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THE ROLE OF INTERCULTURAL COMMUNICATION IN THE PROCESS OF TEACHING
FOREIGN LANGUAGES TO FUTURE MANAGERS OF SOCIO-CULTURAL ACTIVITIES
AT THE PRESENT STAGE

The need to review goals, objectives and teach-
ing methods in the process of teaching foreign lan-
quages in Ukraine in connection with the rapid
entry of Ukraine into the world community, which,
in its turn, leads to changes in both general meth-
odology and specific methods, and techniques in
the theory and practice of teaching foreign lan-
guages is discussed in the paper.

It is noted that the main purpose of learning a
foreign language is the formation of a linguistic
personality who is readuy for real, productive com-
munication with representatives of other cultures at
different levels and in different spheres of life. At
the forefront is the need for verbal support for inter-
cultural communication.

Emphasis is placed on the fact that an integra-
tive approach to foreign lanquage teaching is espe-
cially important in the context of intercultural dia-
logue, which assumes that the interaction of differ-
ent worldviews presented by communicators in-
cludes their logics, thinking, values and is not
blocked but stimulated by mutual understanding,
tolerance, positive attitude.

It is emphasized that relations are intercultural if
their participants do not resort to their own tradi-
tions, customs, ideas and ways of behavior, but get
acquainted with other people’s rules and norms of
everyday communication. Intercultural communica-
tion requires that the sender and recipient of the
message belong to different cultures. It also re-
quires participants in communication to be aware of
each other’s cultural differences. In essence, inter-
cultural communication is always interpersonal
communication in a special context, when one par-
ticipant discovers the cultural difference of another.

It is also said that successful intercultural com-
munication involves, in addition to foreign lanquage
proficiency, the ability to adequately interpret the
communicative behavior of a representative of a
foreign society, as well as the willingness of partic-
ipants to perceive other forms of communicative
behavior, understanding its differences and varia-
tion from culture to culture. The strateqy of conver-
gence of non-cultural knowledge is aimed at pre-
venting not only semantic but also cultural failures
in communication.

Keywords: intercultural communication; teach-
ing foreign lanquages; managers of socio-cultural
activities; a linquistic personality; participants in
communication; cultural differences; interpersonal
communication; communicative behavior.

Formulation of the problem. In the pro-
cess of teaching foreign languages in Ukraine
there is currently a period of revision of the
goals, objectives and methods of teaching in
connection with the rapid entry of Ukraine
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into the world community, which, in its turn,
leads to a change in both the general meth-
odology and specific methods and techniques
in theory and practice of teaching foreign
languages.

Analysis of recent research and publica-
tions. Problems of intercultural communica-
tion have been studied by many domestic
and foreign scholars, including N. Aliyev,
M. Barrett, O. Hryva, L. Kuznetsova,
A. Polupan, O. Konstantynova,
S. Gogilchyna, Ye. Vereshchagyna,
V. Kostomarov, V. Furmanov, G. Tomakhin,
Z. Hasanov, T. Petrov, I. Kalisetska,
I. Kryazh, N. Markov, etc.

The purpose of the proposed study is to
describe the the role of intercultural commu-
nication in the process of foreign languages
teaching to future managers of socio-cultural
activities at the present stage.

Presenting main material. In modern so-
ciety, it is the practical knowledge of a foreign
language that is the main goal of not only
linguistic, but also any education, since there
is a growing need for specialists in various
fields of knowledge, practically speaking one
or several foreign languages. Therefore, the
main goal of teaching a foreign language is
the formation of a linguistic personality, who
is ready for real, productive communication
with representatives of other cultures at vari-
ous levels and in various spheres of life. The
foreground is the need for verbal support for
intercultural communication (establishing
personal contacts, conducting telephone con-
versations, exchanging correspondence, hold-
ing presentations, meetings, negotiations,
participating in conferences and seminars).
Language as the main exponent of the identi-
ty of culture is also the main mediator in the
intercultural communication process [1].

Thus, a foreign language speaker must
not only correctly formulate thoughts in a
foreign language, but also comply with the
cultural norms adopted by the speakers of
the target language. Mastering the language,
the student must penetrate into a different
system of values and life guidelines and inte-
grate it into his/her own picture of the world.
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Depending on how adequately people under-
stand the values of their culture and com-
pare them with the values of the cultures of
other peoples, the well-being of a given peo-
ple is also determined.

An integrative approach to teaching for-
eign languages in the context of a dialogue of
cultures has acquired particular importance
in this regard. The dialogue of cultures as-
sumes that the interaction of different pic-
tures of the world presented by communi-
cants includes their logics, thinking, value
meanings and is not blocked, but stimulated
through mutual understanding, tolerance,
and positive attitude.

Numerous studies of the issues of interac-
tion of cultures indicate that the content and
results of diverse intercultural contacts large-
ly depend on the ability of their participants
to understand each other and reach agree-
ment, which is mainly determined by the
ethnic culture of each of the interacting par-
ties, the psychology of peoples, values, domi-
nating in a particular culture. In cultural
anthropology, these relationships between
different cultures are called “intercultural
communication”, which means the exchange
between two or more cultures and the prod-
ucts of their activities, carried out in various
forms [2]. This exchange can take place both
in politics and in the interpersonal communi-
cation of people in everyday life, family, in-
formal contacts.

Relationships are intercultural if their par-
ticipants do not use their own traditions,
customs, ideas and behaviors, but get ac-
quainted with other people’s rules and norms
of everyday communication. For intercultural
communication, it is necessary for the sender
and recipient of the message to belong to
different cultures. It also requires the com-
munication participants to understand each
other’s cultural differences. In its essence,
intercultural communication is always inter-
personal communication in a special context,
when one participant discovers the cultural
difference of the other [3].

It is known that communication occurs at
three levels: communicative, interactive and
perceptual. The communicative level is con-
tact through the language and cultural tradi-
tions characteristic of a particular communi-
ty of people. The result of this level of interac-
tion is mutual understanding between peo-
ple. The interactive level is communication
that takes into account the personal charac-
teristics of people. It leads to certain relation-
ships between people. The perceptual level
provides an  opportunity for mutual
knowledge and rapprochement of people on
this rational basis. It is a process of partners’
perception of each other, determining the
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context of the meeting. Perceptual skills are
manifested in the ability to manage their per-
ception, “read” the mood of partners by ver-
bal and non-verbal characteristics, under-
stand the psychological effect of perception
and take them into account to reduce its dis-
tortion [2].

A necessary condition for communicative
interaction is communicative competence,
which is understood as the possession of
several types of general knowledge shared by
communicants [1; 4; 5]. They are formed,
firstly, from the knowledge of the symbolic
system proper, within the framework of
which communication takes place, and, sec-
ondly, from the knowledge about the struc-
ture of the external world. Knowledge about
the external world consists of the individual’s
personal experience, basic, fundamental
knowledge about the world that all people
have, and all other knowledge that people
possess due to their belonging to various
national, ethnic, social, religious, profession-
al and other groups.

Taking into account the named factors of
the communicative process, the Council of
Europe back in 1986 identified six compo-
nents in the concept of “communicative com-
petence” that must be taken into account in
the learning process:

—linguistic competence as “the ability to
reproduce and interpret meaningful state-
ments, built in accordance with the rules of
the language and expressing their generally
accepted meaning”;

—socio-linguistic competence as “the selec-
tion of such methods in which the choice of
linguistic forms is determined by such condi-
tions, as the environment, the relationship
between communication partners, communi-
cative intention, etc.”;

—discourse competence as “the ability to
use acquired strategies in the construction
and interpretation of the text”;

—strategic competence as “the ability to
use communication strategies of various
kinds to overcome difficulties in communica-
tion”;

—socio-cultural competence as “an essen-
tial ability to use the language correctly and
appropriately, as well as a condition for ex-
panding the student’s communicative hori-
zon beyond that which corresponds to
his/her linguistic community”;

—social competence which “presupposes
the presence of desire and ability to interact
with others and differs from other compo-
nents in that it is less language-oriented and
more concerned with the personality of the
student”.

Thus, successful intercultural communi-
cation presupposes, along with knowledge of
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a foreign language, the ability to adequately
interpret the communicative behavior of a
representative of a different society, as well
as the readiness of communication partici-
pants to perceive another form of communi-
cative behavior, to understand its differences
and variation from culture to culture. The
strategy of convergence of foreign culture
knowledge is aimed at preventing not only
semantic, but also cultural failures in com-
munication. The main problem here is the
problem of understanding. When solving it, it
should be remembered that language is only
a tool for conveying forms of speech behavior,
it only creates an environment for intercul-
tural communication. Understanding in in-
tercultural communication is a complex pro-
cess of interpretation, which depends on a
complex of both linguistic and non-linguistic
factors [6]. To achieve understanding in in-
tercultural communication, its participants
must not only master the grammar and vo-
cabulary of a particular language, but
also know the cultural component of the
meaning of a word, the realities of a foreign
culture.

The point is that the real use of words, re-
al speech reproduction is largely determined
by the knowledge of the social and cultural
life of the speech community speaking this
language. Language does not exist outside of
culture, that is, outside of the socially inher-
ited set of practical skills and ideas that
characterize our way of life. Since linguistic
structures are based on socio-cultural struc-
tures, then for the active use of language as a
means of communication, it is necessary to
know the world of the language being studied
as deeply as possible [7].

Without knowing the world of the lan-
guage being studied, it is impossible to mas-
ter the language as a means of communica-
tion. It can only be mastered as a way of stor-
ing and transmitting information, as a “dead”
language, devoid of life-giving soil — the cul-
ture of the carrier. This, by the way, explains
the failures with artificial languages, which
have not become widespread and are doomed
to die.

That is why the study of a foreign lan-
guage presupposes the assimilation not only
of the plan of expression of a certain linguis-
tic phenomenon, but also of the plan of its
content, that is, the development in the stu-
dents’ minds of the concept of new objects
and phenomena that have no analogues ei-
ther in their native culture or in their native
language. It is necessary for this to include
elements of country studies in language
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teaching as this creates a synthetic type of
teaching work called linguistic-and-country
study teaching.

In order to teach a foreign language as a
means of communication, it is necessary to
create an environment of real communica-
tion, to establish a connection between
teaching foreign languages and life, to active-
ly use foreign languages in living, natural
situations. It can be scientific discussions in
the language with the involvement of foreign
specialists and without it, abstracting and
discussion of foreign scientific literature,
reading individual courses in foreign lan-
guages, students’ participation in interna-
tional conferences, work as a translator,
which is precisely about communication,
contact, the ability to understand and convey
information. It is necessary to develop extra-
curricular forms of communication: clubs,
circles, open lectures in foreign languages,
scientific societies of interest, where students
of different specialties can gather.

The problem of intercultural communica-
tion in the study of foreign languages is that
between teaching foreign languages and in-
tercultural communication there is a single,
complementary connection. The solution of
this pragmatic problem is possible only on
one condition that a fairly solid fundamental
theoretical base would be created. To create
it, it is necessary: 1) to apply the results of
theoretical works in Philology to the practice
of teaching foreign languages; 2) to theoreti-
cally comprehend and summarize foreign
language teachers’ vast practical experience
[2]. With the traditional approach to the
study of foreign languages, the main teaching
methodology consisted of reading texts in a
foreign language. And this concerned not
only the school level of education, but also
the higher, university level. The subject of
everyday communication was represented by
the same texts, only concerning the subjects
of everyday communication, however, few of
these specialists, having read such texts,
could adequately behave in a real situation
that would require the use of knowledge of a
practical foreign language, but not its large-
scale literary side.

The very concept of intercultural commu-
nication is based on equal cultural interac-
tion between representatives of various lin-
guo-cultural communities, taking into ac-
count their originality, which leads to the
need to identify common humanity on the
basis of comparing foreign languages and
their own cultures [8; 9]. Modern teaching of
a foreign language is impossible without in-
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stilling in students a foreign language cul-
ture. Most methodologists focus on the cur-
rent state of the theory and practice of teach-
ing a foreign language with a pronounced
communicative orientation, which contrib-
utes to the all-round development of the per-
sonality, the development of students’ spir-
itual values. Intercultural communication
training can’t exist without including the
linguistic-and-country study aspect in the
learning process. In the light of modern re-
quirements to learning goals, the status and
role of country study information is chang-
ing, presented in such a way as to match
students’ experience, needs and interests
and to be comparable with the similar expe-
rience of their peers in the country of the
target language.

Traditionally, teaching foreign languages
in our country was limited to reading texts.
At the same time, at the level of higher edu-
cation, the training consisted in the fact that
philologists read fiction, but non-philologists
read special texts according to their future
profession, and everyday communication was
considered a luxury or was represented by
so-called everyday topics: at the hotel, at the
restaurant, at the store. Studying of these
famous topics in conditions of complete im-
possibility of real acquaintance with the
world of the language under study and the
practical use of the knowledge gained was
useless.

Thus, almost exclusively one function of
the language was realized, i.e. the function of
the message, informative, and then in a nar-
rowed form, since of the four skills of lan-
guage proficiency (reading, speaking, writing,
understanding), only one developed, focused
on “recognition”, i.e. reading.

Teaching foreign languages based only on
written texts reduced the communicative
capabilities of a language to a passive ability
to understand texts created by someone, but
not create, not generate speech, and without
this, real communication is impossible.

In order to teach a foreign language as a
means of communication, it is necessary to
create an environment of real communica-
tion, to establish a connection between
teaching foreign languages and life, to active-
ly use a foreign language in living natural
situations. The maximum development of
communication skills is foreign language
teachers’ goal. Achieving the goal of teaching
people to communicate, teaching people to
speak a foreign language, but not only to
understand foreign speech, is further compli-
cated by the fact that communication is not
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just a verbal process. Its effectiveness de-
pends on many factors: the conditions and
culture of communication, the rules of eti-
quette, knowledge of non-verbal forms of ex-
pression and much more. Overcoming the
language barrier is not enough to ensure
effective communication between representa-
tives of different cultures. To do this, you
need to overcome the cultural barrier. An
increase in the level of training of communi-
cative communication, communication be-
tween people of different nationalities can be
achieved only with understanding and taking
into account the socio-cultural factor. One of
the conditions for filling this gap is the ex-
pansion and deepening of the role of the so-
cio-cultural component in the development of
communication skills.

According to S.G. Ter-Minasova, “knowing
the meanings and rules of grammar is clearly
not enough to actively use the language as a
means of communication. It is necessary to
know as deeply as possible the world of the
language being studied. In addition to the
meanings and rules of grammar, you need to
know: 1) when to say / write, how, to whom,
with whom, where; 2) as a given meaning /
concept, a given subject of thought lives in
the reality of the studied language” [10].
Thus, mastering a foreign language code that
allows successful intercultural interaction
involves the study of cultural features that
determine the specifics of a partner’s social
and business behavior, determined by the
influence of historical traditions and cus-
toms, lifestyle, etc. Therefore, foreign lan-
guages as a means of communication be-
tween representatives of different peoples and
cultures should be studied in inseparable
unity with the world and culture of the peo-
ples who speak these languages.

Conclusions. Summarizing the above
mentioned, we can conclude that intercul-
tural communication involves overcoming not
only the language barrier, but also, very im-
portantly, the cultural one. The formation of
intercultural communication is an urgent
task caused by global world processes. And it
is language education that is called to fulfill
this important mission. Educational activities
should be aimed at a deeper holistic study of
the culture of native speakers, their way of
life, national character and mentality.

Further directions of research. These re-
sults can form the basis for the development of
a model of successful training of future manag-
ers of socio-cultural activities in the field of
intercultural communication.
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JAHHAIOK Cepriii CemeHOBHY,
JOKTOP IeAaroriYyHux HayK, Ipodecop, 3aBiayBad Kadeapy negaroridHux HayK,
OCBITHBOTO i COILTIOKYABTYPHOTO MEHEIXKMEHTY,
YepkacpKHil HallioHAABHUM yHiBepcuTeT iMeHi Bormana XmMeApHUIIBKOTO
POAb MIXXKYABTYPHOI KOMYHIKAIIII Y IIPOLIECI BUKAAAHHS IHO3EMHHX MOB
MAMWBYTHIM MEHEIXEPAM COLIIOKYABTYPHOI OISIABHOCTI HA CYYACHOMY ETAIII

Anomauyin. Y cmammi tidemwvcsi npo HeobxiOHicmb
nepezansdy Yy npoueci SUKAAOAHHS IHO3EMHUX MO8 8
Yrpaini yineti, 3a80aHb i memooie HaA8UAHHS Y 383Ky 31
cmpiMKum 8x002KeHHSM YKpaiHu Yy ceimose chismosa-
pucmeo, wo, Yy ceor uepzy, npusooums 00 3MIHU SIK
3azanbHol mMemodosioeil, maK i KOHKpemHuUx memooig, i
nputiomie y meopii ma npakmuui 8UKAA0AHHS THO3eM-
HUX MO8.

3BasHauaemuesi, U0 OCHOBHON Memor0 HABUAHHSL THO-
3eMHOI MO8U € (POPMYBAHHSL MOBHOI ocobucmocmi, ska
2omoea 00 peanbHOoz0, NPOOYKMUBHO20 CNLTKYSBAHHSL 3
NpPeocmagHUKAMU THUUUX KYbmyp HA PIBHUX PIBHSX 1 8
piBHUX cgepax xumms. Ha nepwuil niaH npu ubomy
sucmynae HeobxiOHicmMb eepbanbHoz0 3abesneueHHs
MUOKKYbMYPHOT KOMYHIKAYL.

BaruermosaHo ysazy Ha momy, Wo Hapasi ocobnusy
saKUBICMb Mae HmeespamugHuil nioxio 00 HABUAHHS
{HO3eMHUX MO8 8 KOHmekcmi oianozy Kyaomyp, sikuil
nepedbauae, wWo 83aemo0isi piBHUX KapmuH ceimy, Kompi
nooaromscsi KOMYHIKAHMAMU, 6KAOUAE iX J02IKY, MUC-
JIeHHSl, UIHHICHI cmMucau i He 610Kkyemsbesi, a CMuMyio-
emucest 36 00NOMO02010 83AEMOPO3YMIHHSL, MOSEPAHMHOC-
mi, NO3UMUBHO20 CMABNEHHSL.

ITioxkpecnero moil ¢pakm, wo GIOHOCUHU € MIDKKY/lb-
MYPHUMU SIKUO X YUACHUKU He 80arombesi 00 6JIACHUX
mpaduyili, 3euuais, YsieneHb 1 cnocobie noegediHKU, a
BHATUOMASIMBCSL 3 UYIKUMU NPABUNAMU | HOPMAMU NO-
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8CSIKOEHH020 CNINKYB8AHHSL. [N MDKKYIbMYpHOT KOMYHI-
Kayii HeobxXioHa NPUHANEIKHICMb GIONPAsBHUKA | 00epiKy-
8aua nogidoMNEeHHSL 00 piBHUX Kyabmyp. [ns Hei makoik
HeobXiOHe YCBIOOMNEHHST YUACHUKAMU KOMYHIKAUL
KYnbmypHux eioMmiHHocmell 00uH O00H020. 3a Ceo€er
CYMHICMI0 MDKKYIbMYPHA KOMYHIKAUISL € 30682KOU MK
NEePCOHANbHO KOMYHIKAUIED Y CNeylanbHOMY KOH-
meKcmi, KOAU OOUH YUACHUK BUSIBNSE KYAbmYypHY 8i0-
MIHHICMb THULOZO.

Taxosk tidembest npo me, WO YCNiuuHA MOKKYbMYPHA
KomMyHiKayist nepedbauae, nopsio i3 807I00HHSM THO3EMHOIO
MO8010, We Ui YMiHHsS adeKeamHo Hmepnpemyeamu Ko-
MYHIKAMUBHY NOoBeOIHKY npedcmasHuka iHocouiyma, a
MmaKo’>Kk 20MOBHICMb YUACHUKI8 CNIKY8aHHsL 00 cnpuli-
HAMMsL HUWOL PoOpMU KOMYHIKAMUBHO! NOBEOIHKU, PO3Y-
MiHHSL T 8i0MIHHOCMEl | eapito8aHHs 8I0 KYyabmypu 00
Kynemypu. Cmpameeziss 30MUNKEHHSL THUOKYJAbMYPHUX
3HAHb CNPAMOBAHA HA 3aN002AHHS HE JIUULE CMUCIOBUX,
a il kKyremypHux 360i8 Yy KOMYHIKAU.

Knrouoei cnoea: MiDKKYnbmypHe CNiMKYS8AHHS, 6U-
KNAOAHHSL THO3EMHUX MO8; MeHeO)KepU COUIOKYIbMYpHOT
JisibHoCMi; MO8HA Ocobucmicme; YUACHUKU CNINKYBAH-
HSl, KYAbmypHi GIOMIHHOCMI; MIKOCOOGUCMICHE CRINKY-
B8AHHSI;, KOMYHIKAMUBHA NOBEOIHKA.
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