtaining knowledge and student
competencies. They also include a variety
of scenes, dynamics of images and



ISSN 2076-586X (Print), 2524-2660 (Online)

situations. However, they are more
regulated and limit the student’s actions by
the area of truth of the right decisions.
They include a significant amount of
textual information and visual images that
have an associative effect on a student, but
operations with these images take place in
terms of learning tasks solving and full
"actions freedom" is missing. These models
are less motivated than game virtual
models and are aimed at satisfying the
"informational needs" and at the
elimination of information asymmetry [10].
The main motive of operating with such
models is obtaining knowledge and compe-
tencies for survival in real world.

Considering the properties of virtual
models, it can be noted that many of their
properties are related to a person’s
cognitive area, while others are relatively
independent of it.

The basis of virtual models is various
information models: information situation
and information position of the subject or
object managed by him in the information
situation.

Among the properties of information
models (and virtual ones built on their
basis), used to create a virtual space, there
are: visibility; perceptibility; target
certainty; situational certainty;
functionality; completeness; informational
conformity; relevance; accuracy; regul-
?tion; associativity; consistency; reliability
[6, 11].

Visibility is a property of models,
consisting in the fact that a person (within
his human intelligence) is able to review
the totality of parameters and relat-
?onships, included in the model and
understand this model as a whole. This
property in virtual models is significantly
higher than in real objects. It is due to the
possibility of scaling visual space. For
example, a person being in a city sees only
the houses around it. But using an
electronic map, a navigator, a space
snapshot he increases visibility and sees
what he cannot see in reality. Accordingly,
his decision is more reasonable.

Perceptibility is a property of models
that consists in the fact that a person
(within his human intelligence) is able to
perceive and understand this model as
reflection of objective reality or its practical
purpose [12]. Perceptibility is associated
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with the presence of basic knowledge. The
more basic knowledge is, the higher
perceptibility is.

If the model is boundless or not
perceptible, it is usually rejected and not
applied by a person. If the model is perc-
ived by one person and not perceived by
another person, there is a state of
information asymmetry between them. The
presence of information asymmetry [10]
between managers and executives leads to
the situation when managers more often
reject a new idea, a suggestion or a model
which they do not understand.

The goal certainty is in the fact that
the model can be used to achieve goals
that are understandable and acceptable to
a person. The goal certainty of an
information model is associated with a
game or learning strategy. The goal
certainty does not exclude the presence of
several goals [13].

The situational certainty is in the fact
that the information situation model is
determined and creates conditions for
actions in this situation to the player or the
student. The situational certainty of the
information model is associated with
operational actions. The subject can act in
situations that are understandable for him
and are analyzed by him.

Functionality is an a priori property of
information models, consisting in the fact
that this model can perform a number of
functions that are defined and specified in
advance.

Completeness is a property of
information models that characterizes their
sufficiency to make decisions or achieve
goals.

Reliability is a property of information
models that characterizes their ability to
correctly and adequately reflect the
objective (based on criteria chosen by a
person) reality.

Relevance is a property of the
parameters of information models and the
entire model in generally to meet (based on
criteria chosen by a person) -current
parameters values and model itself.
Relevance implies a certain threshold of
the model obsolescence.

Accuracy is the property of information
models and their parameters to meet
(based on criteria chosen by a person) a
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certain degree of proximity to real state of
the object or process of modeling.
Consistency is the property of models
to match other similar models and their
functions, without disturbing the holistic
(in a person’s opinion) picture of the world.

Informational correspondence is a
property of interacting informational
models and their elements, which

determines the sufficiency of information
resources for performance by models or
their elements their functions [14] and
implementation of information interaction.

Reliability is a property of information
models (in a person’s opinion or according
to the criterion set by him), reflecting the
possibility of obtaining a correct result with
the help of use of this model when there
are external disturbing effects on the model
or changes (within boundaries set by a
human) of its parameters.

Regulation is the property of
information models to comply certain
rules, classifications, syntax, forms of
description and representation. This
property serves as the basis for the
perception of the visual model by the
subject and the correct correlating of a
virtual image with a real image.

Associativity is the property of
information models to cause associations
in cognitive area and on the one hand, to
create freedom of choice, and on the other
hand, to develop creative beginnings in the
subject working with such a model.

The underlined properties are relatively
independent. All the other properties are
associated with a person’s cognitive field.
The listed basic properties of models are
used in information systems and
technologies (including education) and
determine the so-called information
approach.

Italicized fragments of  property
descriptions reflecting the relationship with
cognitive area are usually omitted in the
technical description of models and
situations. However, they set a certain
convention, both when creating models,
and when being applied. This convention of
models depends on human intelligence and
criteria applied by a person.

The expression "in a person’s opinion"
can be replaced by a more precise term
"level of human intelligence" or "level of
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intelligence". Human intelligence level is
significantly different for different people,
for example, for specialists in this area and
non-specialists. Hence, such properties as
visibility and perceptibility are different for
different people in particular for decision
makers and professionals creating new and
complex models.

It should be emphasized that the
visibility and perceptibility of virtual
models are higher than real world models.

This creates a certain comfort. The
regulation of virtual models makes the
virtual information situation more

predictable in comparison with the actual
situation. It also creates the feeling of
comfort.

From the standpoint of the qualitative
content and semantics of information and
virtual models they are divided into three
categories [15]: 1) descriptive; 2) resource
(accumulation of experience); 3) intellectual
(active). Descriptive and resource models
are enough described [5]. Let us dwell on

intellectual [16] ones. Intellectual
information models possess a number of
properties, among which one should
highlight:

Autonomy, that is the models function
without the direct intervention of the
subject and have the ability to control their
actions and internal state.

Communicativeness, that is models
interact with other models by means of
some communication language.

Reactivity, that is models respond to
environmental changes in certain time
frames.

Individuality, that is each model has
its own picture of the surrounding world,
on the basis of which it carries out actions.

Sociability and cooperativity, that is
models can exchange information with
their environment and other models.

Self-organization, that is model
behavior includes the ability to self-
organize or to construct a model of the
environment in order to find new ways of
behavior.

Thus, intellectual models, by virtue of
autonomy, create a certain discomfort for
the "player".

Each of the many decision steps in a
game situation affects the "pleasure center"
and increases this feeling in case of a large
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number of steps. Virtual games are based
namely on this principle. Achieving the
goal is broken into simple stereotypical
stages (for example, "shooters") and from a
variety of stages comfort is summed.

In educational virtual models, the
stages are more complicated. Their number
is small and in total the comfort feeling is
lower.

When testing, cognitiveness and cogni-
tive models can also be included in testing
process. Evaluation of learning outcomes is
divided into: a) passive; b) semi-active; 3)
active [19].

Passive assessment is based on
observation and information gathering. It
allows to assess the student’s condition
(the degree of preparedness), to assess the
change of this state (preparedness) at
sufficiently long time intervals. This testing
has no cognitive models. Such a model and
assessment allow identify the state and
long-term trends of the process of teaching
the personality and mastering knowledge.

The semi-active model is characterized
by a one-time impact on the learner and
result analysis. Most often, according to
this scheme, “question-answer systems" of
testing are built. They are a collection of
elementary cycles.

In semi-active testing, not the state
and trend, but the result of the information
impact on the student and his reaction to
this impact are assessed. The result of the
implementation and the dynamics of the
development of these results are evaluated.
In this testing cognitive abilities play a
dominant role. Therefore, such testing
includes cognitive independent models.

In case of active testing, there is a
long-term informational interaction [12]
between the teacher and the student.
Testing activity is in the student’s active
long-term and adaptive response to the
teacher’s information impact (test). Such
testing includes cognitive integrated
models or a linked chain of cognitive
models, for example. increasing compl-
?xity.

At the same time, two qualitatively
different types of tests are possible:
1) action tests (AT); 2) situational tests
(ST). Action tests are relatively simple,
structured procedures orienting the
subject to wuse combinations of stere-
?typical methods. Situational tests are
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based on the creation of a situation
information model [9] and conducting
information interaction in framework of
this model in a situation close to reality.

In this testing, not only the result is
important, but also the information
resource (experience), which the student
forms in himself on the basis of solving
original and modified tasks.

Active testing reveals the degree of
mobility and efficiency of thinking in
critical situations and the ability for
operational analysis.

All the three approaches complement
each other and provide a comprehensive
assessment of a trainee’s opportunities.
The complex of the examined tests allows
the formation of multi-level testing
framework for comprehensive assessment
of learning results. Cognitive models play
an important role in such testing systems.

Thus, cognitive educational models are
formed on the basis of certain principles
and they possess a number of properties
that distinguish them from informational
educational models. They, on the one
hand, contribute to the development of
creativity in learning. On the other hand,
they create an increased load on teacher
and require the development of new
methods of cognitive testing.
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Anomauin. Bcmyn. Pozgumok iHgpopmamusayii
ocgimu msizHe 3a cob0t0 PIBHOMAHIMHICMb POpM penpese-
Hmauyii peanvHozo cgimy. Pozgumok ¢gpopm iHpopmayitiHo-
20 npedcmaenieHHsT npussooums 00 CMBOPEHHST HOB8UX
oceimuix modesneil. OOHIED 3 HOBUX OC8IMHIX Mmodenell €
KO2HIMUBHI 0C8IMHI MOOeNL.

KoeHimueHi mexHonoell - ye Memoou ma anzopummu
docsizHeHHsl yinelli npedmemis, siki 6a3yromescst HA OAHUX
npo npouecu Ni3HAHHS, HABUAHHSL, CNLIKYB8AHHsL, 06pobKu
iHpopmayii 00bMU MaA MEAPUHAMU, NPO NPE3EHMAUIO
HellpoHayKU, NPo mMeopito CamMoOp2aHi3auyii, Komn'romepHi
HPOPMAYITHI MEXHON0RIL. , MamemMamuuHe Mo0ent08aH-
HsL enlemeHmig cgidomocmi, psid HWUX Haykosux obaac-
metii, Hewo0asHo nog'siBaHux 3 obnacmio gyHoameHma-
JIbHOT HAYKU.

Mema. Memoto cmammi € ymouHeHHsT BUKOPUCTMAH-
Hsl KOZHIMUBHUX OC8IMHIX Mmodenell 8 YnpaseaiHHI Hasua-
JbHUMU 3aKadamu.
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Pesynemamu. Budinsromsest maki mpu obracmi 3a-
CMOCYBAHHSL KOZHIMUBHUX Mmo0enell, K KIACUYHA oceima,
Mysabmumedia ma 8ipmyanbHa 0ceima ma mecmyeaHHsL.
Oxapaxmepuzo8aHo 08a MEXAHIBMU, SKI SUKOPUCMO8Y-
romocest I00CbKUM MUCTEHHSIM | KOZHIMUBHUM NPOUEcoM
(rozHimuegHicmyb). OOUH MexaHi3M 00380/€ NPAUI8AMU 3
JIAHUIOKKAMU CUMBOI8, 3 SIKUMU NO8'S3GHI CMUCIOSL
3HAUeHHs. Y ubomy sunaoky J00UHA NPAUE 3 JTAHUIOIK-
Kamu, mobmo He 3 IHMe2PO8aHUMU THHOPMAUITUHUMU
Mmooensmu. THuUll MexaHiam MUCTEHHSL 0ae MOAKAUBICMb
npayrosamu 3 300pasKeHHAMU ma 306parkeHHAMU (mooe-
nsmu) yux obpasis. BemarnoeneHo, uio arodcoke MUCeHHS
i nogediHKka 06YMO8/eHl CNiLHOK PoHOmMor 060X NisKyib
JH00CHKO020 MO3KY.

OpueziHanbHicme. Y cmammi 8uceimneHo OCHO8HL
npo i NPOMUNEIKHI apeymMeHmu 8UKOPUCTAHHSL KOZHIMUE-
HUX O0C8IMHIX modenell 8 YnpasaiHHI HABUANbHUMU 3G-
K1adamu.
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AZAIITAIIISI MEXAHI3MIB YIIPABAIHHS SIKICTIO IIEJATOT'TYHOI OCBITH
YKPATHH 0O MIXXHAPOOHHUX CTAHIOAPTIB

Y ecmammi 3a3HaueHo, wo npoyec CmeopeHHs.
€eponelicbkoz0 npocmopy euuioi oceimu HAOUHO
nokasae HeobXIOHICMb KOHUeHmpauii yeazu Ha
npobnemi 3abe3neueHHst i NOKPAUEHHSL SIKOCMI K
O0HOMY 3 KtoU0o8UX 3a80aHb. [logedeHOo, Wo cy-
yacHa esponelicbka npakmuka nepeobauae po3su-
MoK KYAbmypu sSIKOCMi ULJISIXOM 8NPO8AOIKEeHHS
MeHeOKMeHmYy sitkocmi. AKYUeHmosaHo yeazy Ha
me, WO OCHOBHUMU THCMPYMEHMAMU BUSHAUEHHS
SAKOCMI 8UCMYNAOMb OUIHIOBAHHSL 8HYMPIUUHE ma
308HIWHE. [JOCNIONEHO, ULO CKIAOHICMb CMBOPEHHS
MEXAHIZMIB YNPABIIHHSL SIKICMIO NOJAsI2AE He AUUe 8
momy, wob ckoopouHysamu po3pobKy KOHUenuii
Ha 8CIX PIBHSX 0eprKa8H020 YNPasaiHHsL, a U Yy mo-
MY, wob yszo0umu nozasi0uU Pi3HUX OepIKAsHUX
gidomecms. BuodineHo Kinbka acnekmis, wo € ocob-
JIUBO 8AXKNUBUMU NPU 30ICHEHHI pedhopm ynpas-
JNUHHSL sikicmro. [logedeHo npo HeobxiOHicmb adan-
mayii 1o0uHU 00 HOBUX YMo8 il kumms ma pobo-
mu, a 3 iHwozo 6oky, eidbysaemvcsi adanmauis
camoi oceimu 00 xummsi KOHKpemuux Jooet.
IlpoananizoearHo xapaxkmepHi pucu 0ce8imHwsoi cuc-
memu YKpaiHu, npuHyunu, ssKum no8UHHA 8i0Nnosi-
damu cucmema MeHeo)KMeHmMY sIKocmi oceimu 8
Yrpaini. HazonoweHo npo HeOobXiOHicmb yuacmi
cmeltikxondepie Yy cucmemi meHeOKMeHmy sIKoCmi
suwioi nedazo2iuHol ocgimu.

Knrouoei cnoea: adanmauvist; siKicms; MIXKHA-
POOHI cmaHoapmu;, MexaHismu YnpaeniHHs;, MeHe-
oxmeHm; akpedumauisy pesysbmam; CmelKxo-
depu; NPUHUUNU, COUIANbHI napmHepu.

IIocTaHoBKa mpobaemu. Llirecrpsimo-
BaHe BXO/K€HHS YKpaiHU y CBITOBY CIIiAb-
HOTy BHMAara€ IIpOBEAEHHS BCebiYHOro
aHaaizy HPOBIAHUX HAIPSIMIB €BOAIOLII cy-
4acHOI OCBITHROI MPaKTUKU. 3abe3redyeHHs
BHCOKOI 4KOCTI OCBITH € OAHHM i3 KAIO-
YOBUX NPUHIUINB Ta HapPiKHUM KaMeHeM
nobynoBU €BpOneHiCEKOTO IIPOCTOPY BHIIIOL
oceitu. Ha Komudepenrii minicTpiB, aka
BinOyaaca B TpaBHI 2018 poky B Ilapuxi,
OYIABHUKU €BPOIENUCHKOI OCBiTH IIle pas
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IiATBEPANAN BasKAUBICTBH IIHOTO 3aBIaHHI,
a TakoX 3000B’I3aAHCH (IIATPHUMYyBaTH
IONaABLINE PO3BHTOK CHCTeMH 3abe3srie-
4YeHHs HKOCTiI OCBiTHBROrO IIpolecy». Ha
ChOTOMIHI YKpaiHChKa CHCTeMa IIeJaroridyHoi
OCBITH, Ha JXaAb, HE € cepel KpaiH-AigepiB
00 HAaAEXKHOTO 3abe3nedeHHS dKOCTi
OCBIiTHBOTO IIpoIlecy. Y 3B’I3KYy 3 IIUM CIIO-
CTEPEXKEHHA Ta aHaai3 OIIIHKH €BPOIIEHCH-
KHUX JOCHATHEHL LION0 3abe3medeHHs SKOCTi
Ha IHCTUTYIIHHOMY, HalllOHAABHOMY Ta
KOHTHHEHTAABHOMY piBHaAX 6e3 CyMHIBY €
IIHHUM A YKpaiHCBKUX  HAyKOBO-
IeJaroriyHMUX MPAaliBHUKIB, III0 i CTaAo
IIpeMeTOM HAaIlIOTO JTOCAIIKEHHS.

AHaaiz ocTaHHIX OJocaimxeHp i
nyOaikaniii. [IpoGaema  3abe3nedYeHHs
SKOCTi OCBiTHM Ha OCHOBHi CTaHAApTiB i pe-
KOMeHJAIil moao 3abe3rnedeHHda SKOCTI B
€BpomneficbKOMy IIPOCTOpPi BHIIOI OCBITH
(ESG) € nmpenMmeToM HayKOBOTI'O IIOUIYKY BiT-
YU3HAHUX # 3apyOiskHMX HaykKoBILB (H.
ABmieniok, A. Copyena, C. JoMOpoBCEKa, A.
Ywmiae, M. KopoBkuH, T. dinikoB, A. Ba-
cuareB, B. IOckaeB, O. Kpukaiti, O.
MixeeBa, C. Kypbaros, I. Mycienko, C. Cu-
coera). Y 3apybixkHi#fi memaroriili mpobiemu
3abe3reyeHHda SIKOCTi OCBITH OOCAIIXKYIOTH-
cd y mpaigx Takux ydeHux gk A. Ilaeiixep,
€. Boszwminki, P. Bennet, K. Gurtz, M.
Cheng, L. Matei, Hans Débert, Lutz R. Ta
iH.. ¥ poboTax IIMX y4EeHHX BUCBITACHO H0O-
cBinm 3abe3rnedeHHS SIKOCTiI B €BPONEHCHKO-
My IIPOCTOpPi BHIIOI OCBIiTH.

MeTa cTaTTi Hoadrae y BHCBITA€HHI
aHaaidy Ta BUKOPUCTAHHI €BPOIEHCHKOTro
OOoCBigy 3abes3redeHHsS HKOCTI OCBiTH B
YKpaiHCBKifi CHCTEMI BUINOI OCBITH.
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