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THE ANALYSIS OF SCHOOL�MANAGERS’�LEVELS�OF EMOTIONAL INTELLIGENCE 
Abstract. Introduction. Many researches in 

recent years have focused on the role of emotions in 
working life. In this context, in order to ensure the 
success and happiness of the employees in the life, 
a certain level of Intelligence uotient-IQ-level, as 
well as the need to have emotional intelligence was 
put forward. Emotional intelligence includes emo-
tional skills, such as emotional expression, emotion 
integration, and understanding of emotions. First, 
the industrial revolution, then technological devel-
opments and globalization, de communication, mo-
tivation, leadership, empathy, adaptation to 
change, continuous development, concepts such as 
a place in organizations and management has 
emerged as a business life. Since these concepts 
are elements of emotional intelligence, the main 
idea of the study is that the relationship between 
emotion and intelligence is the subject of both emo-
tional intelligence and the historical development of 
the administration. 

Purpose. This study mainly aims to determine 
school� managers’� levels� of� emotional� intelligence 
(three dimensions of emotional intelligence: self-
awareness of emotions, expressing emotions and 
sympathizing�with�others’�emotions). 

Method. The present study benefits from de-
scriptive survey model which aims to describe a 
situation in the past or a currently existing situation 
under its own conditions. The population of the 
study consists of school managers working in 
Amasya province of Turkey. The sample of the 
study consists of 69 school managers working in 
Taşova� district� of� Amasya� province.� The� question-
naire developed by Robert Cooper and Ayman 
Sawaf was used as a data collection tool, which is 
limited� to�managers’� three�abilities related to emo-
tional intelligence. 

Conclusion. According to the results of the 
study conducted to examine the level of emotional 
intelligence of school administrators, it is seen that 
the school administrators have reached the best 
level in the sub-dimension of expressing their emo-
tions, which are three dimensions of emotional 
intelligence. Accordingly, school administrators 
have no problem in expressing their feelings. It is 
observed that they have reached the advanced 
level according to the awareness of their feelings 
and awareness of others' feelings. 

Keywords: Feeling; Intelligence; Emotional In-
telligence; Emotional Intelligence Level. 

 
INTRODUCTION 

In the first half of 20th century, in addi-
tion� to� its� role� in� an� individual’s� success, 
cognitive intelligence was considered as the 
most fundamental type of intelligence 
whose performance cannot be envisaged. 
Along with various success criteria, several 
studies focused on the analysis of the im-
pact of intelligence on leadership, and 

demonstrated that cognitive intelligence 
was strongly tied with leadership [1]. How-
ever, in the 21st century, constantly chang-
ing environmental and professional condi-
tions caused remarkable differences in the 
definitions of leadership and intelligence. 
As a result of scientific developments and 
social events that occurred in the Northern 
America and Europe during the 1960s, the 
absolute power of intelligence started to be 
questioned, and the role of emotions in 
professional life was discussed [2]. Thus, 
Mayer and Salovey [3] introduced the no-
tion of emotional intelligence and argued 
that this concept could explain an employ-
ee’s� performance� in� a� situation� more� effi-
ciently compared to cognitive intelligence 
[4]. 

Emotional Intelligence 
Dökmen� [5] states that emotions func-

tion as a tool for individuals to adapt to the 
nature and society. Similarly, Goleman [6] 
define emotions as traits which trigger an 
individual’s� potential� to� learn,� encourage�
them to question and seek answers to their 
questions, increase their capacity and help 
them practice what they learn in order to 
maintain an attitude towards a situation. 
According to Cooper and Sawaf [7], emo-
tions are sources of energy which motivate 
an� individual’s� inner� values� and� shape�
their behaviors, thus being emitted to other 
individuals and influencing them. Erik 
Erikson, a well-known psychoanalyst, de-
fines emotional intelligence as the ability to 
integrate various personal traits success-
fully and calls it the integrity of selfness 
[8]. A study on adults reports that fields of 
intelligence which help various species be-
come mature are linguistic, logical-
mathematical, visual-spatial, musical, bod-
ily-kinesthetic, personal and interpersonal 
intelligence [9]. 

Emotions are the organizers of think-
ing and action. In addition, although emo-
tions sometimes seem to contradict with 
each other, individuals need them to judge 
something and behave rationally. Emotion-
al intelligence greatly helps academic intel-
ligence when the individual aims to offer 
solution to a problem or make an im-
portant decision, and enable them to do 
these in a more qualified manner and a 
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short time. In other words, it can be ar-
gued that emotional intelligence bears im-
portance in terms of judgement and aca-
demic intelligence [10]. On the other hand, 
it is possible to gain emotional intelligence 
through learning instead of hereditary 
traits, which makes it possible to improve 
emotional intelligence [11]. 

Various studies on emotional intelli-
gence in the last 10 years demonstrate that 
the difference between a distinguished and 
a moderate level of performance is largely 
related to emotional intelligence [12]. 
The following emotional traits can be listed 
as the contributors to emotional intelli-
gence [13]: 

 The ability to empathize and build 
emphatic relationships, 

 The ability to express and under-
stand emotions,  

 The� ability� to� control� one’s� disposi-
tions, 

 The ability to act independently, 
 The� ability� to� adapt� to� one’s� envi-

ronment, 
 Seeking approval, 
 The ability to solve a problem in in-

terpersonal relationships, 
 Patience and determination, 
 The ability to sympathize, 
 Respect. 
Goleman [6] maintains the idea that 

emotional intelligence can be used as a 
criterion for the measurement of human 
intelligence and that it is necessary for 
success, and adds that emotional intelli-
gence may help an individual be promoted 
to higher ranks in their professional life. 
Cooper and Sawaf [7], too, state that differ-
ent studies reached similar conclusions on 
emotional intelligence and argue that it 
gives the energy to perform reliable and 
profitable business relations thanks to its 
relationship with moral values such as 
trust, integrity, empathy, flexibility and 
reliability.�Baltaş�[14]�shares�this�view�and�
argues that the best performances are dis-
played by individuals who can build 
healthy relationships with their co-
workers, can contribute to team work and 
have a higher level of emotional maturity 
instead of those with a high level of aca-
demic intelligence.  

Numerous studies revealed the im-
portance of emotional intelligence for a 
manager in terms of organizational suc-
cess.�For�instance,�Pamukoğlu�[15]�reports 
a highly positive correlation between man-
ager effectiveness and emotional intelli-
gence scores. In a similar vein, different 
studies indicated that a positive correlation 

was� found� between� managers’� emotional�
intelligence and levels of burnout [16], that 
there was a positive correlation between 
emotional intelligence and all dimensions 
of transformational leadership [17], that a 
positive correlation was observed between 
a manager’s� emotional� intelligence� and�
human-oriented leadership behaviors [18], 
that a strongly positive correlation was 
found out between primary school princi-
pals’� emotional� intelligence� and� teachers’�
job� satisfaction� and� principals’� emotional�
intelligence� influenced� teachers’� job� satis-
faction positively� [19],� that� vice�principals’�
levels of emotional intelligence heavily in-
fluenced� teachers’� organizational� citizen-
ship behaviors, job satisfaction and levels 
of emotional commitment [20], that a posi-
tive correlation was found between manag-
ers’� emotional intelligence and their hu-
man-oriented leadership behaviors [21], 
that a highly positive correlation was ob-
served� between� primary� school� principals’�
educational leadership behaviors and levels 
of emotional intelligence [22], that second-
ary school principals’� levels� of� emotional�
intelligence were closely related to school 
performance [23], and that there was a 
positive and significant correlation between 
school� principals’� transformational� leader-
ship behaviors and their levels of use of 
personal abilities which is one of the di-
mensions of emotional intelligence [24]. 
Therefore,� it� is� clear� that�managers’� levels�
of emotional intelligence play an active role 
in the organizational communication pro-
cess [25]. Schmidt [26] also states that 
emotional intelligence is becoming more 
and� more� important� for� today’s� managers�
as numerous changes occur in professional 
life in the new millennium. In addition, it 
was also found out that a moderately sig-
nificant positive correlation was observed 
bretween� employees’� levels of emotional 
intelligence and job satisfaction [27].  

THE�OBJECTİVE�OF�THE�STUDY 
This study mainly aims to determine 

school�managers’� levels�of� emotional� intel-
ligence (three dimensions of emotional in-
telligence: self-awareness of emotions, ex-
pressing emotions and sympathizing with 
others’�emotions). 

METHOD 
The present study benefits from de-

scriptive survey model which aims to de-
scribe a situation in the past or a currently 
existing situation under its own conditions. 
It attempts to objectively describe an indi-
vidual or object under question without 
any modification or influence on them [28]. 
Therefore, this model was preferred to 
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measure� school� managers’� levels� of� emo-
tional intelligence.  

The population of the study consists of 
school managers working in Amasya prov-
ince of Turkey. The sample of the study 
consists of 69 school managers working in 
Taşova� district� of� Amasya� province.� The�
questionnaire developed by Robert Cooper 
and Ayman Sawaf was used as a data col-
lection� tool,� which� is� limited� to�managers’�
three abilities related to emotional intelli-
gence.  

The questionnaire consists of two 
parts. While 4 questions are asked regard-
ing managers’� personal� information� in� the�
first part, 33 behaviors in three dimensions 
are defined in order to measure school 

managers’� levels� of� emotional� intelligence�
in the second part. Among these behaviors, 
those in 1–11 are related to self-awareness 
of emotions, those in 12-20 are related to 
expressing emotions, and those in 21-33 
are related to sympathizing with other peo-
ple’s emotions. For the data analysis, nega-
tive behaviors in the 6th, 8th, 9th, 18th, 20th, 
22nd and 24th questions are scored as nev-
er (3), sometimes (2), usually (1) and al-
ways (0) depending on their frequency. 
Similarly, other behaviors are scored as 
never (0), sometimes (1), usually (2) and 
always (3) depending on their frequency. 
Four degrees of performance given in Table 
1 were used for evaluation.  

Table 1 
Four Degrees of Performance 

Dimensions Careful Sensitive Advanced Best 
Self-awareness of emotions 0-18 19-23 24-28 29-33 
Expressing emotions 0-12 13-16 17-19 20-27 
Sympathizing�with�others’�emotions 0-14 15-21 22-27 28-39 

 
 

According to Table 1, at the best level, 
an individual has a quite high level of emo-
tional intelligence and can stay strong even 
under high pressure without losing their 
abilities such as creativity and influence. 
At the advanced level, the individual can be 
said to have a continuous and balanced 
level of emotional intelligence in most situ-
ations. At the sensitive level, the individu-
al’s� level� of� emotional intelligence displays 
irregularities in terms of their abilities and 
skills, and thus may vary from one situa-

tion to the other. At the careful level, the 
individual faces difficulties because of a 
low level of emotional intelligence and con-
centration on a topic, which often results 
in failure.  

FINDINGS 
In this part of the research, the find-

ings obtained from the analysis are given. 
The personal information of the managers 
within the scope of the research is shown 
in Table 2. 

Table 2 
Demographic Information of Participants 

Personel Details     f     % 

Gender Female 17 24,6 
Male 52 75,4 

Age 

21-30 10 14,5 
31-40 45 65,2 
41-50 6 8,7 

51 and older  8 11,6 

Length of Service 

                     1-5  
                    6-10  

32 46,4 
18 26,1 

                   11-20  16 23,2 
21 and older  3 4,3 

Education Level 
College 3 4,3 
Licence 55 79,7 

Postgraduate 11 15,9 
 
According to Table 2, 17 (24.6%) of the 

participants were female and 52 (75.4%) 
were male. 10 (14.5%) of the participants 
were between the ages of 21-30, 45 (65.2%) 
were between 31-40 years old, 6 (8.7%) 

were between 41-50 years old and 8 
(11,6%) is 51 years and over. According to 
the length of service of the participants, 32 
(46.4%) were between 1-5 years, 18 
(26.1%) were between 6-10 years, and 16 
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(23.2%) were between 11-20 years and 3 
(4.3%) are over 21 years and over. 3 (4.3%) 
of the participants were graduated from 
college, 55 (79.7%) of them were licence 
and 11 (15.9%) of them were postgraduate. 

The results of the responses given by 
the managers to the frequency of their be-

haviors regarding the awareness of their 
feelings, expressing their feelings and 
showing the ways of behaving about the 
dimensions of others ' feelings are present-
ed in Table 3. 

Table 3 
Frequency and Percentage Distributions Showing Behavior Patterns 

Items 

Degree of Attendance 

x Point Degree Never Occasional ࡃ
ly Usually Always 

f % f % f % f % 
1 I can describe my feelings. - - 5 7,2 5 7,2 59 85,5 2,78 30,58 Best 

2 I can recognize myself by 
moving senses. - - 2 2,9 1 1,4 66 95,7 2,93 32,23 Best 

3 I can be aware of my feel-
ings. - - - - 7 10,1 62 89,9 2,90 31,90 Best 

4 I can understand that I'm 
starting to feel sorry. - - 1 1,4 9 13,0 59 85,5 2,84 31,24 Best 

5 I can understand the 
reasons for my sorrow. - - - - 12 17,4 57 82,6 2,83 31,13 Best 

6 I can judge myself from 
the point of view of others. 42 60,9 24 34,8 2 2,9 1 1,4 0,45 4,95 Careful 

7 I enjoy my emotional life. 4 5,8 9 13,0 20 29,0 36 52,2 2,28 25,08 Ad-
vanced 

8 People who expose their 
feelings scare me. 8 11,6 30 43,5 10 14,5 21 30,4 1,64 18,04 Sensitive 

9 I want to be someone else. 9 13,0 13 18,8 15 21,7 32 46,4 2,01 22,11 Sensitive 

10 
I take care of my physical 
condition to understand 

my feelings. 
1 1,4 13 18,8 13 18,8 42 60,9 2,39 26,29 Ad-

vanced 

11 I accept responsibility for 
my feelings. - - 3 4,3 10 14,5 56 81,2 2,77 30,47 Best 

12 I praise successful people. 4 5,8 2 2,9 8 11,6 55 79,7 2,65 29,15 Best 
13 I can express my feelings. - - 5 7,2 12 17,4 52 75,4 2,68 29,48 Best 

14 I can tell others my wishes 
and needs. 1 1,4 4 5,8 25 36,2 39 56,5 2,48 27,28 Best 

15 
My friends tell me that I've 
exposed my good thoughts 

about them. 
2 2,9 8 11,6 21 30,4 38 55,1 2,38 26,18 Best 

16 I keep my feelings to my-
self. 20 29,0 30 43,5 16 23,2 3 4,3 1,03 11,33 Careful 

17 
I explain my feelings that 

make me feel uneasy with-
in the group. 

2 2,9 20 29,0 28 40,6 19 27,5 1,93 21,23 Ad-
vanced 

18 I have a hard time explain-
ing my need for help. 19 27,5 28 40,6 16 23,2 6 8,7 1,13 12,43 Careful 

19 I can sense what people 
I'm communicating with. 1 1,4 4 5,8 18 26,1 46 66,7 2,58 28,38 Best 

20 
I can do anything not to 

look ridiculous to my 
friends. 

16 23,2 14 20,3 11 15,9 28 40,6 1,74 19,14 Ad-
vanced 

21 I can see how others feel. 1 1,4 7 10,1 29 42,0 32 46,4 2,33 25,63 Best 

22 
I have a hard time talking 
to people who share my 

opinion. 
13 18,8 17 24,6 16 23,2 23 33,3 1,71 18,81 Sensitive 

23 
I act according to the 

positive characteristics of 
people. 

3 4,3 11 15,9 21 30,4 34 49,3 2,25 24,75 Ad-
vanced 

24 I hit people's mistakes in 
their faces. 4 5,8 22 31,9 18 26,1 25 36,2 1,93 21,23 Sensitive 

25 
Before I explain my views, 

I think how others will 
feel. 

3 4,3 8 11,6 30 43,5 28 40,6 2,20 24,20 Ad-
vanced 

26 I'm a good listener. 3 4,3 - - 11 15,9 55 79,7 2,71 29,81 Best 

27 
I can understand the 
mood of the group I've 

met.  
1 1,4 1 1,4 21 30,4 46 66,7 2,62 28,82 Ad-

vanced 

28 I can talk about people I 
just met. 3 4,3 7 10,1 22 31,9 37 53,6 2,35 25,85 Ad-

vanced 
29 When someone is talking, I 1 1,4 6 8,7 16 23,2 46 66,7 2,55 28,05 Ad-
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can understand what you 
want to imply. 

vanced 

30 I can understand how 
others feel about me. 1 1,4 8 11,6 18 26,1 42 60,9 2,46 27,06 Ad-

vanced 

31 
Even if he doesn't say it, I 
can understand someone 

else's feelings. 
1 1,4 5 7,2 20 29,0 43 62,3 2,52 27,72 Ad-

vanced 

32 
I'm revealing my feelings 

depends on the person I'm 
with. 

3 4,3 2 2,9 10 14,5 54,3 78,3 2,67 29,37 Ad-
vanced 

33 
I can understand that 

those around me are trou-
bled. 

2 2,9 - - 14 20,3 53 76,8 2,71 29,81 Ad-
vanced 

 
According to Table 3, the behaviors 

that define the dimension of being aware of 
the emotions of the managers are at the 
best level according to the evaluation scale 
given in Table 1, in the 1st, 2nd, 3rd, 4th, 5th 
and 11th positions, in the 7th and 10th rank 
behaviors at the advanced level, 8th and 9th 
behaviors are at a sensitive level. 

6th,� “I� can� judge�myself� from� the� per-
spectives�of�others”�behavior�is�realized�on�
the same scale at the level of attention, and 
it is understood that participants are una-
ble to judge themselves from the perspec-
tives of others. 

According to Table 3, managers to ex-
press their feelings, behaviors, defining the 
size, 12th, 13th, 15th, 19th, and 21st accord-
ing to the evaluation scale given in Table 1, 
the next behaviors are at the best level, 
14th, 17th and 20th the next behavior is 
seen to be advanced. 

16th next� is�“I�keep�my�feelings� to�my-
self”,�18th the�next� “I� find� it�difficult�to�ex-
plain�my�need�for�help”�behavior�has�been�
realized at the level of attention on the 
same scale. According to this, it is ob-
served that the participants opened their 

feelings to their heads and expressed their 
need for help in a normal way. 22nd he next 
“I� have� difficulty� talking� to� people� who�
share�my�opinion”�behavior�seems�to�be�at�
the same level of sensitivity. 

According to Table 3; behaviors that 
define the dimension of being aware of the 
feelings of others are observed to be at an 
advanced level according to the evaluation 
scale given in Table 1 of the 23rd, 25th, 27th, 
28th, 29th, 30th, 31st, 32nd and 33rd behav-
iors. 

24th the�next�“I�hit�others� 'mistakes�in�
their� faces”� behavior� takes� place� at� the�
same level of precision, according to the 
same scale, and it can be said that partici-
pants are sensitive when they say others' 
mistakes. 26th the next “I�am�a�good�listen-
er”� is�the�best�one�on�the�same�scale,�and�
it can be said that the participants are al-
ways a good listener. 

The average, scores and levels of the 
school administrators 'awareness of their 
feelings, expressing their feelings and 
awareness of others' feelings are presented 
in Table 4. 

Table 4 
Average, Score and Level Information About Sub-dimensions 

Dimensions Mean Point Degree 
Self-awareness of emotions 2,34 25,74 Advance 

Expressing emotions 2,05 22,55 The Best 
Sympathizing with others’�emotions 2,45 26,85 Advance 

 
As can be seen in Table 4, the average 

of the managers' awareness of the emo-
tions and the awareness of the emotions of 
others and the corresponding scores are at 
the advanced level according to the evalua-
tion scale given in Table 1, and at the best 
level in terms of expressing the feelings, 
They can be interpreted as having a con-
tinuous and balanced level of emotional 
intelligence. 

CONCLUSIONS AND DISCUSSION 
According to the results of the study 

conducted to examine the level of emotion-

al intelligence of school administrators, it 
is seen that the school administrators have 
reached the best level in the sub-
dimension of expressing their emotions, 
which are three dimensions of emotional 
intelligence. Accordingly, school adminis-
trators have no problem in expressing their 
feelings. It is observed that they have 
reached the advanced level according to 
the awareness of their feelings and aware-
ness of others' feelings. According to this, 
managers have been found to have a con-
tinuous and balanced level of emotional 
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intelligence in many cases, being aware of 
their emotions and being aware of others' 
feelings. 

Similar studies are important in other 
dimensions of emotional intelligence, as 
well as in managers and other employees 
in different business environments and 
different research universes, as it will allow 
comparison of results. 
It can be expressed as another suggestion 
that the organizations of the organizations 
providing formal education and the in-
service training programs, emotions, emo-
tion management and emotional intelli-
gence issues should be included. 
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ȒȓțȤȳȭȚȖ� ȝȓȒȎȑȜȑȳȥțȖȣ� ȞȓȎșȳȗ,� Ȏ� ȠȎȘȜȔ�
ȚȜȔțȎ� ȟȠȐȓȞȒȔȡȐȎȠȖ,�ȧȜ� ȡȥțȳ� ȡ� ȝȞȜȤȓȟȳ�
ȐȖȐȥȓțțȭ� țȳȚȓȤȪȘȜȴ� ȚȜȐȖ� țȓ� ȐȖȭȐșȭȬȠȪ�
ȒȜȟȠȎȠțȪȜȴ� ȑȜȠȜȐțȜȟȠȳ� ȏȞȎȠȖ� ȡȥȎȟȠȪ� Ȑ�
ȚȳȔȘȡșȪȠȡȞțȳȗ�ȘȜȚȡțȳȘȎȤȳȴ,�ȝȜȒȳșȭȠȖ�Ȥȳț-
țȜȟȠȳ� ȳțȦȜȚȜȐțȜȴ� ȘȡșȪȠȡȞȖ� ȠȎ� ȝȞȓȕȓțȠȡ-
ȐȎȠȖ� ȟȐȜȬ� țȎȤȳȜțȎșȪțȡ� ȘȡșȪȠȡȞȡ.� ǰȟȓ� Ȥȓ�
ȟȐȳȒȥȖȠȪ�ȝȞȜ�Ƞȓ,�ȧȜ�ȞȳȐȓțȪ�ȭȘȜȟȠȳ�ȕțȎțȪ�ȕ�
țȳȚȓȤȪȘȜȴ� ȚȜȐȖ� ȡȥțȭȚȖ� ȕȎȑȎșȪțȜȜȟȐȳȠțȳȣ�
ȦȘȳș�țȓ�ȱ�ȤȳșȘȜȚ�ȕȎȒȜȐȳșȪțȖȗ.� 

ǮȘȠȡȎșȪțȳȟȠȪ� ȒȎțȜȴ� ȠȓȚȖ� ȚȜȔțȎ�
ȜȏȽȞȡțȠȡȐȎȠȖ�ȐȓșȖȘȖȚ�ȝȜȝȖȠȜȚ�țȎ� ȜțȜȐ-
șȓțțȭ� ȐȖȐȥȓțțȭ� ȕȚȳȟȠȡ� ȳțȜȕȓȚțȖȣ�ȚȜȐ� ȕȎ�
ȒȜȝȜȚȜȑȜȬ� ȐȝȞȜȐȎȒȔȓțțȭ� ȓȠțȜȕțȎțȪ� ȭȘ�
țȜȐȖȣ� ȝȞȜȑȞȓȟȖȐțȖȣ� ȚȓȠȜȒȳȐ� țȎȐȥȎțțȭ�
ȳțȜȕȓȚțȖȣ�ȚȜȐ�Ȑ�ȟȡȥȎȟțȳȗ�ȦȘȜșȳ.�ǽȖȠȎțțȭ�
ȜȞȑȎțȳȕȎȤȳȴ�țȎȏșȖȔȓțȜȑȜ�ȓȠțȜȘȡșȪȠȡȞțȜȑȜ�
ȟȓȞȓȒȜȐȖȧȎ� Ȑ� țȎȐȥȎșȪțȜȚȡ� ȝȞȜȤȓȟȳ� ȳțȜ-
ȕȓȚțȖȣ� ȚȜȐ� ȐȳȒțȜȟȭȠȪȟȭ� Ȑ� ȒȎțȖȗ� ȥȎȟ� ȒȜ�
ȥȖȟșȎ� ȎȘȠȡȎșȪțȖȣ� ȝȞȜȏșȓȚ� ȳțȦȜȚȜȐțȜȴ�
ȜȟȐȳȠȖ��ȕȎȑȎșȪțȜȜȟȐȳȠțȪȜȴ�ȦȘȜșȖ. 

ǻȎȐȥȎțțȭ� ȕ� ȐȖȘȜȞȖȟȠȎțțȭȚ� ȓȠțȜ-
ȘȡșȪȠȡȞțȖȣ�ȚȎȠȓȞȳȎșȳȐ�țȎ�ȡȞȜȘȎȣ�țȳȚȓȤȪ-
ȘȜȴ�ȚȜȐȖ�ȝȜșȓȑȦȡȱ�ȜȞȳȱțȠȎȤȳȬ�ȦȘȜșȭȞȳȐ�Ȑ�
ȟȓȞȓȒȜȐȖȧȳ,� țȎȏșȖȔȓțȜȚȡ� ȒȜ� țȳȚȓȤȪȘȜ-
ȚȜȐțȜȑȜ,� Ȏ� ȕțȎȥȖȠȪ,� ȟȝȞȖȭȱ� ȎȒȎȝȠȎȤȳȴ�
ȡȥțȳȐ�ȒȜ�ȘȡșȪȠȡȞȖ�țȳȚȓȤȪȘȜȚȜȐțȖȣ�ȘȞȎȴț. 


