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APPROACHES AND MODELS OF INTERCULTURAL COMPETENCE

The article deals with a modern study into inter-
cultural competence in teaching English as a for-
eign language. Culture competence has become an
important issue of modern language education, a
focus which reflects a greater competence of the
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connection of a language and culture and the need
to prepare students for intercultural communication.
In the paper the recommended approaches and
models are critically analyzed. They are character-
ized by treatment of culture issues directly and
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openly in the comparative cross-cultural way. The
study expands disputes on culturally responsive
pedagogy by emphasizing specifically on the ap-
proaches and models of intercultural competence.

The authors examine the main approaches and
models to conceptualize intercultural competence
such as Ruben’s behavioral approach, European
multidimensional models by M. Byram and K. Ris-
ager, J. Bennet’s developmental model of intercul-
tural sensitivity, a culture-generic approach and
other theoretical approaches to intercultural compe-
tence.

Keywords: education; intercultural competence;
English language teaching; approaches; models.

Statement of the problem. It is worth
emphasizing that English language teachers
have to be also English culture teachers.
English language teaching (ELT) is not com-
plete without studying the related culture.
The problem of learning and teaching culture
is a matter of the considerable interest to
foreign language teachers and educators. The
clear and unique relation between the culture
and the language is based on research of
teachers and educators of different disci-
plines.

Culture competence development is a pro-
cess of acquiring general knowledge, atti-
tudes and skills which are required for effec-
tive communication and interaction with
people of the other cultures. It is the dynamic
and developmental process that involves the
students cognitively, behaviourally and effec-
tively. Incorporating intercultural communi-
cation in ELT is the attempt to develop stu-
dents’ cultural competence and help them
transcend traditional ethnocentrism and ex-
plore new relations across the cultural
boundaries.

Thus, the teachers of the English language
should shift from traditional to the intercul-
tural stance for development of both learners’
linguistic and intercultural competencies.
Approaches that teachers engage in depend
on their attitudes to target cultures and the
perspectives on culture teaching in the Eng-
lish classroom. Moreover, the teachers of
English have to avoid teaching culture as the
facts but rather as culture understanding,
intercultural competence, and awareness of
importance of the dialogue trying to under-
stand other cultures.

Analysis of research and publications.
The issue of intercultural competence is the
theme in different works by numerous re-
searchers who claim that a language is a way
of communication and it carries the culture.
D. Brown [1] supports this idea by indicating
that language is a part of culture and a cul-
ture is a part of language; the two are inside
each other and they cannot be separated
from each other without losing the signifi-
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cance of either language or culture. Since the
accent and aim of intercultural competence
studies have expanded, approaches and
models to its description have evolved also.
The need for a systematic approach is self-
evident but when teachers have little training
in the cultural dimension as has been shown
in the studies by M. Byram (2009), L. Sercu
et al. (2005). Different models exist that pro-
vide a starting point to plan teaching. In a
wide research Chen (2009) provides a useful
categorization and summary and makes a
distinction between models which are “de-
signed for the purpose of acculturation,
which are mostly useful for immigrants or
business purposes, and models that are use-
ful for teachers” [2, p. 49].

The aim of the article is to analyze the
main approaches and models to conceptual-
ize intercultural competence.

Presentation of the main material. Ad-
ditional theoretical approaches to intercul-
tural competence are shortly described but in
our work the main accent is on the ap-
proaches that serve as a base to assess de-
veloped to gain intercultural competence.

Ruben’s Behavioral Approach to Intercul-
tural Communicative Competence.

One of the earliest comprehensive frame-
works is Ruben’s behavioral approach to
conceptualize and measure intercultural
communicative competence. In contrast to
the attitudinal accents of previous approach-
es and the personality, Ruben reported on
the behavioral approach to link the gap be-
tween knowing and doing, i.e. between what
an individual knows being intercultural com-
petent and what a person actually does in an
intercultural situation.

It is common for people to be exceptionally
well-versed on the cross-cultural effective-
ness theories, possesses the best motives and
be faithfully concerned about enacting their
role accordingly, yet be unable to show this
understanding in their own behavior.

For these reasons, B.D. Ruben (1989) dis-
cussed that to understand and assess peo-
ple’s behavior it would be necessary to apply
“measures of competency that reflect an Indi-
vidual’s ability to display concepts in his be-
havior rather than intentions, understand-
ing, knowledge, attitudes, or desires” [3,
p- 229]. B. D. Ruben investigated that ob-
serving people in the situations to that they
were being trained for or selected would pro-
vide the information to predict their perfor-
mance in the similar situations in future.

Based on the works in literature and his
own study, B.D. Ruben outlined seven di-
mensions of intercultural competence:
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1) display of respect shows a person’s
ability to “express respect and positive re-
gard” for other people;

2) interaction posture describes a person’s
ability to “respond to others in a descriptive,
non-evaluative and non-judgmental way”;

3) orientation to knowledge highlights a
person’s ability to “recognize the extent to
which knowledge is individual in nature”; in
other words, orientation to knowledge shows
a person’s ability to acknowledge and recog-
nize that individuals explain the world
around them in the different ways with vari-
ous opinions of what is “right” and “true”;

4) empathy is a person’s ability to “put
[himself] in another’s shoes”;

S) self-oriented role behaviour describes a
person’s ability to “be flexible and to function
in [initiating and harmonizing] roles”. In the
context, initiating means to request infor-
mation, clarify and evaluate ideas for prob-
lem solving. On the other hand, harmonizing
means to regulate the group status quo via
mediation;

0) interaction management is a person’s
ability to take a turn during a discussion,
initiate and terminate an interaction on the
ground of reasonably accurate assessment of
others’ desires and needs;

7) tolerance for ambiguity highlights a per-
son’s ability to “react to new and ambiguous
situations with little visible discomfort” [3].

B.D. Ruben defined these seven dimen-
sions with observation and rating scales to
assess. They were subsequently used and
further developed by other authors. Ruben’s
research on a behavioural model and as-
sessment of behavioural purposes, i.e. de-
scribing a person’s competence based on the
observation may be regarded as a precursor
to performance intercultural communicative
competence as well.

To sum up, according to B. D. Ruben, in-
tercultural communicative competence in-
cludes the “ability to function in a manner
that is perceived to be relatively consistent
with the needs, capacities, goals, and expec-
tations of the individuals in one’s environ-
ment while satisfying one’s own needs, ca-
pacities, goals and expectations” [3, p. 236];
the ability which is best assessed by observ-
ing a person’s actions rather than reading a
person’s self-report.

European Multidimensional Models of In-
tercultural Competence by Byram and Ris-
ager.

On the bases of their experience in the
European context, Byram (1997) and Risager
(2007) explained multidimensional models of
intercultural competence.

In his work ‘Teaching and Assessing Inter-
cultural Competence’ Byram analyzed a five-
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factor model of intercultural competence in-
cluding the next:

1) the attitude factor means the ability to
relativise oneself and value other individuals
and consists of “ curiosity and openness,
readiness to suspend disbelief about other
cultures and belief about one’s own” [4, p.
91];

2) knowledge of oneself and other individ-
uals refers to the rules for personal and so-
cial interaction and includes knowledge
about social groups and their practices both
in own culture and the other one;

3) the first skill set — the skills of interpret-
ing and relating — highlights a person’s ability
to explain, interpret and relate documents
and events from other culture to own one;

4) the second skill set — the skills of dis-
covery and interaction — allows a person to
acquire “new knowledge of culture and cul-
tural practices” including the ability to apply
existing attitudes, knowledge and skills in
cross-cultural interactions [4, p. 98];

5) the last factor — critical cultural aware-
ness — represents the ability to apply per-
spectives, practice and products in own cul-
ture and on other one to evaluate.

Further Byram explained that the interac-
tion factor — the skills of discovery and inter-
acting — consists of a number of communica-
tion forms including verbal and non-verbal
modes and development of discourse, linguis-
tic and sociolinguistic competencies.

Based on Byram’s theory, Risager (2007)
presented the expanded concept of intercul-
tural competence. She discussed that the
model of intercultural competence should
consist of a number of resources that a per-
son possesses and also narrow competences
which can be assessed. Risager stated that
the model is broader in range. Nevertheless,
it is worth noting that ten elements which
she described are largely outlined in the lin-
guistic development and proficiencies [5,
p. 227]:

—linguistic (linguastructural) competence;

—linguacultural competences and re-
sources — semantics and pragmatics;

—linguacultural competences and re-
sources — poetics;

—linguacultural competences and re-

sources — linguistic identity;
—translation and interpretation;
—interpreting texts (discourses);
—using of ethnographic methods;
—transnational cooperation;
—language knowledge as critical language
awareness as well as a world citizen;
—knowledge of culture and society, and
critical cultural awareness as well as a world
citizen.
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Developing the ideas of these bases,
Byram and other European scientists
(Kdhlmann, Mtller-Jacquier and Budin) have
co-worked to combine existing theories on
intercultural competence as the foundations
to develop their own tool of assessment.
Called INCA (intercultural competence as-
sessment), the research project has adopted
the multidimensional framework. Their over-
all model concludes two dimension sets — one
for an assessor and another for an examinee
— with three skill levels for each dimension:
basic, intermediate and full. According to an
assessor’s opinion, intercultural competence
includes six various dimensions as outlined
by the INCA assessor’s manual [4, pp. 5-7]:

1) tolerance for ambiguity is “the ability to
accept of clarity and ambiguity and to be able
to deal with it constructively”;

2) behavioural flexibility is “the ability to
adapt one’s own behavior to different re-
quirements and situations”;

3) communicative awareness is “the ability
[...] to establish relationships between lingu?-

stic expressions and cultural contents, to
identify, and consciously work with, various
communicative  conventions of foreign
partners, and to modify correspondingly o-
ne’s own linguistics forms of expression”;

4) knowledge discovery is “the ability to
acquire new knowledge of a culture and cul-
tural practices and the ability to act using
that knowledge, those attitudes, and those
skills under the constraints of real-time
communication and interaction”;

5) respect for otherness is “readiness to
suspend disbelief about other cultures and
belief about one’s own”;

0) empathy is “the ability to intuitively
understand what other people think and how
they feel in concrete situations”.

Regarding an examinee’s point of view, in-
tercultural competence includes three di-
mensions in the simplified variant of the as-
sessor’s model [4, p. 11]:

1) openness is the ability to “be open to
the other and to situations in which

2) something is done differently” (respect
for other people + tolerance of ambiguity);

3) knowledge is the characteristic of “not
only want[ing] to know the ‘hard

4) facts’ about a situation or about a
certain culture, but also [..] want[ing] to
know something about the feelings of the
other person” (knowledge discovery +
empathy);

S) adaptability outlines the ability to
“adapt [one’s] behaviour and [one’s style of
communication” (behavioural flexibility +
communicative awareness).

The presented assessment orientation of
the given intercultural communicative com-
petence framework, the various dimensions
have not only been defined theoretically as
above mentioned but have been described
concrete descriptions for each level of skills
as well. For instance, Table 1 presents the
descriptions for each level of the first dimen-
sion — tolerance for ambiguity.

Table 1

Skill Levels for Tolerance for Ambiguity Dimension

Basic

Intermediate

Full

deals with ambiguity on a one-off basis,
responding to items as they arise. May
be overwhelmed by ambiguous
situations which imply high
involvement.

has begun to acquire a
repertoire of approaches to
cope with ambiguities in low-
involvement situations. Begins
to accept ambiguity as a

is constantly aware of the
possibility of ambiguity.
When it occurs, he/she
tolerates and manages it.
challenge.

Besides the INCA project, the multidimen-
sional approach and the dimensions by
Byram and Risager described the intercul-
tural competence can be seen in both com-
mercial assessment tools (Cross-Cultural
Adaptability Index) and non-commercial as-
sessment practice (Intercultural Index in
Longo (2008) and Assessment of Intercultural
Competence in Fantini, 2006). The key to
these European-oriented frameworks and
distinct from early research by Ruben is the
accent on proficiency acquisition in a host
culture, moving proper beyond the ability to
interact effectively, non-judgmentally and
respectfully with a host culture.

Bennet’s Developmental Model of Intercul-
tural Sensitivity (DMIS). Recently in the con-

text of North America, the other model of
intercultural competence has been widely
researched, analyzed and discussed — Ben-
nett’s Developmental Model of Intercultural
Sensitivity (DMIS) [6; 7; 8]. Based on the
studies in the 1970-1980’s, Bennett devel-
oped a dynamic model for explanation how
people respond to cultural differences and
how their responses evolve for time.

The Developmental Model of Intercultural
Sensitivity (DMIS) includes six stages which
are grouped into three ethnocentric stages
(the individual’s culture is the central
worldview) and three ethnorelative stages (the
individual’s culture is oe of many equally
valid worldviews), as follows:
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1) in the first ethnocentric stage — denial —
a person denies the difference or existence of
another culture by rising psychological or
physical barriers in the form of isolation and
separation from other cultures;

2) in the second ethnocentric stage — de-
fense — a person reacts against the threat of
another culture by denigrating another cul-
ture (negative stereotype) and promoting su-
periority of own culture; in some cases a per-
son undergoes the reversal phase during
which the worldview shifts from own culture
to another and the own culture is the subject
to disparagement;

3) in the third ethnocentric stage, minimi-
zation, a person accepts cultural differences
on the surface, though considers all cultures
as mainly similar.

Three ethnorelative development stages
lead to acquisition of the more complex
worldview in which cultures are understood
relative to each other and the actions are
understood as culturally situated.

1) 4) In the acceptance phase a person
accepts and respects cultural differences in
regard to the behavior and values.

2) (5) In the second, ethnorelative stage —
adaptation — individuals develop the ability to
shift their frames of reference to the other
culturally diverse worldviews via empathy
and pluralism.

3) (6) In the last stage — integration — indi-
viduals incorporate and expand other
worldviews into their own worldviews.

All together, the six stages form the con-
tinuum from the least culturally competent
to the most culturally competent and they
display a dynamic way of modeling the inter-
cultural competence development.

In the past decade, Bennett’s Developmen-
tal Model of Intercultural Sensitivity has
served as the foundation fot some assess-
ment tools that are addressing both commer-
cially available cross-cultural competence
and intercultural sensitivity (Benett, 1993)
and locally developed (Olson & Kroeger,
2001). Nevertheless, Benett has not explicitly
outlined the communication role in the inter-
cultural sensitivity development he has refer-
enced communication as the developmental
strategy, especially in ethnorelative stages:

“Participants moving out of acceptance are
eager to apply their knowledge of cultural
differences to actual face-to-face commu-
Pication. Thus, now is the time to provide
opportunities for interaction. These activities
might include dyads with other-culture
partners, facilitated multicultural group
discussions, or outside assignments involving
interviewing of people from other cultures...
communication practice could refer to
homestays or developing friendships in the
other culture” [6, pp. 58-59].
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A Culture-Generic Approach to Intercultural
Competence. The most recent developments
in the intercultural competence theory
emerged in the study by Arasaratnam and
Doerfel (2005). In their research, Arasa-
Patnam and Doerfel call for a new culture-
wide model of intercultural communication
competence. The authors discuss that the
previous models are often subjective and lim-
ited by the cultures of the people involved in
their conceptualization and assessment. In-
stead of imposing factors and dimensions in
a top-down way, Arasaratnam and Doerfel
have approved a bottom-up approach in
which themes and dimensions come to light
in the interviews. The researchers conducted
the semantic network analysis of the inter-
view transcripts with thirty-seven partici-
pants who are intercultural competent for
identification the themes. The participants
were affiliated with a large university and
included U.S. students (N=12) and the inter-
national students from fourteen various
countries (N=25). U.S. students were sorted
on the bases of their involving in the interna-
tional student organizations, foreign study pro-
grammes and international host/friendship
programmes. In the interview the partici-
pants replied to the following questions:

Question 1: How would you define inter-
cultural communication?

Question 2: Can you identify any aspects
or qualities of individuals who are competent
in intercultural communication?

Question 3: Can you identify any specific
people who you believe are particularly com-
petent in intercultural communication and
say why you perceive them as such ones?

Question 4: What are the aspects of good
communication in your culture/opinion?

Question 5: What are the aspects of bad
communication in your culture/opinion?

The semantic analysis of the participants’
answers revealed 4-5 dominant word clusters
for each question. For instance, the terms of
intercultural communication (Question 1)
include:

a) able, cross, cultural, language, religious,
talking and verbal,

b) across, backgrounds, coming, countries,
ideas, message and understand,

c) beliefs, communicating, exchange,
group, individuals, information, outside and
town;

d) communicate, cultures, differences, dif-
ferent, ethnic, people, trying and two.

Based on the semantic analysis for the five
questions, Arasaratnam and Doerfel (2005)
outlined ten unique dimensions of in-
tercultural communicative competence:
heterogeneity;
transmission;
other-centered;
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observant;
motivation;
sensitivity;
respect;
relational,
investment;
appropriateness.

Nevertheless, this approach has not led to
development of widely applied methods of
assessment, it promises a bottom-up and
culture-genetic approach to elicit the defini-
tions and dimensions of intercultural compe-
tence which may be applied in future tools of
assessment.

Other Theoretical Approaches to Intercul-
tural Competence.

In addition to the above mentioned theo-
retical approaches, at least three more other
models have been described and analyzed:

—anxiety/ wuncertainty management by
Gudykunst (1993, 1998);

—an integrative system’s theory by Kim
(1993);

—identity negotiation by Ting-Toomey
(1993).

In the model of anxiety/uncertainty man-
agement (AUM), Gudykunst (1993,

1998) discusses that a person feels both
anxiety and uncertainty while interacting
with a foreign culture. In order to adapt, peo-
ple have to develop the ability to manage
their anxiety by means of mindfulness. Ac-
cording to Gudykunst, mindfulness consists
of identifying and accenting on anxiety
sources that can consist of the concept of
self, the reaction to the host culture, situa-
tions and relations with the host cultures.

In Y.K. Kim’s integrative model (1993)
cross-cultural adaptation is considered as
the interactive and integrative process in
which a person is dynamic, “never a finished
product but instead... in the business of
growing and maturing” [9, p. 173]. Her model
consists of six various dimensions compris-
ing communication competence, social com-
munication, environment, intercultural
transformation and predisposition. The per-
son that experiences cross-cultural adapta-
tion undergoes the phases of acculturation
(acquiring elements of host cultures), and
deculturation (unlearning elements of the old
culture) in the cyclic pattern of stress-
adaptation.

Finally, Ting-Toomey’s negotiation model
(1993) consists of three elements which con-
tribute to the adaptation when a person is
faced with the foreign or unfamiliar setting:
1) cognitive; 2) affective; 3) behavioural fac-
tors. The factors contribute to effective identi-
fy negotiation and outcome attainment pro-
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cesses” [10, p. 106] and enable a person to
interact with a stranger.

Conclusion and prospect for further re-
search. Despite the fact that the models of
intercultural competence have been theo-
rized, none of them has led to the develop-
ment of assessment to estimate the degrees
or the levels of intercultural competence.
Nevertheless, these models offer the further
insights into the factors which can be related
to the learner’s development of intercultural
communicative competence.

To summarize, a difficult nature of inter-
cultural competence has led to a number of
terms, models and theories which are served
as the basis for various approaches for its
assessment. Some models focus on a com-
municative nature of intercultural compe-
tence when the other ones stress the person’s
adaptation and the development while con-
fronted with new cultures and still the others
emphasize the empathic and tolerant reac-
tions to another culture. Ultimately the mod-
els seek to explain skill types and the abili-
ties that people need to function in culturally
various settings and processes they undergo
to develop the skills and abilities to be inter-
cultural competent.
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BIAOYC Tamapa MukoaaiBHa

KaHAUAATKa IIeJaroriyHuX HayK, JOLEHTKa KadeapH IPaKTUKH aHTAIMCHKOI MOBH Ta METOAUKH BUKAQNAHHS,

PiBHeHCBKUI AepKaBHUM I'yMaHITapHUN YHIBEPCUTET

IIEPIIIKO Ipuxa BoaoaumMHupiBHA

KaHAWAATKa IIeJarorivyHuX HayK, HOIIEeHTKAa KadeapH IPaKTUKH aHTAIMCBHKOI MOBH Ta METOAUKH BUKAQOAHHS,

PiBHeHCBKUI AepKaBHUM I'yMaHITapHUN YHiBEPCUTET

BOAKOBCBKA IpuHa IleTpiBHa
cryneHTKa V Kypcy irororidHOTO (haKyABTETY,
PiBHeHCHKUH Aep:KaBHUM I'YMaHITAPHUHE YHiBEpCHUTET

NIAXOOU TA MOAEAI MIXXKYABTYPHOI KOMIIETEHTHOCTI

Anomauyisi. Y cmammi ilidemwscsi npo cyuacHe O00Cai-
OKEeHHSL MDKKYbMYpPHOT KomMnemeHmHocmi Yy 8UuKNIa0aH-
Hi aH2ilicbKoi Mo8U sIK THO3eMmHOl. KynomypHa Komneme-
HMHICMb CMana 8AXNIUB0N NPOOAEMO0 CYUACHOT MOBHOL
oceimu, akyeHm Ha aKill gidobparkae 38's130K Mo8U ma
KYabmypu, HeobxioHicmb nidzomoeku YuHi8 00 MDKKYlb-
MYpPHO20 CNINKYBAHHS. Y cmammi NPOaHANI308AHO PeKo-
MeHO08AHI NIOX00U ma Mmo0eni UL000 (POPMYBAHHSL MiXK-
KYnabmypHoi KomnemeHmHocmi, sKi XapaKkmepHi OJs
8I0Kpumo20 po3asidy Npobaemu MOKKYAbMYpPHOL KOMYHI-
Kauii IH03eMHO0 MO8010.

Asmopu 0ocnidxKyioms OCHOBHI nidxodu ma mooesni
KOHuenmyanizayii MOKKYabmypHoi KomnemeHmHocmi,
maki sk noeediHkosull nioxio B. PybeHa, esponelicbki
6azamosumipti modeni M. Bailipama ma K. Piceliorkepa,
possusaroua mooenb MUOKKYabmypHoi uymausocmi [Dk.
BenHema ma iHWi meopemuuHi nioxoou 00 po38UMKY
MDKKYSIbMYPHOT KOMNEMeHMHOCMA.

Buxodsiuu 3 aHanizy onpayubosaHux oxepes ujo00o nio-
x00i8 ma mooenell. MDKKY/NbmypHoi KOMYHIKayii, asmopu
pobsimb BUCHOBOK, WO O/st OOCslZHeHHsT egherkmueHoi
MUOKKYNbMYPHOT KOMYHIKAWTE, 3HAHHS Ma 8MIHHSL € Heob-
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XIOHUMU KOMNOHEHMAaMu, ane He euuepnHuUMu. SHAHHS
ma eMiHHSL 8 KOHmMeKcmi MDKKYAbmypHoi 83aemoodii no-
BUHHI noeoHYys8amucst 3 8I0KpuUmicmio, 2HYUKicmioo Mmuc-
JIeHHS, O MmaKoixK OaXKaHHAM 30iicHIoeamMuU epeKmusHy
KOMYHIKQUII0 ma YycniuHo esubyoosysamu 83aemo8i0HO-
cuHu. DPOPMYBAHHST MDKKYALMYPHOL KOMNnemeHmHocmi
nepedbauae 20mosHicmb AOOUHU 00 83AeMO0il 3 THUUMU
Kynemypamu ma 6asyemuvcst Ha No8asi IHUWUX KYabmyp-
Hux uiHHocmell. MiKkkynemypHa KomnemeHmHicms
30amHicms HOugida posnizHasamu, nosax<amu U eger-
mueHo 3acmocosysamu 8IOMIHHOCMI 8 chnpuliHammi,
MUCNEHHT Ma NO08ediHUl Y MUKKYJAbMYPHUX B30EMUHAX.
Byob-aKi 00CniOsKeHHST U000 MUKKYAbMYPHOL Komneme-
HMHOCMI MAI0OMb HA Memi Ni08UULUMU pPIBeHb MDKKYJlb-
mypHoi KomnemeHmMHocmi ocobucmocmi.

Knrouoei cnoea: oceima;, MUDKKYAbMYPHA Komneme-
HMHICMb,;, BUK/IA0AHHS AH2/ITCbKOL MO8U; NiOX00U; Mo0e-
Al

OoepskaHo pedakyiero 12.11.2021
Ipuiinamo do nybnikayii 23.11.2021
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