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SKILLED COMMUNICATION AS A NECESSARY SKILL OF THE 21ST CENTURY:
PLANNING EDUCATIONAL ACTIVITITES AND OPPORTUNITIES
OF PROFESSION-ORIENTED FOREIGN LANGUAGE

Introduction. The 21st century curriculum focus-
es on innovative teaching and learning practices, on
forming and developing skills that will help the
younger generation be successful in their future
careers. The learning environment of the 21st centu-
ry is characterized by a problematic nature, active
participation of students in the educational process,
students’ construction of their knowledge based on
their experience under or without the guidance of a
mentor, the change of the role of a teacher from the
transfer of knowledge to the process of joint con-
struction of knowledge with a student.

Purpose. The aim of the study is to review inno-
vative approaches to teaching and learning; to con-
sider the 21st century skills that will contribute to
students’ future successful careers, in general, and
the skilled communication, in particular; to analyze
students’ learning activities aimed at developing
the skills of communication according to the rubrics
of the project “Innovative teaching and learning”
and the experience of the Cherkasy Bohdan
Khmelnytsky National University; to determine the
possibilities of the discipline “Profession-Oriented
Foreign Language” in relation to the development of
the skilled communication of students majoring in
“Sports Physiology and Rehabilitation”; to design
and analyze types of learning activities while stud-
ying profession-oriented foreign language in ac-
cordance with the codes of rubrics for the develop-
ment of the skilled communication of students.

Methods. We found out the attitude of the teach-
ing staff of the University to the use of educational
forms and methods of work that would promote
social skill such as the skilled communication, and
the attitude of students to the forms and methods
of work that contribute to the development of the
skilled communication. 98 representatives of the
teaching staff and 109 students of various educa-
tional programs and learning stages of Cherkasy
Bohdan Khmelnytsky National University took part
in the survey.

Results. The study of the opinion of the scientific
and pedagogical staff and students of Cherkasy
National University indicates the awareness of
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teachers and students of the importance of effective
communication skills in various spheres of human
life. Most teachers plan learning activities that in-
volve more than one means or type of communica-
tion or provide students with a choice of means of
communicating their ideas, as well as learning
activities that encourage students to explain their
ideas, support their ideas with facts or examples.
Half of the teachers plan educational activities that
are designed for a particular audience. The opin-
ions and beliefs of students mostly confirm the
opinion of teachers with minor differences, which
may be due to insufficient explanation of the pur-
pose and progress of a particular learning activity.

Originality. We consider the possibilities of the
discipline “Profession-Oriented Foreign Language”
in relation to the formation and development of the
skilled communication of students majoring in
“Sports Physiology and Rehabilitation”. The analy-
sis of types of learning activities aimed at develop-
ing the skilled communication of students in the
study of profession-oriented foreign language al-
lowed to develop and distribute some forms and
types of education in accordance with the rubrics
proposed by the project “Innovative teaching and
learning”.

Conclusions. Nowadays, the educational sector
is characterized by innovative approaches, promot-
ing the formation and development of students’
skills that will help them adapt to modern society
and be successful in it. The analysis of types of
learning activities in the study of a profession-
oriented foreign lanquage shows that this discipline
has potential opportunities to develop the skilled
communication as it allows to develop and distrib-
ute some forms and types of learning according to
the rubrics proposed by the “Innovative Teaching
and Learning” project.

Keywords: 2I1st century skills; Profession-
Oriented Foreign Language; learning environment;
skilled communication; innovative teaching and
learning.
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Formulation of the problem. The 21st
century society is characterized by innovative
approaches that cover all areas of its life,
including education. The essence of innova-
tive approaches is to focus on rapid changes
in the information and communications
technologies and take these changes into
account for success in professional activities.
Therefore, the education sector reviews and
adjusts curricula and programmes, focusing
on changes in society. The 21st century cur-
riculum focuses on innovative teaching and
learning practices that move away from
learning through memorization and focus on
forming and developing skills that will help
the younger generation be successful in their
future careers. The learning environment of
the 21st century is characterized by a prob-
lematic nature (enquiry-based learning, prob-
lem-based learning, question-based learning,
problem-solving), active participation of stu-
dents in the educational process, students’
construction of their knowledge based on
their experience under or without the guid-
ance of a mentor, the change of the role of a
teacher from the transfer of knowledge to the
process of joint construction of knowledge
with a student. At the same time, the 21st
century learning environment is based on the
concept of ‘self-taught professional’, i.e., the
teacher understands how the student learns
using available resources, including ICT, ap-
plies a collaborative approach that covers the
change and flexibility of methodology, devel-
ops productive relationships with students
that contribute to their involvement in the
educational process, practices a differentiat-
ed approach, and a teacher himself/herself is
a student, a person who studies [1].

Analysis of recent research. Researchers
note that, in general, the role of education
has not changed, including the preparation
of students for an active, successful, influen-
tial role in society. At the same time, society
has changed, in addition, continues to
change in the future [2]. Therefore, the role of
education is transformed into preparing stu-
dents for active and successful activities in a
rapidly changing society, forming and devel-
oping the students’ skills that will help them
adapt to modern society and be successful in
it.

The key skills of the 21st century are those
that differ from traditional academic skills
based on knowledge and content of educa-
tion, and are identified as necessary for suc-
cess in educational and professional activi-
ties in the society of the 21st century, which
is informative and rapidly changing. They
cover problem-solving and innovation skills,
global awareness, knowledge construction,
skilled communication, cooperation, self-
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regulation and evaluation. Stanford Research
Institute, with the financial support of Mi-
crosoft Partners in Learning, developed the
Innovative Teaching and Learning Research
Project (2012), which aims to help teachers
plan learning activities that enable students
to develop the 21st century skills [3]. One of
the key skills of the 21st century is the skilled
communication. Researchers consider com-
munication as a process of understanding
and exchanging meaning [4] and note that
the process is a dynamic activity that is diffi-
cult to describe because it is changing [4].
The next important aspect of defining com-
munication is understanding [5]. This con-
cept is defined as the perception, interpreta-
tion and relationship of our perception with
what we have already known [6]. Therefore,
an important part of the communication pro-
cess is understanding the words, concepts or
objects to which they relate. An important
aspect of communication is the exchange,
i.e., the transfer of thoughts, ideas, feelings.
Finally, the meaning is understood as what
we exchange during communication [5].

To better understand the process of com-
munication, scientists divide it into constitu-
ent parts, which include source, message,
channel, recipient, feedback, environment,
context and conclusion [5]. Experts (Shannon
C., Weaver W.) consider communication as a
number of specific steps, namely: motive,
message, encoding, transmission, reception,
decoding, interpretation [7]. At the same
time, scientists do not consider these steps in
a certain sequence, because they may inter-
sect and overlap [8].

Researchers consider communication to
be the basis of human interaction. The 21st
century has created new opportunities for
communication, developing information and
communications technologies [3]. Teachers
are faced with the task of developing stu-
dents’ skills of clear and convincing commu-
nication on different topics with different
audiences. The need for the skilled commu-
nication is not limited to certain disciplines
or professions. Experts emphasize certain
characteristics of the skilled communication,
namely: problem solving and achieving the
desired result, cooperation between students
or colleagues, respect for other opinions and
points of view, mutual respect for consensus
and mutual understanding, relevance of
words and actions, access to relevant com-
munications technologies and the ability to
use them, attention to communication style
and the desire to improve [9].

According to the research project “Innova-
tive teaching and learning” [3], the 21st cen-
tury planning for learning contains rubrics,
namely, the study of each skill covers two
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types of rubrics: the rubric of planning for
learning and the rubric of student work. In
particular, the purpose of planning for learn-
ing rubrics on the development of the skilled
communication is to help teachers identify
and understand the possibilities of the edu-
cational process for the formation and devel-
opment of the skilled communication. The
purpose of the rubrics of the student’s work
on the development of the skilled communi-
cation is to determine the degree of demon-
stration of the skilled communication by stu-
dents’ work [10]. In particular, the rubrics
investigate whether students create extended
or multimodal communication, whether the
communication is based on logical explana-
tions, examples or evidence that confirms the
central thesis [3]. At higher levels of the ru-
bric, students must create their own com-
munications for a specific audience. Experts
identify different forms of communication
when students express their ideas in the
form of a presentation, podcast, written doc-
ument, email, performance, etc. The result of
students’ learning activities is directly related
to educational goals [3].

The goal of the research is to review in-
novative approaches to teaching and learn-
ing; to consider the 21st century skills that
will contribute to students’ future successful
careers, in general, and the skilled communi-
cation, in particular; to analyze students’
learning activities aimed at developing the
skills of communication according to the ru-
brics of the project “Innovative teaching and
learning” and the experience of the Cherkasy
Bohdan Khmelnytsky National University; to
determine the possibilities of the discipline
“Profession-Oriented Foreign Language” in
relation to the development of the skilled
communication of students majoring in
“Sports Physiology and Rehabilitation”; to
design and analyze types of learning activities
while studying profession-oriented foreign
language in accordance with the codes of
rubrics for the development of the skilled
communication of students.

Presentation of the main material. Ac-
cording to innovative approaches, the learn-
ing environment should promote the devel-
opment of students’ effective communication
skills. The skilled communication requires to
consider certain aspects of communication,
namely: enhanced communication, multi-
modal communication, evidence-based com-
munication, communication planning for a
specific audience.

Methodologists consider extended com-
munication to be the communication, which
is a set of related ideas, not a single simple
thought. There are several paragraphs in
writing, as opposed to a single sentence or
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phrase. For electronic or visual media, a vid-
eo or podcast sequence or presentation slide
is provided illustrating several ideas. Meth-
odologists consider extended communication
to be the communication that produces re-
sults that require students to relate the ideas
they are discussing. However, the duration of
communication is not considered in the as-
sessment of extended communication [3].

Experts call communication multimodal if
its elements work together to create a more
powerful message than any element alone; if
it includes more than one type of communi-
cation means used to transmit a coherent
message; if the educational activity offers the
student the opportunity to choose a means or
means of communication [3].

Researchers believe that communication is
effective if the communication is designed for
a specific audience. In this context, it is im-
portant to make sure that communication is
appropriate for certain readers, listeners or
viewers to whom communication is directed.
Experts emphasize that reaching out to a
general audience on the Internet is not a suf-
ficient condition for effective communication.
At the same time, students must choose the
means, content and styles of communication
designed for a particular audience [3].

According to the 21st century curriculum,
effective communication rubric explores
whether students create extended or multi-
modal communication, whether the commu-
nication process provides evidence, explana-
tions, facts, examples, or whether they de-
sign a communication process for a particu-
lar audience. The project “Innovative teaching
and learning” offers a visual idea of the
skilled communication in the form of a deci-
sion tree (Fig. 1) [3].

Skilled Communication: Decision Steps

Communication was NO

extended or
multi-modal?

‘L YES

4

Designed
appropriately for a
particular
audience?

NO

—

Provided sufficient
supporting
evidence?

J’ YES

Designed
appropriately for a
particular
audience?

NO
-0

YES

YES

Fig.1. Decision tree of the skilled communication
according to the project “Innovative teaching and
learning” [3].
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As stated in the project, not every task in
the learning process will include all levels of
the students’ skilled communication, but the
learning experience of all levels should be
included during the study period. According
to the project, the decision tree can be pre-
sented in the form of rubrics, indicating the
code and criteria:

1 — students are not required to create ex-
tended or multimodal communication;

2 — students are required to create extend-
ed or multimodal communication, but they
are not required to provide evidence-based
communication or design communication for
a particular audience;

3 — students are required to create extend-
ed or multimodal communication and provide
communication with evidence by explaining
their ideas or providing facts and examples or
designing communication for a particular
audience;

4 — students are required to create extend-
ed or multimodal communication and provide
communication with evidence, explaining
their ideas or providing facts and examples
and designing communication for a particu-
lar audience [3].

Since the study of each skill covers two
types of rubrics: rubric of planning for learn-
ing and rubric of student work, we found out
the attitude of the teaching staff of the Uni-
versity to the use of educational forms and
methods of work that would promote social
skill such as the skilled communication. and
the attitude of students to the forms and
methods of work that contribute to the devel-
opment of the skilled communication. 98
representatives of the teaching staff and 109
students of various educational programs
and learning stages of Cherkasy Bohdan
Khmelnytsky National University took part in
the survey.

Concerning the necessity of the skilled
communication, there were no negative an-
swers among the University teachers; and the
vast majority (90.8%) consider this skill nec-
essary in all spheres of human life. A small
percentage of teachers (8.2%) prefer the need
for skills only in the educational process, and
1% - only in professional activities. The vast
majority of students (80.7%) also consider
the skill of effective communication neces-
sary in the educational process, as well as in
professional activities and personal life. The
need for this skill only in professional activi-
ties is noted by 8.3% of students, only in the
educational process - 7.3%, only in personal
life - 2.8%. However, a small percentage
(0.9%) of students do not consider this skill
necessary; this fact requires explanatory
work among students on the 21st century
skills that will lead to a successful career and
their life, in general.
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It should be noted that the vast majority
of teachers (88.7%) believe that it is neces-
sary to specifically plan and design learning
activities aimed at developing effective com-
munication skills. At the same time, 11.3% of
teachers do not consider such a need, but
believe that communication skills are devel-
oped indirectly in the educational process.
For comparison, approximately the same
percentage is observed in students’ beliefs on
this issue (89.9% and 10.1%, respectively).

More than half of students (63.3%) believe
that the educational process uses education-
al activities that are aimed at extended com-
munication, i.e., requires the production of a
set of related ideas. One third of students
(35.8%) believe that such types of communi-
cation are used from time to time, and 0.9%
of students deny the use of such types of
educational activities. At the same time,
76.5% of teachers are convinced that they
use such types of educational activities that
require students to produce not a single
opinion, but a set of related ideas, 21.4% of
teachers do it from time to time, and 2% of
teachers do not plan such types educational
activities or do not think about it specifically.

More than half of the students (63.3%) be-
lieve that the educational process uses learn-
ing activities that are aimed at extended
communication, i.e., require the production
of a set of related ideas. One third of stu-
dents (35.8%) believe that such types of
communication are used from time to time,
and 0.9% of students deny the use of this
type of learning activities. At the same time,
76.5% of teachers are convinced that they
use such types of learning activities that re-
quire students to produce not a single
thought, but a set of related ideas, 21.4% of
teachers do it from time to time, and 2% of
teachers do not plan such types of learning
activities or do not think about it on purpose.

At the same time, the majority of teachers
(75.5%) plan learning activities during their
course that involve more than one means or
type of communication or provide students
with a choice of means of communicating
their ideas. It should be noted that 19.4% of
teachers plan this from time to time, and
5.1% of teachers do not specifically plan it.
For comparison, a slightly lower percentage
of students (67.9%) believe that they have a
choice of communication, while a higher per-
centage of students (37.2%) believe that from
time to time, they have a choice of means to
communicate ideas, which, in total. corre-
sponds to the opinion of teachers.

Most students are convinced that the edu-
cational process uses learning activities that
encourage them to explain their ideas, to
support their ideas with facts or examples
(“Yes” - 74.3%, from time to time - 22%). A
small percentage of students (3.7%) deny the
existence of such learning activities. Teachers
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are convinced that they use such types of
educational activities (91.8%) or use them
from time to time (8.2%). Slight differences of
opinion between teachers and students on
this issue may be due to insufficient explana-
tion of the purpose and progress of a particu-
lar learning activity.

Concerning the types of learning activities
that are designed for a particular audience,
half of teachers plan such activities, a third
of teachers do it from time to time, and
13.4% of teachers do not plan such educa-
tional activities (Fig. 2).

6. Do you plan the types of learning activities
that require from the students to design

communication for a particular audience
or to choose your own audience?

97 answers

® Yes

| @ No

® Form time
to time

Fig.2. Planning activities designed for a particular
audience

According to students’ beliefs concerning
the activities designed for a particular audi-
ence, less than half of students think that
such activities are applied in the education
process; more than a third of students be-
lieve that such activities are used from time
to time; almost a fifth of students think that
that such types of learning activities are not
used in the educational process. Slight differ-
ences of opinion between teachers and stu-
dents on this issue may be due to insufficient

explanation of the purpose and progress of a
particular learning activity (Fig. 3).

6. Are the types leaming activities requiring
to design the communication for a particular
audience or to choose your own audience,
used in the educational process?

97 answers

® Yes
@® No

From time
to time

Fig.3. Application of the learning activities de-
signed for a specific audience

Thus, the study of the opinion of the sci-
entific and pedagogical staff and students of
Cherkasy National University may indicate
the awareness of teachers and students of
the importance of effective communication
skills in various spheres of human life. Most
teachers plan learning activities that involve
more than one means or type of communica-
tion or provide students with a choice of
means of communicating their ideas, as well
as learning activities that encourage students
to explain their ideas, support their ideas
with facts or examples. Half of the teachers
plan educational activities that are designed
for a particular audience. The opinions and
beliefs of students mostly confirm the opinion
of teachers with minor differences, which
may be due to insufficient explanation of the
purpose and progress of a particular learning
activity.

Table 1

Types of educational activities aimed at forming and developing
the skilled communication of students

Types of learning

. Tasks
activities

Characteristics according
to rubrics

English proverbs
about communica-
tion

of the proverb.

find equivalents.

1) Read proverbs and think about their equiva-
lents in your native language.
2) Read the beginning and think about the end

3) Explain the meaning of the proverbs; discuss
the proverb you like most with a partner or
groupmates and explain why you like it.

4) Find other proverbs about communication in
English, present them to your groupmates
and ask them to translate the proverbs or

1 - learning activity is extend-
ed, is not multimodal

Presentation “Exer-
cise Physiology:
Meaning. Defini-

tion. What are the effects of Exercise Physiology?
Effects. 2) Present it for your groupmates.
Benefits”

Exercise Physiology.

1) Make your presentations answering the fol-
lowing questions: What is Exercise Physiolo-
gy? What is the aim of Exercise Physiology?

3) Determine and present all the benefits of

2 - learning activity is multi-
modal; includes more than one
type of means of communi-
cating ideas; students have an
opportunity to choose a means
or means of communication
(communicating their ideas)
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Types of learning

. Tasks
activities

Characteristics according
to rubrics

Group Presentation
“Types of Physical

Exercises” your groupmates.
2)

in various sports.

1) Make group presentation, find features and
differences of exercises, and present them for

Show examples of different types of exercises

3 — learning activity is extend-
ed and multimodal; students
must explain their thoughts or
give facts or examples

Group Presenta- Divide
tions “Types of

Physical Exercises”

1)

group.
2)

3)

into three groups and choose a
presentation (Flexibility Exercises / Aerobic
Exercises / Anaerobic Exercises) for your

Make your presentation and present it for
other groups for discussion.
Show your presentations for the first-year
students at their English lesson.

4 — learning activity is extend-
ed and multimodal; students
must explain their thoughts or
give facts or examples; stu-
dents prepare presentations
for a particular audience

We consider the possibilities of the disci-
pline “Profession-Oriented Foreign Language”
in relation to the formation and development
of the skilled communication of students
majoring in “Sports Physiology and Rehabili-
tation”. The analysis of types of learning ac-
tivities aimed at developing the skilled com-
munication of students in the study of pro-
fession-oriented foreign language allowed to
develop and distribute some forms and types
of education in accordance with the rubrics
proposed by the project “Innovative teaching
and learning” [3].

We designed learning activities for stu-
dents majoring in “Sports Physiology and
Rehabilitation” (discipline: “Profession-
Oriented Foreign Language”, topic: “Exercise
Physiology”) and identified their code in ac-
cordance with the rubrics of effective com-
munication (Table 1).

Thus, some types of educational activities
used during the study of the discipline “Pro-
fession-Oriented Foreign Language” have
potential for the development of the skilled
communication, as they allow to develop and
distribute some forms and types of learning
activities according to the rubrics of the pro-
ject “Innovative teaching and learning”.

Conclusions. Thus, at the present stage
of the society development, the educational
sector is characterized by innovative ap-
proaches, promoting the formation and de-
velopment of students’ skills that will help
them adapt to modern society and be suc-
cessful in it. The skilled communication is an
important skill of the 21st century. This skill
requires students to consider certain aspects
of communication, namely: extended com-
munication, multimodal communication,
evidence-based communication, designing
communication for a particular audience.

The study of the beliefs of the scientific
and pedagogical staff and students of Cher-
kasy National University shows the aware-
ness of teachers and students of the im-
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portance of the skilled communication in
various spheres of human life and the use of
learning activities involving more than one
means or type of communication or provide
students with a choice of means of com-
municating their ideas , as well as types of
learning activities that encourage students to
explain their ideas, support their ideas with
facts or examples, and designing for a specif-
ic audience.

The analysis of types of learning activities
in the study of a profession-oriented foreign
language shows that this discipline has po-
tential opportunities to develop the skilled
communication as it allows to develop and
distribute some forms and types of learning
according to the rubrics proposed by the “In-
novative Teaching and Learning” project.
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KYAII Ipuuaa MukKoAaiBHA
KaHAUIATKa [IeJarorivyHux HayK, AOLEHTKA, 3aBiayBadka Kadeapu iHO3eMHUX MOB,
YepkacbKul HalliOHAABHUH yHiBepcuTeT iMeHi Bormana XMeAbHHITBKOTO
EPEKTHBHE CIIIAKYBAHHS SIK HEOBXIZTHA HABHYKA XXI CTOAITTSA:
IIAAHYBAHHS OCBITHBOI JISIABHOCTI TA MOXXAHBOCTI IHO3EMHOI MOBH
IPOSECIHHOI'O CIIPSIMYBAHHST

AHomauyia. HasuanvHi npozpamu 21 cmonimmst 30-
cepedrkeHi Ha THHOBAUIHUX Mmemooax 6UKNIA0aHHSL ma
HABUAHHSL, HOA POPMYBAHHI MA PO38UMKY HABUUOK, SIKL
00NOMOIKYMb MOA000MY NOKONAIHHIO bymu YcniHUM Y
Mmaiitbymuiii. kap’epi. HasuanvHe cepedosuwe XXI cmo-
Mmmst 8UPIBHSIEMbCSL NPOONIEMHUM XAPAKMEPOM, AKMUES-
HOM yuacmio cmyoeHmis Y HASUANLHOMY NpPoueci, KOHC-
MPYOBAHHAM CMYOeHmamu C80iX 3HAHb HA OCHO8L 00C8i-
dy nio0 KepiBHUUMBOM HAcmMasHUKA Ul 6e3 Hb0zo, 3MIHOI
poai surnadaua. 8i0 nepedaui 3HaHb 00 NPOUECY CNLTbHOL
nobyodosu 3HaHb pasom 3i CmyoeHmoM.

Memow 00CniOIKEHHST € 021110 THHOB8AUIUHUX Nnidx00i8
00 8UKNIA0AHHSL MA HABUAHHSL; po32si0 Hasuuok XXI cmo-
aAimmsi, aKi CNPpUSMUMYMb MAUOYMHIU ycniwHil Kap’epi
cmyoeHmig 3azaiom ma epeKmueHOMY CNLIKYBAHHIO
30Kpema; aHani3a HaBUANbHOL OisllbHOCMI cmyodeHmis,
cnpsamosaHol HA po38UMOK HABUUOK CRINKYBAHHSL 34
pybpuramu npoexmy «HHO8ayiliHe BUKNAOAHHS MA HA-
8uaHHs» ma o0ocgidom Yepkacbkozo HAUIOHANLHO20 YHi-
gepcumemy imeHi BozdaHa XmenbHUybKkoz0; 8USHAUEHHS
Moxcaugocmeti OUCYUNIHU «JHO3EeMHA MO8A NPOGheCiliHo20
CNPSIMYBAHHS» UL000 pO38UMKY ehekmuUeHOo20 CNLIKY8AH-
HSL cmyodeHmis cneyianbHocmi «Disionoeiss cnopmy ma
peabinimayisy; NPoOeKMYy8aHHsL Ma aHAN3 8U0I8 HABUAb-
Hol OisitbHOCMI NPU BUBUEHHI THO3eMHOI M08U npogheciii-
H020 CNPSAMYBAHHSL 8I0N08i0HO 00 Koldekcie pybpurk Oss
pPOo38UMKY eheKkmusHOo20 CNINKY8AHHSL CMYyOeHmIe.

Memoou. 3a donomozor0 npogedeHo020 OnNUMyeaHHs 8
oodamrxy Google Form 3’scoeaHo cmaeneHHst npogecop-
CbKO-8UKNIA0AUBLK020 CKAady YHigepcumemy 00 8UKOPUC-
MAHHSL HABUANLHUX POpM | memodig pobomu, siKi cnpusi-
U 6 po3eUMKY COUIANbHUX HABUUOK, MAKUX SIK edheKmu-
8He CNINKYBAHHSl, Ma cmaesieHHsi cmydeHmis 00 gopm i
Memooig pobomu, WO CNPUsIOMb PO3BUMKY. ehpeKmueHo-
20 cninkysaHHs. B onumyeaHHi e3siiu yuacme 98 npeo-
cmasHuKie npogpecopcoko-euknadaybkoeo cknady ma 109
cmyoeHmig pi3HUX OC8IMHIX Npozpam ma emanie Ha8UaH-
Hs1 UYepracbkozo HAWIOHANIBHO20 YHigepcumemy imMeHi
Bozoara XmenbHUYUbK020.

Pesynomamu. BugueHHs1 OYMKU HAYKOBO-Ne0az02iuHUX
npauigHukie ma cmyoenmie Yepkacbkozo HAYIOHANTLHOZ0
YHiBepcumemy ceiouums npo Ycei0OMNEeHHST BUKNIA0AUA-
MU ma cmyoeHmamu 8aXNUBOCMI e(heKMUBHUX KOMYHI-
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KamueHUX HABUUOK Y PIBHUX cghepax rkummsi JUOOUHU.
Binvwicme euwknadauie naaHyroms 6ulu HA8UANTbHOL
JisiibHOCMI, KL 8KJIIOUAOMb Olbule HK 00UuH cnocib abo
mun cninkyeaHHsi, abo Hadaroms cmyoeHmam eubip cho-
cobig nepedaui ceoix ideil, a MAKOXK HABUANIbHY Oisb-
HicMb, sika 3ao0xouye cmyoeHmi8 nosicHreamu ceoi ioei,
niokpiniroeamu ceoi idei gpakmamu uu NPUKIAOAMU.
ITonosura suknadauis NAAHYOMb HABUAILHI 30X00U, SIKI
po3paxoeaHi Ha neeHy ayoumopir. Jymku ma nepero-
HAaHHSL cmyodeHmig 30ebiibulozo niomeeposkyroms OYMmKy
suKkn1adauie 3 HEe3HAUHUMU PO3ODKHOCMAMU, WO MOXKE
6ymu noe’si3aHo 3 He0OCMAaMHIM NOSICHEHHSM Memu ma
X00Y nesHoi HaguaNbHOT OisLIbHOCMI.

OpueiHanvHicms. Posznsidarombest moxaueocmi Ouc-
yunniHu «JHo3emMHa Mm08a NPOGheciiiHoz0 CNPSIMYEAHHS
w000 hopMYB8aHHS Ma pPo3sUMKY edheKmusHo20 CRIIKY-
8aHHsL cmyodeHmis cneyianbHocmi «Dizionozis ma peabini-
mayis cnopmy». AHaniz eudie HasuanbHOi OisLibHOCMI,
CNPsSIMOBAHOT HA PO3BUMOK epeKmueHoz20 CRIIKYS8AHHS
cmyoeHmie npu 8UBUEHHI IHO3EeMHOI MO8U NPOgeciiiHozo
CNpsiMYysaHHsl, 00380U8 po3podumu ma nowupumu
oKpemi popmu ma 8UOU HABUAHHSL 8I0N0BIOHO 00 pYbpur,
3aNnpoONOHOBAHUX NpoeKkmom «HHOosaUiliHe BUKAAOAHHS
ma HasuaHHs.

BucHosku. Cb0200Hi oceimHsi cgepa xapaxkmepusy-
embCst IHHOBAUIUHUMU NIOX00AMU, U0 CNPUSIIOMb (POPMY-
B8AHHI0O MA pPO38UMKY HABUUOK cmyodeHmis, siki 0ONOMO-
Kyme im adanmysamucsi 8 CYULACHOMY CYcninecmsi ma
docsizmu ycnixy 8 Hbomy. AHaL3 8udis HaBUANbHOL Oisiib-
HOCMI NpU 8UBUEHHI HO3eMHOI MOBU NPOGheciliHo20 cnpsi-
MYBAHHSL NOKA3YE, WO Usl OUCUUNLIHA MAE NOMEHUIUHL
MOKAUBOCMI ONsL PO3BUMKY €PeKmUBHO20 CNLNKYBAHHS,
ocKinbKU 00380/15€ po3suU8aMUL Ma PO3NOOLIIMU OKpeMmi
gopmu ma udu HaA8UAHHS 34 pybpukamu, 3anpPonoHo8a-
HUMU npoekmom «dHHOo8auiliHe BUKNAOAHHSL MA HABUAH-
Hsir,

Knrouoei cnoea: Hasuurxu XXI cmonaimmsi; iHO3emHa
Mo8a NPogeciiiHoz0 CNPAMYBAHHSL, HASUAIbHE cepedosu-
we; egpeKkmusHe CNINKY8AHHSL, THHOBAUILIHE BUKAAOAHHS
ma HaguaHHsI.
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