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THE VALUE OF PARENTAL INVOLVEMENT IN THE EDUCATION OF AN AUTISTIC CHILD 
Abstract. The article considers the issues of partici-

pation of parents and other family members in the process 
of habilitation, development, correction and socialization 
of a child with autism and other developmental disorders. 
The importance and necessity of such work is noted. It is 
emphasized that enhancing the role of parents in raising 
children with developmental disabilities is considered at 
the global level as one of the factors improving the current 
state of such children and improving the forecast for their 
future. Objective reasons for mandatory inclusion of par-
ents in the process of correction of development of a child 
with autism are: 

 the possibility of constant monitoring of the child, 
that is, the identification of peculiarities of behavior, the 
specifics of expression of emotional-volitional manifesta-
tions, causal relationship between psychological or senso-
ry stimuli and the reaction of the child to them; 

 psychological and emotional connection between 
the child and parents; 

 constant contact with the child. 
This enables the gathering of information in order to 

work with the psychologist and defectologist to build an 
individual system of work with the child that will be as 
adequate as possible to its psychophysiological state and 
implement it. 

In the discussed case, parents conducted a multi-
disciplinary combination of recommendations of psychia-
trists, psychologists and defectologists. The comprehen-
sive approach to corrective work is based on the control of 
the physiological comfort of the child, that is, the satisfac-
tion of all of her physiological needs, and her psychologi-
cal comfort, such as the absence of frustration factors, as 
well as factors causing her excitement, anxiety, etc., 
providing the proper psychophysiological state , conducive 
to occupations, etc. 

As a fundamental factor, it lays the foundation for 
reducing autistic manifestations in a child; it is considered 
the creation of a favorable psycho-emotional environment 
in� the� place� of� the� child’s� primary� stay,� that� is,� in� the�
room where the kid lives and in the family circle. Main-
taining physiological comfort was based on the organiza-
tion of proper healthy eating and organization of full rest, 
that is, regulation of sleep. The development of a complex 
of our reactions to the positive and negative effects of the 
child has a great importance. 

Psycho-pedagogical correction is supplemented by 
physiologically substantiated physical activity, which is 
realized through the implementation of a number of physi-
cal exercises and the organization of system labor thera-
py, which consists in the implementation of a variety of 
domestic and some agricultural operations, with the em-
phasis on the joint execution of each operation. 

The principles of our practical work are based, first 
of all, on the psychological and educational preparation of 
parents, both on the formation of their own positive psy-
cho-emotional state, and on the creation of a line of behav-
ior concerning the child. 

Using the example of an individual family, it has 
been demonstrated that the constant, consistent and 
persistent work of parents on correction and socialization, 
carried out on the basis of domestic pedagogical methods 
with some adaptation to the individual characteristics of 
the child, carried out in collaboration with defectologists 
and correctional teachers, leads to overcoming a number 
of developmental disorders and reduce autistic manifesta-
tions in a child. 

Keywords: development; correction; habilitation; so-
cialization; adaptation; autistic manifestations; psycholog-
ical comfort; domestic pedagogy. 
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ȡȟȪȜȚȡ� ȟȐȳȠȳ� ȟȎȚȓ� ȐȜțȎ� ȟȠȎȱ� ȘșȬȥȜȐȜȬ� ȡ�
ȝȞȜȤȓȟȎȣ� ȏȜȞȜȠȪȏȖ� ȳȕ� ȏȓȕȞȜȏȳȠȠȭȚ� ȠȎ,�
ȐȜȒțȜȥȎȟ,�ȞȜȕȐȖȠȘȡ�ȟȡȥȎȟțȖȣ�ȢȜȞȚ�ȚȎșȜ-
ȑȜ� ȳ� ȟȓȞȓȒțȪȜȑȜ� ȝȞȖȐȎȠțȜȑȜ� ȝȳȒȝȞȖȱȚ-
țȖȤȠȐȎ.� ǲȜȟșȳȒȔȓțțȭ� ȞȜșȳ� ȝȞȜȢȓȟȳȗțȜȴ�
ȜȟȐȳȠȖ� ȠȎ,� ȕȜȘȞȓȚȎ,� ȝȞȜȢȓȟȳȗțȜȴ� ȜȟȐȳȠȖ�
ȒȜȞȜȟșȖȣ� ȡ� ȞȜȕȐȖȠȘȡ� șȬȒȟȪȘȖȣ� ȞȓȟȡȞȟȳȐ�
ȠȎ� ȕȚȓțȦȓțțȭ�ȏȓȕȞȜȏȳȠȠȭ�ȝȞȜȐȜȒȭȠȪ�ȥȖȟ-
șȓțțȳ� ȕȎȞȡȏȳȔțȳ� țȎȡȘȜȐȤȳ,� ȕȜȘȞȓȚȎ,�
ǲ. ǮȡȠȜȞ,� ǥ. ǲȓ ǺȓȗȓȞ,� ǲ. ǳȦȠȜț,� Ǻ. Ǳȡȟ,�
ǰ. Ǹȳȟ,� Ǯ. ǺȎțȳțȑ,� ǳ. ǺȜȞȓț,� ǲ. ǾȜȕȓț,�
ǲ. ȀȓȟȚȎȞ,�ȡȘȞȎȴțȟȪȘȳ�țȎȡȘȜȐȤȳ�ǻ. ǺȡȘȎț,�
Ǽ. ǽȞȜȤȓțȘȜ,�Ǻ. ǿȜȞȜȘȎ�ȠȜȧȜ.�ǳȘȜțȜȚȳȘȎ�
ǯȓșȪȑȳȴ� ȣȎȞȎȘȠȓȞȖȕȡȱȠȪȟȭ� ȝȜȟȠȡȝȜȐȖȚ�
ȕȞȜȟȠȎțțȭȚ� ȘȳșȪȘȜȟȠȳ� ȝȞȖȐȎȠțȖȣ�
ȝȳȒȝȞȖȱȚȟȠȐ,� Ȏ� ȠȎȘȜȔ� țȖȕȪȘȜȬ� ȠȎ�
ȟȠȎȏȳșȪțȜȬ� ȘȳșȪȘȳȟȠȬ� ȝȞȖȝȖțȓțȪ� ȴȣțȪȜȴ�
ȒȳȭșȪțȜȟȠȳ,� ȡ� ȠȜȚȡ� ȥȖȟșȳ� ȕ� ȝȞȖȐȜȒȡ� ȏȎțȘ-
ȞȜȠȟȠȐ.� Ȅȭ� ȠȓțȒȓțȤȳȭ� ȱ,� țȎ� ȝȓȞȦȖȗ� ȝȜ-
ȑșȭȒ,� ȝȜȕȖȠȖȐțȜȬ,� Ȏșȓ� țȎȟȝȞȎȐȒȳ� Ȥȳ� ȒȎțȳ�
ȚȜȔȡȠȪ� ȟȐȳȒȥȖȠȖ� ȝȞȜ� ȕȎȟȠȳȗ,� ȥȖ� ȒȡȔȓ�
ȟșȎȏȘȖȗ� ȝȞȜȑȞȓȟ� – ȜȒȖț� ȕ� țȎȗțȖȔȥȖȣ� Ȑ�
ǣȐȞȜȝȳ.� ǼȠȔȓ,� ȓȘȜțȜȚȳȘȎ� ǯȓșȪȑȳȴ� ȚȎȱ�
ȒȡȔȓ� țȖȕȪȘȖȗ� ȞȳȐȓțȪ� «ȘȞȓȎȠȖȐțȜȴ� Ȓȓ-
ȟȠȞȡȘȤȳȴ»,� ȝȞȖ� ȭȘȳȗ� ȏȳșȪȦ� ȟȠȎȞȳ� ȳ� ȚȓțȦ�
ȎȒȓȘȐȎȠțȳ� ȒȜ� ȟȡȥȎȟțȖȣ� ȡȚȜȐ� ȘȜȚȝȎțȳȴ�
ȐȖȠȳȟțȭȬȠȪȟȭ�ȳȕ�ȞȖțȘȡ�ȏȳșȪȦ�ȚȜșȜȒȖȚȖ�ȠȎ�
ȝȞȜȒȡȘȠȖȐțȖȚȖ,� Ȏ� Ȥȓ,� Ȑ� ȟȐȜȬ� ȥȓȞȑȡ,� Ȓȓ-
ȚȜțȟȠȞȡȱ� țȓȝȞȖȝȡȟȠȖȚȜ� țȖȕȪȘȖȗ� ȞȳȐȓțȪ�
ȳțțȜȐȎȤȳȗ� țȎ� ȝȳȒȝȞȖȱȚȟȠȐȎȣ.� ǼȒțȖȚ� ȕ�
țȎȗȏȳșȪȦ� ȓȢȓȘȠȖȐțȖȣ� ȦșȭȣȳȐ� Ȓșȭ� ȝȞȜ-
ȠȖȒȳȴ� Ȥȳȗ� ȠȓțȒȓțȤȳȴ� ȱ� ȝȳȒȐȖȧȓțțȭ�
ȘȐȎșȳȢȳȘȎȤȳȴ� ȠȎ�ȘȡȞȟȖ� ȝȳȒȝȞȖȱȚțȖȤȠȐȎ� ȳȕ�
ȜȞȳȱțȠȎȤȳȱȬ� țȎ� ȳțțȜȐȎȤȳȴ� [1].� ǲȜȟȐȳȒ� ȜȞ-
ȑȎțȳȕȎȤȳȴ�ȠȎ�ȒȳȭșȪțȜȟȠȳ�ȠȎȘȜȴ�ȜȟȐȳȠȖ�ȒȜȞȜȟ-
șȖȣ� ȡ� ȞȜȕȐȖțȓțȖȣ� ȘȞȎȴțȎȣ� ǣȐȞȜȝȖ,� Ȏ� ȕȜ-
ȘȞȓȚȎ,� ȡ� ȂșȎțȒȞȳȴ� (ǯȓșȪȑȳȭ)� ȚȜȔȓ� ȏȡȠȖ�
țȎȒȕȐȖȥȎȗțȜ� ȘȜȞȖȟțȖȚ� ȳ� Ȓșȭ� ȞȜȕȐȖȠȘȡ�
țȓȢȜȞȚȎșȪțȜȴ� ȝȞȜȢȓȟȳȗțȜȴ� ȜȟȐȳȠȖ� ȒȜȞȜȟ-
șȖȣ�Ȑ�ȁȘȞȎȴțȳ. 

ǺȓȠȎ� ȟȠȎȠȠȳ.�ǽȞȜȎțȎșȳȕȡȐȎȠȖ� ȒȜȟȐȳȒ�
ȜȞȑȎțȳȕȎȤȳȴ�ȝȞȜȢȓȟȳȗțȜȴ�ȜȟȐȳȠȖ�ȒȜȞȜȟșȖȣ�ȡ�
ȂșȎțȒȞȳȴ�(ǯȓșȪȑȳȭ)�ȕ�ȚȓȠȜȬ�ȗȜȑȜ�ȚȜȔșȖȐȜ-
ȑȜ� ȐȖȘȜȞȖȟȠȎțțȭ� ȡ� ȟȢȓȞȳ� ȝȞȜȢȓȟȳȗțȜȴ�
ȜȟȐȳȠȖ�ȒȜȞȜȟșȖȣ�Ȑ�ȁȘȞȎȴțȳ. 

ǰȖȘșȎȒ� ȜȟțȜȐțȜȑȜ� ȚȎȠȓȞȳȎșȡ� ȒȜ-
ȟșȳȒȔȓțțȭ.  

ȁ� ȢșȎȚȎțȜȚȜȐțȳȗ� ȟȝȳșȪțȜȠȳ� ǯȓșȪȑȳȴ�
ȝȞȜȢȓȟȳȗțȡ�ȜȟȐȳȠȡ�ȒȜȞȜȟșȖȣ� (ǽǼǲ),� ȠȜȏȠȜ�
ȝȞȜȢȓȟȳȗțȡ� ȜȟȐȳȠȡ� ȝȞȜȠȭȑȜȚ� ȔȖȠȠȭ� ȕȎ-
ȏȓȕȝȓȥȡȱ� ȕțȎȥțȎ� ȘȳșȪȘȳȟȠȪ� ȞȳȕțȜȚȎțȳȠțȖȣ�
ȜȞȑȎțȳȕȎȤȳȗ.� ǻȎȗȐȎȔșȖȐȳȦȖȚȖ� ȕ� țȖȣ�
ȐȐȎȔȎȬȠȪȟȭ� ȤȓțȠȞȖ� ȜȟȐȳȠȖ� ȒȜȞȜȟșȖȣ,�
ȂșȎȚȎțȒȟȪȘȎ� ȟșȡȔȏȎ� ȕȎȗțȭȠȜȟȠȳ� ȠȎ� ȝȞȜ-
ȢȓȟȳȗțȜȴ�ȝȳȒȑȜȠȜȐȘȖ�(Ȃǿǵǽ)�(Flemish Ser-
vice for Employment and Vocational Train-
ing), ȂșȎȚȎțȒȟȪȘȓ� ȎȑȓțȠȟȠȐȜ� ȝȳȒȝȞȖȱȚ-
țȖȤȠȐȎ� (ȂǮǽ)� – ǿȖțȠȞȎ ȂșȎțȒȓȞȟ� (Flem-
ish Agency for  Entrepreneurship – Syntra 

Flanders),� ȤȓțȠȞȖ� ȝȞȜȢȓȟȳȗțȜȴ� ȜȟȐȳȠȖ� ȡ�
ȑȎșȡȕȳ� ȟȳșȪȟȪȘȜȑȜ� ȑȜȟȝȜȒȎȞȟȠȐȎ� ȠȎ� ȟȜȤȳȜ-
ȘȡșȪȠȡȞțȳ� ȜȞȑȎțȳȕȎȤȳȴ.� ȁȟȳ� ȐȜțȖ� ȜȣȜȝșȓțȳ�
ȟȖȟȠȓȚȜȬ� ȕȜȐțȳȦțȪȜȑȜ� ȘȜțȠȞȜșȬ� ȕȎ�
ȭȘȳȟȠȬ�țȎȒȎțȖȣ�ȝȜȟșȡȑ,�ȣȜȥȎ�ȝȳȒȝȜȞȭȒȘȜ-
ȐȡȬȠȪȟȭ� ȞȳȕțȖȚ� ȚȳțȳȟȠȓȞȟȠȐȎȚ� ȠȎ� ȴȣțȳȚ�
ȝȳȒȞȜȕȒȳșȎȚ,� ȜȟȘȳșȪȘȖ� Ȟȳȕțȳ� ȐȖȒȖ� ǽǼǲ�
ȚȜȔȡȠȪ� ȏȡȠȖ� ȜȞȑȎțȳȕȜȐȎțȳ� ȞȳȕțȖȚȖ� ȘȜȚ-
ȝȎțȳȭȚȖ,� ȟȜȤȳȎșȪțȖȚȖ� ȝȎȞȠțȓȞȎȚȖ� ȎȏȜ�
ȜȘȞȓȚȖȚȖ�ȜȟȜȏȎȚȖ�[2]. 

ǼȠȔȓ,�ǺȳțȳȟȠȓȞȟȠȐȜ�ȜȟȐȳȠȖ�ȳ�țȎȐȥȎțțȭ�
ȘȓȞȡȱ� ȟȓȞȓȒțȪȜȬ� ȜȟȐȳȠȜȬ� ȒȜȞȜȟșȖȣ,�
ȐȖȧȜȬ�ȝȞȜȢȓȟȳȗțȜȬ ȜȟȐȳȠȜȬ�ȒȜȞȜȟșȖȣ�ȠȎ�
ȣȡȒȜȔțȪȜȬ�ȜȟȐȳȠȜȬ�ȥȎȟȠȘȜȐȜȴ�ȕȎȗțȭȠȜȟȠȳ.�
ǺȳțȳȟȠȓȞȟȠȐȜ� ȝȞȎȤȓȐșȎȦȠȡȐȎțțȭ� ȘȜțȠȞȜ-
șȬȱ�ȝȞȜȢȓȟȳȗțȡ�ȜȟȐȳȠȡ�Ȓșȭ�ȏȓȕȞȜȏȳȠțȖȣ�ȠȎ�
ȝȞȎȤȓȐșȎȦȠȜȐȎțȖȣ� (ȝȳȒȐȖȧȓțțȭ�
ȘȐȎșȳȢȳȘȎȤȳȴ),� ȭȘȡ� țȎȒȎȱ� Ȃǿǵǽ,� Ȏ� ȠȎȘȜȔ�
țȎȐȥȎțțȭ� Ȓșȭ� ȝȳȒȝȞȖȱȚȤȳȐ� (ǿȖțȠȞȎ�
ȂșȎțȒȓȞȟ� ȠȎ� ȴȴ� țȎȐȥȎșȪțȳ� ȤȓțȠȞȖ).�
ǺȳțȳȟȠȓȞȟȠȐȜ� ȟȳșȪȟȪȘȜȑȜ� ȑȜȟȝȜȒȎȞȟȠȐȎ�
ȘȓȞȡȱ�ȐȳȒȝȜȐȳȒțȖȚ�țȎȝȞȭȚȘȜȚ�țȎȐȥȎțțȭ,�
Ȏ� ǺȳțȳȟȠȓȞȟȠȐȜ� ȘȡșȪȠȡȞȖ� – ȟȜȤȳȜȘȡșȪȠȡȞ-
țȜȬ�ȒȳȭșȪțȳȟȠȬ. 

ǼȏȖȒȐȳ� ȎȑȓțȤȳȴ,� Ȃǿǵǽ� ȠȎ� ǿȖțȠȞȎ�
ȂșȎțȒȓȞȟ,� ȝȞȎȤȬȬȠȪ� ȏȓȕȝȜȟȓȞȓȒțȪȜ� ȝȳȒ�
ȘȓȞȳȐțȖȤȠȐȜȚ�ǰȳȒȒȳșȡ�ȝȞȎȤȳ�ȠȎ�ȟȜȤȳȎșȪțȜ-
ȑȜ� ȑȜȟȝȜȒȎȞȟȠȐȎ� ȳȕ� ȟȜȤȳȎșȪțȖȚȖ� ȝȎȞȠțȓ-
ȞȎȚȖ,�ȝȞȓȒȟȠȎȐșȓțȖȚȖ�ȡ�ǾȎȒȳ�ȘȓȞȳȐțȖȘȳȐ.�
Ȃǿǵǽ� țȎȒȎȱ� ȝȞȜȢȓȟȳȗțȡ� ȜȟȐȳȠȡ� Ȓșȭ� ȒȜ-
ȞȜȟșȖȣ� ȡ� ȟȐȜȴȣ� ȘȐȎșȳȢȳȘȎȤȳȗțȖȣ� ȤȓțȠȞȎȣ�
ȠȎ� ȡ� ȟȝȳȐȝȞȎȤȳ� ȳȕ�ȝȎȞȠțȓȞȎȚȖ,�ȭȘȳ�ȏȓȞȡȠȪ�
ȡȥȎȟȠȪ� ȡ�ȘȡȞȟȎȣ�Ȓșȭ�ȏȓȕȞȜȏȳȠțȖȣ.�ǿȖțȠȞȎ�
ȂșȎțȒȓȞȟ,� țȎȠȜȚȳȟȠȪ,� ȏȡșȜ� ȕȎȟțȜȐȎțȜ�
ǰȳȒȒȳșȜȚ� ȝȞȎȤȳ� ȠȎ� ȟȜȤȳȎșȪțȜȑȜ� ȑȜȟȝȜȒȎȞ-
ȟȠȐȎ� Ȓșȭ� ȟȠȖȚȡșȬȐȎțțȭ,� ȝȳȒȠȞȖȚȘȖ� ȠȎ�
ȞȜȕȐȖȠȘȡ�ȝȳȒȝȞȖȱȚțȖȤȠȐȎ�(Ȏ�ȟȎȚȓ,�ȚȎșȜȑȜ�
ȠȎ� ȟȓȞȓȒțȪȜȑȜ� ȏȳȕțȓȟȡ).� ǽȳȒȝȞȖȱȚțȖȤȪȘȓ�
țȎȐȥȎțțȭ� ȝȞȜȐȜȒȖȠȪȟȭ� ȡ� țȎȐȥȎșȪțȖȣ�
ȤȓțȠȞȎȣ�ǿȖțȠȞȎ�[3]. 

ȁ� ǯȓșȪȑȳȴ� ȳȟțȡȱ� ȚȜȔșȖȐȳȟȠȪ� Ȓșȭ� țȎȐ-
ȥȎțțȭ� ȒȜȞȜȟșȖȣ� Ȑ� ȡȚȜȐȎȣ�ȢȜȞȚȎșȪțȜȴ� ȠȎ�
țȓȢȜȞȚȎșȪțȜȴ� ȜȟȐȳȠȖ.� Ȃǿǵǽ� ȠȎ� ǿȖțȠȞȎ�
ȂșȎțȒȓȞȟ�ȱ�ȟȎȚȓ�ȠȖȚȖ�ȜȞȑȎțȳȕȎȤȳȭȚȖ,�ȧȜ�
țȎȒȎȬȠȪ� ȜȟȐȳȠȡ� ȒȜȞȜȟșȖȚ� ȝȜȕȎ� ȚȓȔȎȚȖ�
ȢȜȞȚȎșȪțȜȴ�ȜȟȐȳȠȖ�ȒȜȞȜȟșȖȣ.�ǽȞȖȏșȖȕțȖȗ�
ȞȜȕȝȜȒȳș�ȘȳșȪȘȜȟȠȳ�ȒȜȞȜȟșȖȣ�ȡȥțȳȐ� ȡ�ȢȜȞ-
ȚȎșȪțȳȗ�ȠȎ�țȓȢȜȞȚȎșȪțȳȗ�ȟȖȟȠȓȚȎȣ�ȜȟȐȳȠȖ�
ȒȜȞȜȟșȖȣ� ȡ� 2007/2008� ț.Ȟ.� ȏȡȐ� ȠȎȘȖȚ:�
ȟȓȞȓȒțȭ� ȝȞȜȢȓȟȳȗțȎ� ȜȟȐȳȠȎ� ȒȜȞȜȟșȖȣ�
(ȢȜȞȚȎșȪțȓ�țȎȐȥȎțțȭ) – 134426;�ȝȞȜȑȞȎ-
ȚȖ�Ȃǿǵǽ – 48924;�ȘȡȞȟȖ�ȝȳȒȝȞȖȱȚțȖȤȠȐȎ�
ǿȖțȠȞȎ� – 38049 [4]. ȍȘ� ȐȖȒțȜ,� ȘȳșȪȘȳȟȠȪ�
ȒȜȞȜȟșȖȣ� ȡ� ȢȜȞȚȎșȪțȳȗ� ȜȟȐȳȠȳ� ȒȜțȓȒȎȐțȎ�
ȏȡșȎ� ȏȳșȪȦȜȬ,� ȜȟȘȳșȪȘȖ� ȕȒȳȗȟțȓțțȭ� ȝȓȐ-
țȖȣ� ȐȖȒȳȐ� ȝȞȖȐȎȠțȜȑȜ� ȝȳȒȝȞȖȱȚțȖȤȠȐȎ�
ȐȖȚȎȑȎșȜ�țȎȭȐțȳȟȠȪ�ȟȓȞȠȖȢȳȘȎȠȡ�ȒȓȞȔȎȐ-
țȜȑȜ� ȕȞȎȕȘȎ.� ǿȡȥȎȟțȳ� ȠȓțȒȓțȤȳȴ� ȤȪȜȑȜ�
ȝȞȜȤȓȟȡ�ȏȡȒȓ�ȞȜȕȑșȭțȡȠȜ�țȖȔȥȓ.� 
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ǼȠȔȓ,�Ȃǿǵǽ�ȱ�ȑȜșȜȐțȖȚ�ȝȞȜȐȎȗȒȓȞȜȚ�
ȝȞȜȢȓȟȳȗțȜȴ� ȝȳȒȑȜȠȜȐȘȖ� ȡ� ȂșȎțȒȞȳȴ.� Ȅȓ�
ȒȓȞȔȎȐțȎ� ȟșȡȔȏȎ,� ȭȘȡ� ȘȜțȠȞȜșȬȬȠȪ�
ȝȞȓȒȟȠȎȐțȖȘȖ� ȝȞȎȤȓȒȎȐȤȳȐ� ȠȎ� ȝȞȜȢ-
ȟȝȳșȜȘ� (țȎ� ȞȳȐțȖȣ� ȝȞȎȐȎȣ).� Ǧȴ� ȜȟțȜȐțȖȚ�
ȕȎȐȒȎțțȭȚ� ȱ� ȜȞȑȎțȳȕȎȤȳȭ� țȎȐȥȎșȪțȖȣ�
ȘȡȞȟȳȐ,� ȜȞȳȱțȠȜȐȎțȖȣ� țȎ� ȞȖțȜȘ� ȝȞȎȤȳ.�
ǵȎȘȜțȜȒȎȐȥȎ� ȏȎȕȎ� Ȃǿǵǽ� ȟȝȖȞȎȱȠȪȟȭ� țȎ�
ǿȝȓȤȳȎșȪțȖȗ� ȕȎȘȜț� ȝȞȜ� ȘȜțȟȠȖȠȡȤȳȗțȡ�
ȞȓȢȜȞȚȡ� 1980� Ȟ.,� ȧȜ� ȝȳȒȝȜȞȭȒȘȡȐȎȐ�
ȝȞȜȢȓȟȳȗțȓ� țȎȐȥȎțțȭ� ȐșȎȒțȖȚ� ȟȠȞȡȘȠȡ-
ȞȎȚ�ȟȝȳșȪțȜȠ�[5]. 

Ȃǿǵǽ� ȜȞȑȎțȳȕȡȱ� țȎȐȥȎțțȭ� Ȓșȭ� Ȝȟȳȏ,�
ȭȘȳ�ȦȡȘȎȬȠȪ�ȞȜȏȜȠȡ,�Ȏ�ȠȎȘȜȔ�Ȓșȭ�ȝȞȎȤȓ-
ȒȎȐȤȳȐ� ȠȎ� ȝȞȎȤȳȐțȖȘȳȐ.� Ȅȓ� ȎȏȜ� ȘȜȞȜȠȘȳ�
ȘȡȞȟȖ�Ȓșȭ�ȜȕțȎȗȜȚșȓțțȭ�ȕ�ȚȜȔșȖȐȜȟȠȭȚȖ�
ȞȖțȘȡ�ȝȞȎȤȳ,�ȎȏȜ�ȢȡțȘȤȳȜțȎșȪțȜ�ȜȞȳȱțȠȜ-
ȐȎțȳ� ȳțȒȖȐȳȒȡȎșȳȕȜȐȎțȳ ȘȡȞȟȖ.� ǸȡȞȟȖ� ȚȜ-
ȔȡȠȪ� ȠȎȘȜȔ�ȕȒȳȗȟțȬȐȎȠȖȟȪ�ȡ� ȟȝȳȐȝȞȎȤȳ� ȕ�
ȟȠȜȞȜțțȳȚȖ� ȜȞȑȎțȳȕȎȤȳȭȚȖ� (țȎȝȞȖȘșȎȒ,�
țȎȐȥȎțțȭ� țȎ� ȞȜȏȜȥȜȚȡ� ȚȳȟȤȳ� ȡ� ȘȜȚ-
ȝȎțȳȭȣ).� ǰȖȝȡȟȘțȖȘȖ� Ȃǿǵǽ� ȜȠȞȖȚȡȬȠȪ�
ȜȟȜȏșȖȐȖȗ�ȟȓȞȠȖȢȳȘȎȠ.�ǰȳț�țȓ�ȐȳȒȝȜȐȳȒȎȱ�
ȐȖȚȜȑȎȚ� ȒȜ� ȒȖȝșȜȚȳȐ� ȢȜȞȚȎșȪțȜȑȜ� ȟȓȘ-
ȠȜȞȎ�ȜȟȐȳȠȖ,�Ȏșȓ�ȗȜȑȜ� țȎȭȐțȳȟȠȪ�ȝȜȕȖȠȖȐ-
țȜ� ȟȝȞȖȗȚȎȬȠȪ� ȝȞȎȤȓȒȎȐȤȳ.� ǽȞȜȢȓȟȳȗțȓ�
țȎȐȥȎțțȭ� ȡ� Ȃǿǵǽ� ȠȎ� ȗȜȑȜ� ȒȳȭșȪțȳȟȠȪ� ȡ�
ȑȎșȡȕȳ�ȝȞȎȤȓȐșȎȦȠȡȐȎțțȭ�ȠȎȘȜȔ�ȜȣȜȝșȬȱ�
ȜȘȞȓȚȳ� ȝȞȜȑȞȎȚȖ� Ȓșȭ� ȑȞȡȝ� ȟȜȤȳȎșȪțȜȑȜ�
ȞȖȕȖȘȡ.� ǾȜȏȜȠȎ� Ȃǿǵǽ� Ȑ� ȜȟțȜȐțȜȚȡ�
ȢȳțȎțȟȡȱȠȪȟȭ� ȡȞȭȒȜȚ� ȂșȎțȒȞȳȴ,� ȕ� ȭȘȖȚ�
ȡȘșȎȒȓțȜ� ȐȳȒȝȜȐȳȒțȡ� ȡȑȜȒȡ.� ǸȞȳȚ� ȠȜȑȜ,�
ȐȜțȎ� ȜȠȞȖȚȡȱ� ȢȳțȎțȟȡȐȎțțȭ� ȳȕ� ǣȐȞȜȝȓȗ-
ȟȪȘȜȑȜ� ǿȜȬȕȎ� ȠȎ� ȐȳȒ� ȝȞȎȤȓȒȎȐȤȳȐ,� ȕȎ-
ȤȳȘȎȐșȓțȖȣ�ȡ� ȝȞȜȐȓȒȓțțȳ�ȘȡȞȟȳȐ�țȎ�ȞȜȏȜ-
ȥȖȣ�ȚȳȟȤȭȣ�[6]. 

ȂǮǽ�ǿȖțȠȞȎ�ȂșȎțȒȓȞȟ� – Ȥȓ�ȑȜșȜȐțȖȗ�
ȢșȎȚȎțȒȟȪȘȖȗ� ȝȞȜȐȎȗȒȓȞ� țȎȐȥȎțțȭ� Țȓ-
țȓȒȔȚȓțȠȡ� Ȓșȭ� ȝȳȒȝȞȖȱȚȤȳȐ� ȚȎșȜȑȜ� ȠȎ�
ȟȓȞȓȒțȪȜȑȜ ȏȳȕțȓȟȡ.� ǰȜțȎ� ȞȜȕȝȜȥȎșȎ�
ȒȳȭșȪțȳȟȠȪ�ȡ�2006�Ȟ.�ǼȟȐȳȠȎ�ȠȎ�țȎȐȥȎțțȭ,�
ȭȘȳ� ȝȞȜȝȜțȡȱ� ǿȖțȠȞȎ,� ȕȎȏȓȕȝȓȥȡȬȠȪ� 5�
ȞȓȑȳȜțȎșȪțȖȣ� ȤȓțȠȞȳȐ� (ȘȎȚȝȡȟȳȐ)� ǿȖțȠȞȖ.�
Ȅȓ� - țȓȝȞȖȏȡȠȘȜȐȳ� ȜȞȑȎțȳȕȎȤȳȴ,�ȧȜ�ȚȎȬȠȪ�
ȟȐȳȗ� ȐșȎȟțȖȗ� ȬȞȖȒȖȥțȖȗ� ȟȠȎȠȡȟ.� ǸȞȳȚ�
ȡȥțȳȐȟȠȐȎ�ȠȎ�ȘȡȞȟȳȐ�ȝȳȒȝȞȖȱȚțȖȤȠȐȎ,�ȐȜ-
țȖ�ȠȎȘȜȔ�ȝȞȜȝȜțȡȬȠȪ�ȝȞȜȑȞȎȚȖ,�ȞȜȕȞȜȏ-
șȓțȳ� Ȓșȭ� ȝȞȖȐȎȠțȖȣ� ȝȳȒȝȞȖȱȚȤȳȐ� ȳ� ȟȠȎȞ-
ȦȖȣ�ȚȓțȓȒȔȓȞȳȐ�ȘȜȚȝȎțȳȗ.�ȄȳșȪȜȐȳ�ȑȞȡȝȖ�
ǿȖțȠȞȎ� ȂșȎțȒȓȞȟ� – Ȥȓ� ȝȜȠȓțȤȳȗțȳ� ȝȞȖ-
ȐȎȠțȳ�ȝȳȒȝȞȖȱȚȤȳ� ȠȎ�ȝȳȒȝȞȖȱȚȤȳ,� ȭȘȳ� ȐȔȓ�
ȞȜȕȝȜȥȎșȖ� ȏȳȕțȓȟ.� ȁȥȎȟțȖȘȖ� ȜȠȞȖȚȡȬȠȪ�
ȟȓȞȠȖȢȳȘȎȠ� ȠȞȓțȳțȑȡ� ȝȞȖȐȎȠțȜȑȜ�
ȝȳȒȝȞȖȱȚȤȭ,�ȧȜ� ȚȳȟȠȖȠȪ� ȒȎțȳ� ȝȞȜ� ȘȡȞȟȖ,�
ȭȘȳ�ȐȜțȖ�ȕȎȐȓȞȦȖșȖ,�ȭȘȳ�ȕȎȠȐȓȞȒȔȡȱ�Ȥȓț-
ȠȞȎșȪțȖȗ� ȜȢȳȟ� ǿȖțȠȞȎ� ȂșȎțȒȓȞȟ� [7].�
ǮȑȓțȤȳȭ� ǿȖțȠȞȎ� ȂșȎțȒȓȞȟ� ȜȒțȜȥȎȟțȜ� ȜȠ-
ȞȖȚȡȱ� ȢȳțȎțȟȡȐȎțțȭ� ȳ� țȎȒȎȱ� ȗȜȑȜ.� ǰȜțȎ�
ȢȳțȎțȟȡȱ� ȞȓȑȳȜțȎșȪțȳ� ȤȓțȠȞȖ,� ȭȘȳ� ȜȠȞȖ-

ȚȡȬȠȪ� ȜȝȓȞȎȤȳȗțȓ� ȠȎ� ȳțȐȓȟȠȖȤȳȗțȓ�
ȢȳțȎțȟȡȐȎțțȭ. 

ǼȝȓȞȎȤȳȗțȓ� ȢȳțȎțȟȡȐȎțțȭ� ȐȘșȬȥȎȱ�
ȟȡȏȟȖȒȳȴ� țȎ� ȡȥțȳȐȟȠȐȜ,� ȟȡȏȟȖȒȳȴ� țȎ� ȟȓȞȠȖ-
ȢȳȘȜȐȎțȓ� ȠȎ� țȓȟȓȞȠȖȢȳȘȜȐȎțȓ� țȎȐȥȎțțȭ�
ȠȎ,� Ȓȓ� ȚȜȔșȖȐȜ,� ȢȳțȎțȟȡȐȎțțȭ� ȝȞȜȓȘȠȳȐ.�
ǰȜțȜ� ȜȣȜȝșȬȱ� ȠȎȘȜȔ� ȘȜȦȠȖ� ȜȞȑȎțȳȕȎȤȳȴ�
ȓȘȕȎȚȓțȳȐ�ȠȎ�ȝȞȖȒȏȎțțȭ�ȜȏșȎȒțȎțțȭ.�ǷȜ-
ȑȜ� ȐȓșȖȥȖțȎ� ȞȜȕȞȎȣȜȐȡȱȠȪȟȭ� ȕȎ� ȘȳșȪȘȳȟȠȬ�
ȡȥțȳȐ,� ȥȖȱ� țȎȐȥȎțțȭ� ȕȎȘȳțȥȡȱȠȪȟȭ� ȓȘȕȎ-
ȚȓțȜȚ.� ǥțȐȓȟȠȖȤȳȗțȓ� ȢȳțȎțȟȡȐȎțțȭ�
ȐȘșȬȥȎȱ� ȟȡȏȟȖȒȳȴ� țȎ� ȜȞȓțȒȡ� ȝȞȖȚȳȧȓțȪ,�
ȘȡȝȳȐșȬ�ȠȎ�ȡȠȞȖȚȎțțȭ�ȏȡȒȳȐȓșȪ.� 

ǲȔȓȞȓșȜ�ȢȳțȎțȟȡȐȎțțȭ�ȟȎȚȜȴ�ǿȖțȠȞȎ�
ȂșȎțȒȓȞȟ� ȟȘșȎȒȎȱȠȪȟȭ� Ȑ� ȜȟțȜȐțȜȚȡ� ȕ�
ȐțȓȟȘȳȐ�ȐȳȒ�ȂșȎȚȎțȒȟȪȘȜȑȜ�ȡȞȭȒȡ.�ǵțȎȥțȜ�
ȚȓțȦȳ�ȘȜȦȠȖ�ȎȑȓțȤȳȭ�ȜȠȞȖȚȡȱ�ȕȎ�ȞȎȣȡțȜȘ�
țȓȕȎȥțȜȑȜ� ȐșȎȟțȜȑȜ� ȝȞȖȏȡȠȘȡ� (ȥȎȟȠȘȜȐȎ�
ȜȝșȎȠȎ� ȘȡȞȟȳȐ� ȒȓȭȘȖȚȖ� ȑȞȡȝȎȚȖ� ȡȥȎȟ-
țȖȘȳȐ)�ȠȎ�ȳțȦȖȣ,�Ȑ�ȜȟțȜȐțȜȚȡ�ǣȐȞȜȝȓȗȟȪ-
ȘȖȣ,�ȟȡȏȟȖȒȳȗ�[6,�c.44]. 

ȂșȎȚȎțȒȟȪȘȎ� ȟȖȟȠȓȚȎ� ȝȞȜȢȓȟȳȗțȜȴ�
ȜȟȐȳȠȖ� ȒȜȞȜȟșȖȣ� ȚȎȱ� țȖȕȘȡ� ȝȜȕȖȠȖȐțȖȣ�
ȞȖȟ,� ȭȘȳ� ȐȎȞȠȜ� ȐȳȒȚȳȠȖȠȖ.� Ȅȓ,� ȕȜȘȞȓȚȎ,�
ȦȖȞȜȘȖȗ� ȒȳȎȝȎȕȜț� ȜȝȤȳȗ� ȝȞȜȢȓȟȳȗțȜȴ�
ȜȟȐȳȠȖ� țȎ� ȞȳȕțȖȣ� ȞȳȐțȭȣ.� ǯȎȕȜȐȎ� ȟȓȞȓȒțȭ�
ȜȟȐȳȠȎ� ȝȞȜȝȜțȡȱ� ȝȞȜȑȞȎȚȖ� ȝȜȐțȜȴ� ȠȎ�
ȥȎȟȠȘȜȐȜȴ� ȕȎțȭȠȜȟȠȳ,� Ȏ�ȝȞȜȢȓȟȳȗțȎ�ȜȟȐȳȠȎ�
ȡȝȞȜȒȜȐȔ� ȔȖȠȠȭ� ȕȎȏȓȕȝȓȥȡȱ� ȝȜȒȎșȪȦȓ�
țȎȐȥȎțțȭ�ȠȎ�ȚȜȔșȖȐȜȟȠȳ� «ȒȞȡȑȜȑȜ�ȦȎțȟȡ»�
ȡ� ȤȓțȠȞȎȣ� ȜȟȐȳȠȖ� ȒȜȞȜȟșȖȣ,� Ȃǿǵǽ� ȠȎ�
ǿȖțȠȞȎ� ȂșȎțȒȓȞȟ.� Ǧȴ� ȒȳȭșȪțȳȟȠȪ� ȝȜșȓȑȦȡȱ�
ȢȎȘȠ,�ȧȜ�ȚȜșȜȒȪ�ȂșȎțȒȞȳȴ�ȐȳȘȜȚ�15�ȞȜȘȳȐ�
ȒȓȚȜțȟȠȞȡȱ� ȕțȎȥțȳ� ȡȟȝȳȣȖ� ȡ� ȥȖȠȎțțȳ,� ȚȎ-
ȠȓȚȎȠȖȤȳ� ȠȎ� ȝȞȖȞȜȒțȖȥȖȣ� ȒȖȟȤȖȝșȳțȎȣ,�
ȧȜ ȐȳȒȚȳȥȎȱ� ǽȞȜȑȞȎȚȎ� ȚȳȔțȎȞȜȒțȜȑȜ�
ȜȤȳțȬȐȎțțȭ� ȡȥțȳȐ,� ȡ� ȭȘȳȗ� ȂșȎțȒȞȳȭ�
ȝȜȟȠȳȗțȜ� ȕȎȗȚȎȱ� ȜȥȳșȪțȳ� ȚȳȟȤȭ.� Ȅȭ� ȝȞȜ-
ȑȞȎȚȎ� ȝȓȞȓȐȳȞȭȱ� țȓ� ȎȘȎȒȓȚȳȥțȳ� ȕțȎțțȭ�
ȡȥțȳȐ,� Ȏ� ȡȚȳțțȭ� ȴȣ� ȕȎȟȠȜȟȜȐȡȐȎȠȖ� ȡ� ȔȖȠ-
ȠȱȐȖȣ�ȟȖȠȡȎȤȳȭȣ,�ȜȠȔȓ�ȑȜȠȜȐțȳȟȠȪ�ȚȜșȜȒȖȣ�
șȬȒȓȗ� ȒȜ� ȒȜȞȜȟșȜȑȜ� ȟȎȚȜȟȠȳȗțȜȑȜ�ȔȖȠȠȭ,�
ȧȜ� ȱ� ȐȖȕțȎȥțȜȬ� ȣȎȞȎȘȠȓȞȖȟȠȖȘȜȬ�
ȡȟȝȳȦțȜȑȜ�ȝȞȜȢȓȟȳȗțȜȑȜ�ȞȜȕȐȖȠȘȡ�ȡ�ȚȎȗ-
ȏȡȠțȪȜȚȡ.� ǽȞȖ� ȤȪȜȚȡ� ȜȠȞȖȚȎțțȭ� ȕȎȑȎșȪ-
țȜȴ� ȝȜȐțȜȴ� ȟȓȞȓȒțȪȜȴ� ȜȟȐȳȠȖ� ȱ�
ȜȏȜȐ’ȭȕȘȜȐȖȚ�ȒȜ�18�ȞȜȘȳȐ,� ȳȕ�ȚȜȔșȖȐȳȟȠȬ�
ȜȟȐȳȠȖ� ȕ� ȥȎȟȠȘȜȐȜȬ� ȕȎȗțȭȠȳȟȠȬ� ȐȳȒ� 16�
ȞȜȘȳȐ.� ǰȜȒțȜȥȎȟ,� ȟȖȟȠȓȚȎ� ȝȞȜȢȓȟȳȗțȜȴ�
ȝȳȒȑȜȠȜȐȘȖ�ȂșȎțȒȞȳȴ� ȝȞȖȒȳșȭȱ�ȝȞȖȟȘȳȝșȖ-
Ȑȡ� ȡȐȎȑȡ� țȎȐȥȎțțȬ� ȝȳȒȝȞȖȱȚțȖȤȪȘȜȴ�
ȒȳȭșȪțȜȟȠȳ� ȕȎ� ȒȜȝȜȚȜȑȜȬ� ȎȑȓțȤȳȴ� ǿȖțȠȞȎ�
ȂșȎțȒȓȞȟ,� ȭȘȎ� ȝȞȜȝȜțȡȱ� ȑțȡȥȘȳ� ȦșȭȣȖ�
Ȓșȭ� ȜȠȞȖȚȎțțȭ� ȘȜȚȝȓȠȓțȤȳȗ,� țȓȜȏȣȳȒțȖȣ�
ȝȳȒȝȞȖȱȚȤȭȚ.����� 

ȁ� ȠȜȗ� Ȕȓ� ȥȎȟ� ȟȖȟȠȓȚȎ� ȟȠȖȘȎȱȠȪȟȭ� ȕ�
ȝȓȐțȜȬ� ȘȳșȪȘȳȟȠȬ� ȐȖȘșȖȘȳȐ.� ǽȜ-ȝȓȞȦȓ,�
ȝȓȐțȎ� ȘȳșȪȘȳȟȠȪ� ȡȥțȳȐ� ȚȎȱ� ȒȡȔȓ� țȖȕȪȘȖȗ�
ȞȳȐȓțȪ ȑȞȎȚȜȠțȜȟȠȳ;� ȡȥțȭȚȖ� Ȑ� ȦȘȜșȳ�
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ȜȝȳȘȡȬȠȪȟȭ� ȒȜ� 12� ȞȜȘȳȐ,� ȝȳȟșȭ� ȥȜȑȜ� ȴȣțȳ�
ȚȜȔșȖȐȜȟȠȳ� ȝȜȒȎșȪȦȜȑȜ� ȞȜȕȐȖȠȘȡ� ȒȜ�
ȚȎȗȏȡȠțȪȜȴ� ȝȞȜȢȓȟȳȴ� ȱ� ȒȜȐȜșȳ� ȜȏȚȓȔȓțȖ-
ȚȖ.�ȍȘ�țȎȟșȳȒȜȘ,�ȟȝȜȟȠȓȞȳȑȎȱȠȪȟȭ�ȕțȎȥțȖȗ�
ȐȳȒȟȜȠȜȘ� ȡȥțȳȐ,�ȧȜ� țȓ� ȕȎȘȳțȥȡȬȠȪ� ȟȓȞȓȒ-
țȬ�ȜȟȐȳȠȡ.�ȁ�2006�Ȟ.�12,4%�18-24-ȞȳȥțȖȣ�
ȚȜșȜȒȖȣ� șȬȒȓȗ�țȓ�ȚȎșȖ�ȟȓȞȠȖȢȳȘȎȠȡ�ȝȞȜ�
ȟȓȞȓȒțȬ� ȜȟȐȳȠȡ,� ȥȎȟȠȖțȎ� ȕ� țȖȣ� țȎȐȳȠȪ� țȓ�
ȝȜȥȖțȎșȎ�țȎȐȥȎțțȭ�ȡ�ȟȓȞȓȒțȳȗ�ȦȘȜșȳ,�ȳ�Ȥȳ�
ȝȜȘȎȕțȖȘȖ� ȕțȖȔȡȬȠȪȟȭ� ȒȡȔȓ� ȝȜȐȳșȪțȜ,�
ȜȟȘȳșȪȘȖ�ȴȣțȳ�ȝȞȖȥȖțȖ,�țȓ�ȕțȖȘȎȬȠȪ.� 

ǲȓȭȘȳ� ȒȳșȭțȘȖ� ȝȞȜȢȓȟȳȗțȜȴ� ȜȟȐȳȠȖ� țȓ�
ȝȜȐțȜȬ� ȚȳȞȜȬ� ȐȖȘȜȞȖȟȠȜȐȡȬȠȪ� ȚȜȔșȖ-
ȐȜȟȠȳ�țȎȐȥȎțțȭ�țȎ�ȞȜȏȜȥȜȚȡ�ȚȳȟȤȳ,�ȠȎ�ȗȜ-
ȑȜ� ȭȘȳȟȠȪ� ȠȎ� ȞȓȕȡșȪȠȎȠȖȐțȳȟȠȪ� ȠȎȘȜȔ� ȱ�
ȞȳȕțȜȬ.�ǻȎȏȳȞ�ȝȞȜȝȜȕȖȤȳȗ�ȐȖȕțȎȥȎȱȠȪȟȭ�Ȑ�
ȜȟțȜȐțȜȚȡ� ȝȜȠȞȓȏȎȚȖ� ȡȥțȳȐ� ȡ� ȝȞȜ-
Ȣȓȟȳȗțȳȗ�ȜȟȐȳȠȳ�țȎ�ȏȎȕȳ�ȟȓȞȓȒțȪȜȴ�ȦȘȳșȪțȜȴ�
ȜȟȐȳȠȖ,�Ȏ�ȚȓȣȎțȳȕȚȖ,�ȧȜ�ȏȞȎșȖ�ȏȖ�ȒȜ�ȡȐȎ-
ȑȖ� ȝȜȠȞȓȏȖ� ȞȖțȘȡ� ȝȞȎȤȳ,� ȱ� ȜȏȚȓȔȓțȖȚȖ.�
ȍȘȳȟȠȪ� ȘȎȞ’ȱȞțȜȑȜ� ȘȜțȟȡșȪȠȡȐȎțțȭ,� ȧȜ�
ȕȒȳȗȟțȬȱȠȪȟȭ�ȡ�ȜȏȜȐ’ȭȕȘȜȐȳȗ�ȜȟȐȳȠȳ,�ȐȘșȬ-
ȥȎȬȥȖ� ȟȝȳȐȞȜȏȳȠțȖȤȠȐȜ� ȚȳȔ� ȦȘȜșȎȚȖ� ȠȎ�
ȤȓțȠȞȎȚȖ� ȒȜȝȜȚȜȑȖ� ȡȥțȭȚ,� țȓ� ȟȖȟȠȓȚȎ-
ȠȖȕȜȐȎțȎ,�Ȏ�ȒȔȓȞȓșȎ�ȘȎȞ’ȱȞțȜȴ�ȳțȢȜȞȚȎȤȳȴ�
ȢȞȎȑȚȓțȠȜȐȎțȳ�[5,�c.15]. 

ǰȖȟțȜȐȘȖ� ȳ� ȝȓȞȟȝȓȘȠȖȐȖ� ȝȜȒȎșȪ-
ȦȖȣ� ȒȜȟșȳȒȔȓțȪ.� ǮțȎșȳȕȡȬȥȖ� Ȟȳȕțȳ� Ȏȟ-
ȝȓȘȠȖ� ȒȳȭșȪțȜȟȠȳ� ȜȞȑȎțȳȕȎȤȳȗ� Ȃǿǵǽ� ȠȎ�
ȂǼǽ� ǿȖțȠȞȎ� ȂșȎțȒȓȞȟ,� ȧȜ� ȕȒȳȗȟțȬȬȠȪ�
ȝȞȜȢȓȟȳȗțȡ�ȜȟȐȳȠȡ�ȒȜȞȜȟșȖȣ�ȠȎ�țȎȐȥȎțțȭ�
ȝȳȒȝȞȖȱȚțȖȤȠȐȡ� ȡ� ȢșȎȚȎțȜȚȜȐțȳȗ� ȟȝȳșȪ-
țȜȠȳ� ǯȓșȪȑȳȴ,� ȎȐȠȜȞȖ� ȟȠȐȓȞȒȔȡȬȠȪ,� ȧȜ�
ȝȞȜȢȓȟȳȗțȎ� ȜȟȐȳȠȎ� ȒȜȞȜȟșȖȣ� ȱ�
țȓȐȳȒ’ȱȚțȜȬ� ȟȘșȎȒȜȐȜȬ� ȓȘȜțȜȚȳȘȖ�
ȘȞȎȴțȖ:� ȐȜțȎ� ȐȝșȖȐȎȱ� țȎ� ȢȜȞȚȡȐȎțțȭ�
ȞȖțȘȡ� ȝȞȎȤȳ� ȠȎ� ȞȜȕȝȜȒȳș� ȚȎȠȓȞȳȎșȪțȖȣ�
ȤȳțțȜȟȠȓȗ,� țȎ� ȝȜȘȞȎȧȓțțȭ� ȟȜȤȳȎșȪțȜȑȜ�
ȟȠȎȠȡȟȡ� ȠȎ� ȘȜțȘȡȞȓțȠȜȟȝȞȜȚȜȔțȜȟȠȳ� ȑȞȜ-
ȚȎȒȭț� țȎ� ȟȡȥȎȟțȜȚȡ� ȞȖțȘȡ� ȝȞȎȤȳ� (ȭȘ� ȡ�
ȟȐȜȴȗ� ȘȞȎȴțȳ,� ȠȎȘ� ȳ� ȕȎ� ȘȜȞȒȜțȜȚ),� ȭȘ�
țȎȟșȳȒȜȘ� – ȕȚȓțȦȓțțȭ� ȞȳȐțȭ�
ȚȎȞȑȳțȎșȳȕȎȤȳȴ� ȟȡȟȝȳșȪȟȠȐȎ.� ǽȜȒȎșȪȦȓ�
ȐȖȐȥȓțțȭ� ȠȎ� ȑșȖȏȜȘȖȗ� ȎțȎșȳȕ� ȳțȟȠȞȡ-
ȚȓțȠȳȐ� ȝȞȜȢȓȟȳȗțȜȑȜ� țȎȐȥȎțțȭ� ȒȜȞȜȟșȖȣ�
ȡ� ȞȜȕȐȖțȓțȖȣ� ȘȞȎȴțȎȣ� ǣȐȞȜȝȖ� ȠȎ� ȟȐȳȠȡ�

ȒȜȕȐȜșȖȠȪ� ȡȟȝȳȦțȜ� ȞȜȕȐȖțȡȠȖ� ȗȜȑȜ� ȳ� Ȑ�
ȁȘȞȎȴțȳ,� ȐȖȘȜȞȖȟȠȜȐȡȬȥȖ� ȗȜȑȜ� ȝȓȞȓȐȎȑȖ�
ȠȎ�ȡțȖȘȎȬȥȖ�țȓȒȜșȳȘȳȐ. 
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SOME FEATURES OF VOCATIONAL ADULT EDUCATION IN FLANDERS (BELGIUM) 
Abstract. Introduction. Analyzing the vocational 

education of adults in Flanders (Belgium), the authors can 
conclude that it greatly influences the whole economy of 
the country.  The number of private enterprises in Flan-
ders grows steadily, but the progress of economy is rather 
slow, because of the lack of innovations in the small and 
medium business. Therefore, older and out-of-date enter-

prises are not replaced by younger ones using the innova-
tive tools and technologies. One of the most effective ways 
of improving the tendency is vocational education includ-
ing on-the-job training, as well as entrepreneurial training 
for small and medium businesses provided for job seekers 
and employees, managers and adults launching their first 
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business projects with the aim of introducing them suc-
cessfully to the labour market. 

The purpose of the article is to analyze the experi-
ence of organizing the vocational education and training 
(VET) of adults basing on the example of two main VET 
providers of Flanders (Belgium) for its eventual application 
in the sphere of adult vocational education in Ukraine. 

The methods of analysis, synthesis and comparison 
are used in the article. 

Results. The examples of organizing vocational edu-
cation and training for adults in Flanders (Belgium) show 
the ways of improving labour market competitiveness of 
adults while they are seeking for a job, or want to acquire 
some new skills necessary for their future careers, or even 
going to launch their own business. One of them, Flemish 
Employment and Vocational Training Agency, provides 
vocational training courses for job seekers and employees 
in their own training centers or cooperating with compa-
nies which organize on-the-job training.  Flemish Agency 
for Entrepreneurship – Syntra Flanders organizes the 
entrepreneurial courses for adults taking into account 
modern tendencies of labour market and technical innova-
tions. Both institutions are financed mainly by the Flem-
ish government. Provided education and training under-
goes some challenges and has its opportunities originated 
in the Flemish economy. Therefore, the investigated expe-

rience of two non-formal representatives of Belgian VET 
providers can be extremely useful for the development of 
similar programs in Ukraine. 

Originality. This research has been done for the first 
time with the use of original literature sources. 

Conclusion. Having analyzed different aspects of 
educational activities of non-formal institutions in Flan-
ders (Belgium), the authors can conclude that non-formal 
adult education can be the tool for achieving several aims 
of state significance: improving the competitiveness of the 
citizens on the modern labour market in their own country 
and abroad lowering the level of unemployment and crim-
inalization of the society, as well as stimulating the im-
provement of economic level in particular and the status of 
the country in general. Further investigations and careful 
analysis of tools and programs for non-formal adult edu-
cation in the developed countries of European Union will 
promote developing it in Ukraine.  

Ǹey words: Flanders (Belgium); non-formal voca-
tional adult education; labour market; entrepreneurial 
training; professional development. 
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BADANIE TYPOLOGII WIZERUNKU�(IMIDŻU): DOŚWIADCZENIE,�REALIA, 
PERSPEKTYWY 

Artykuł� podejmuje� aktualną� na� dzień�
dzisiejszy� problematykę:� budowanie� pozytywnego�
wizerunku,� jako� elementu� osobistego,� czy� też�
zawodowego.�Rozbudowa�w�Ukrainie�całościowego�
systemu� i� ukierunkowanie� państwa� na�
demokratyczne�zasady�w�oświacie,�biznesie,�chęci�
młodego� pokolenia� być� konkurencyjnym� na� rynku�
pracy – motywuje� do� wyuczenia� światowego 
doświadczenia�w�kierunku�budowania�wizerunku,�
wypracowania� własnych� teoretycznych� i�
praktycznych� nowinek.� Dlatego� właśnie� ukazana�
problematyka�jest�aktualną,�a�artykuł�na�czasie.� 

Kluczowe� słowa� :� wizerunek� (imidż);�
kształtowanie� imidżu;� imagelogia;� typologia 
wizerunku�(imidżu);�socjalne�role. 

 
Określenie� problematyki.� Wielość�

społecznych� ról� człowieka,� pozwala�
przypuszczać� także� różnorodność� postaw�
wizerunków,�czy�też�własnych�styli.�Jednak�
badania prowadzone w tym zakresie 
pozwalają� jedynie� na� jednostronne 
określenie� własnego� stylu:� z� perspektywy�
profesjonalnej� działalności,� lub� jako�
odniesienie do pozycji zajmowanej w 
środowisku� społecznym� (lider,� kierownik,�
podległy,� koordynator� projektu,� a� także�
in.).� Współczesne� potrzeby� wymagają�
różnostronnego� określenia niniejszej 

problematyki,� co� motywuje� w� następstwie�
rozszerzenie�naukowych�badań. 

Problematyka� studiów� nad� typologią�
stylu�własnego,�w�Ukrainie�otrzymała�nowe�
ukierunkowania� i� aktualność� w� ostatnim�
dziesięcioleciu.� Ma� to� ścisły� związek� z�
potrzebą� wytworzenia pozytywnego 
wizerunku� profesjonalnych� ukierunkowań:�
robotników,� pracowników� różnorakich�
służb,�kierownictwa�i�in. 

Analiza�ostatnich�badań�i�publikacji. 
Zagraniczni� uczeni� uwagę� do� koncepcji�
wizerunku� ukształtowali� w� połowie� XX�
wieku.� Większość� specjalistów� w� tym�
zakresie,� jako� założyciela� teorii� wizerunku�
uważa� K. Bouldinga,� który� w� latach� 60-
tych�minionego�stulecia�wprowadził�termin�
„imidż� – wizerunek”,� mając� na� uwadze�
uniwersalny� mechanizm,� który� bierze�
udział� w� rządzeniu� socjalnymi� procesami�
na równi� pojęcia� „wrażenie”.� Rozwój�
imidżologii� został� związany� z� pracą�
zagranicznych badaczy (E. Barnou, 
P. Berd, D. Brustin, K. Mełder�i�in.),�którzy�
określili� podejścia� do� badań� nad� teorią�
wizerunku.� Odrębnie� został� określony�


