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THE ACMEOLOGICAL DESIGN OF ANDRAGOGICAL EDUCATIONAL SPACE

Introduction: Andragogical education, as a so-
cial phenomenon, affects the leading principles of
educational policy, based on the paradigm of a
person’s continuous education and the importance
of his dynamic development. The subject approach
of the andragogical education paradigm aims to
examine the mature person as a developing subject
who can take steps on their own directed towards
the cognitive change of educational needs. As a
separate component of the educational environ-
ment, every person is an acme space; his continu-
ous education opportunity can be organized
through acmeological projects. We consider a per-
son's individual-psychological and social-
psychological characteristics, work experience, and
knowledge in them. From the perspective of peda-
gogical acmeology, changes in the acme space are
subjective and related to the pace and level of per-
sonal development. Through formal and non-formal
educational means, andragogical education can
offer new approaches to a person's acmeological
development, which we have presented in our de-
veloped model and in the formation criteria of acme
space.

Purpose. The purpose of the research is to study
the acmeological design of the educational space in
the conditions of organizing andragogical educa-
tion. The objectives are:

— to analyze the connection of andragogical edu-
cation with the creation of an acmeological envi-
ronment and the acmeological design of the educa-
tional space,

—to reveal and interpret the process, essence
and importance of the acmeological design of the
educational space in the life of a modern person in
a continuously changing world,

— to form the acmeological criteria of the educa-
tional space design.

Methods. Based on the analysis of professional
literature on the subject, new conclusions have
been made, and connections between the issues
and phenomena targeted by andragogical educa-
tion and pedagogical acmeology have been re-
vealed. Practically, developing the criteria for the
acmeological design of educational space and sub-
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sequently shaping acmeological spaces within the
expanding educational environment can be benefi-
cial in implementing andragogical education.

The research utilized analysis, synthesis, com-
parison and pairing methods.

Results. As a result, we successfully developed
a model for the formation of the acme space, which
is multi-factorial and holds practical value in creat-
ing or designing the acmeological space.

Originality. The novelty of the research is the
development of the acmeological design criteria of
the educational space in the process of organizing
andragogical education.

The degree of elaboration of the fundamental
problem: Since pedagogical acmeology is experienc-
ing its development in the context of andragogical
education, and it is aimed at the examination of the
most effective implementation and self-realization
of an adult person's intellectual capabilities in the
conditions of professional education, there was a
need to study the fundamental issue of human
education from the perspective of acmeology to
make judgments about the acmeological formation
and design of educational spaces. From this per-
spective, we have referred to the unique works and
analyses of A. Derkach, N. Solovyov, A. Bodalev,
K. Abulkhanova-Slavskaya, M. Sinyakova, E. Sima-
nyuk, E. Klimov, 1. Solovyev, G. Allport, E. Erikson,
C. Rogers.

Conclusion. The acmeological design of the an-
dragogic educational space is an essential phe-
nomenon in today's rapidly evolving and continu-
ously changing world. It aids a person to develop
his abilities and skills, professional achievements,
existing value relationships, the nature of activities
in accordance with adult education.

Keywords: andragogic education; lifestyle; edu-
cational environment; acmeological project; acme-
gram; acme space; education design.
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the andragogical education paradigm aims to
examine the mature person as a developing
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tional needs. As a separate component of the
educational environment, every person is an
acme space; his continuous education oppor-
tunity can be organized through acmeological
projects. We consider a person's individual-
psychological and social-psychological char-
acteristics, work experience, and knowledge
in them. From the perspective of pedagogical
acmeology, changes in the acme space are
subjective and related to the pace and level of
personal development. Through formal and
non-formal educational means, andragogical
education can offer new approaches to a per-
son's acmeological development, which we
have presented in our developed model and
in the formation criteria of acme space.

The main statement. The organization
of andragogical education has become in-
creasingly pertinent in our swiftly evolving
world today, occurring for diverse reasons,
under various conditions, and with multiple
objectives. The complexity of the social envi-
ronment, along with the continuous changes
in conditions and events, necessitates a per-
son's choice of a conscious lifestyle, the al-
terations of which directly impact a person.
Examining the lifestyle of adults in contem-
porary settings, it's apparent that it is pri-
marily the result of purposeful socio-cultural
transformations. A person's living conditions,
as well as their needs and interests, change
depending on their personal and professional
development. The integral of a person's life
activity is the quality of life, embodying the
essence and content of activities and present-
ing a unified set of factors of human satisfac-
tion, comfort level, social involvement, self-
expression, and self-development. The study
of the human activity field is an essential
aspect of the acme project. It includes work,
social, communication and physiological
spheres.

The environment of adult life activities is
multifaceted. The more a person is engaged
in these areas, the greater their activity and
involvement in organizing their life.
A. Derkach views a person's form of activity
as a conditionally determined change in sat-
isfying needs, which in turn modifies the ex-
ternal environment, changing the person as a
result [1, c. 14]. Life activity embodies a per-
son's internal and external actions in a par-
ticular setting, and the organization of an-
dragogic education can be considered sepa-
rately from an adult's life activity. Hence,
education forms a part of a person's life,
serving as a crucial component in securing
the quality of their life.

In an existential sense, a person's educa-
tion is represented as a means of under-
standing the world, a form of self-
consciousness, and a self-orienting philoso-

33

phy. All these factors are considered in the
process of acmeological design, as it is im-
possible to consider a person outside of their
life activities. A mistake is possible when the
driving force of personal development, self-
awareness, and self-determination is not un-
derstood. In the life of adults, education is
the process of acquiring systematic
knowledge and skills.

In today's context, adult education is a
lifestyle, it is, first of all, "not imparting
knowledge, it is rather a choice, synthesis,
discovery, dialogue" [2, c. 103]. Andragogical
education views a person's education
through the perspective of their life activities,
as people interact with the world through
various relationships. The content of educa-
tion is shaped by the need for complete and
diverse concepts of human education, con-
sidering the specific living conditions of a
particular social environment, as well as the
person's place and role within those condi-
tions of existence, with influence in a society
shaped by numerous and varied interactions.
Consequently, the concept "education for
entire life" has been reframed as "education
throughout life", i.e "long life learning".

The spheres of life activity, being multi-
level systems and a single synergistic system
of human life experience, view the outcomes
of human activity from the perspective of
changes in human living conditions. In this
context, a change in condition leads to new
understanding, perception, and reliving. An-
dragogical education activates mechanisms
of self-transformation for self-existence,
which brings about a new state of changea-
bility and flexibility, rather than a human
adaptation. Therefore, it is vital to incorpo-
rate rich life experiences into the process of a
person's andragogical education.

A. Peccei states that "the present is com-
pletely a miracle and contradicts the next
phase of progress, and it brings a multitude
of valuable gifts to humanity while simulta-
neously transforming our small human uni-
verse, making a man face problems unknown
until now, and threatening him with unbear-
able misfortunes about which we have not
previously thought" [3, c. 16].

In the new quest for the meaning of hu-
man life, the world imposes its conditions,
transforming a person into a multi-factorial
and continuously developing system, intro-
ducing formal, non-formal, and informal
forms of education into one's life, across dif-
ferent ages, living conditions, and the process
of supplementing the value system. Changes
in human living conditions are occurring so
rapidly that each problem demands swift
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responses and solutions. The solutions to
urgent problems lie not in tomorrow, but "the
necessity of everything is in today" [4,
c. 411].

In the course of adult lives, the issues
aroused are also many, which necessarily
become the basis of the subject activity and
facilitate the formation of a need to acquire
new knowledge for self-improvement of a per-
son. Therefore, revealing the perspective of
self-realization of the subject, I. Kolesnikova
writes: "The subject is formed and changed in
the process of the external world transfor-
mation" [5, c. 43]. As a result, the problem of
a person's education is viewed in various
ages as a change in lifestyle, an attempt to
acquire new knowledge, abilities, and skills,
as well as a separate process of expanding
personal acme space.

At the core of the acmeological design of
the educational space is the self-orienting
paradigm of education, due to which every
person transforms into his own project. From
this standpoint, the acmeological design and
formation of the educational space should be
acknowledged as a significant perspective in
a person's career pathway, which is a new
approach to lifelong learning, perpetual de-
velopment, self-realization, self-regulation,
and self-revealing. It circulates the profes-
sional experience and expertise in a new way
throughout a person's activity, shaping dy-
namics for the improvement of the person's
mental potential and flexibility towards
changing demands for the profession, the
design, changing content and form of the
acme space, depending on the conditions of
work and after-work socialization processes.

Considering the importance of the acme-
ological approach from the perspective of
andragogic education, it is noticeable that in
recent times, new scientific directions such
as acmeology and synergetics have begun to
evolve. These form the theoretical basis for
person’s development and provide an acme-
sinergetic approach to professional activity.
Meanwhile, ideas about human development
began to form during the early stages of hu-
man cultural evolution. At that time, it was
assumed that there was a certain highest
degree of accomplishment in human devel-
opment, which the person strives for. The
term "acme" was first used in 144 AD when
Apollodorus, a representative of the Alexan-
drian school, referred to the peak of human
development and the pinnacle of his activity,
as "acme." Moreover, by saying "acme," it was
meant precisely the state of a person who
has reached the highest result of his profes-
sional activity. The term 'acme' denoted the
so-called astral hour, rather than the process
of moving towards that state [6, c. 186-187].

34

Later, many pedagogue-scientists de-
fined "acme" from different perspectives.
A. Derkach, E. Selezneva, and N. Kuzmina
interpreted acmeology as a science that stud-
ies the maximum limit of human professional
activity [7; 1, c. 28]. Interpretations of "acme"
were provided by Ananyev [8, c. 184, 381],
Kashapov [9, c. 112], Medvedev, Yegorov,
Boykov, Mertsalov, Mikhailov, Nikandrov,
Stepashin, Filippov, and Frolov [10, c. 3-4].

G. Allport sees a person as a dynamic
psychophysiological system with its own
characteristic behaviour and mentality [11].

Acmeology was considered a science that
comprehensively studies the process of adult
development. In the pedagogical interpreta-
tion the acmeology studies a human devel-
opment within the framework of maturity
and the ascension to the peak of human po-
tential both from the perspective of individu-
al-psychological characteristics and within
the context of professional development.

The acmeological approach operating in
the modern professional education system is
based on enhancing professional motivation,
promoting the realization of creative poten-
tial, and identifying and effectively utilizing
personal resources for success in the peda-
gogue's professional activity.

According to the interpretation of "acme,"
professional activity implies resolving high-
level problems based on stable, successful
outcomes that make up the content of pro-
fessional activity in this or that field. Accord-
ing to E. Erikson, a person goes through
eight critical stages in his development, each
characterized by its own obstacles. Actively
interacting with his environment, a person
accepts the world and finds his place and
role in it [12].

"Acme" results from the interaction of
many objective and subjective conditions and
circumstances in a human's life. Talent, abil-
ities, physical and mental health can be con-
sidered subjective factors, whereas upbring-
ing, learning conditions, and education quali-
ty are objective factors of human develop-
ment [13, c. 52].

Each person is a unique individuality,
each of us has his own pinnacle of develop-
ment, and everyone strives for it in his own
way. Someone reaches his goal with the pace
of a sprint, while others climb their steep
slopes at a slower pace. Hence, every person
has his own rhythm to reach his height and
perfection. For each person, the highest point
of his development, which coincides with a
certain period of his maturity, is a "peak” he
reaches. The higher, more comprehensive
and richer his "peak" becomes the more it
depends on the peculiarities of life choices
that the person has made on their journey
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towards their acme. They are also influenced
by the social, economic, political, legal, and
socio-psychological conditions in which the
person finds himself while ascending to this
level of maturity.

C. Rogers writes, "Striving for a better life
means accumulating experience, living in the
present, and trusting your own 'self" [14, c.
178]. Equally important are the quantitative
and qualitative indicators with which a per-
son forms their individual-moral core and
develops his potential.

In a narrow sense, the subject of the
study of acmeology involves the search for
norms of self-development and self-
realization in a mature person, as well as
self-assertion in different spheres. It also
includes self-education, self-realization, and
self-organization. In a broader sense, it deals
with the processes and mechanisms of a per-
son's and individuality's performance in life,
professional activities, and communication,
which lead to the search for and selection of
optimal paths for self-realization [15, c. 80].

Today, andragogic education for adults is
viewed by UNESCO as a priority. Its aim is to
equip a person with new knowledge that will
help him restart his experience, apply
knowledge, and repurpose his professional
trajectory through lifelong education in a
changing and dynamically evolving society [6,
c. 42]. Within this context, it is evident that
every adult person is considered a self-
developing acme space within the overall sys-
tem of social life, which "... plays a significant
role in public balancing, creating a fairer so-
ciety and boosting economic growth" [16].

The social orientation of the educational
system is gaining specific importance in the
volatile conditions of the globally changing
world when professions are changing due to
automation and replacement of the human
factor with artificial intelligence, alterations
in the supply-demand ratio of the profession
within the job market, and many other fac-
tors. The formal and non-formal education
domains are starting to blur, requiring a per-
son to rapidly adapt to new knowledge, skills,
and competencies amid the whirlwind of so-
cio-political changes. This calls for innovative
solutions and a new level of acmeological
progression to address the challenges.

For adults aiming to regain competitive-
ness and desirability in their professional
field, the decisions to take new steps and
initiatives in expanding their personal ac-
meological space define the process of their
personal-professional growth and the chang-
es in their attitude to work, thereby shaping
the 'acme-space'. The latter is seen as a per-
sonal 'acme-environment.'
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The 'acme-environment' is a broader
concept, while we believe that the 'acme-
space' is intrinsic to every individuality who
reached professional mastery. Thus, the "ac-
me-environment”" can incorporate various
'acme-spaces,” which can vary in scale de-
pending on a person's professiongram and
psychogram. The combined study of these
two could lead to the formation of an 'acme-
gram.' The 'acme-gram' is a grading system
for personal and professional readiness.
Here, a person's professional advancements
can appear in one or several spheres. There-
fore, the 'acme-spaces' can be multiple, each
with different levels of development.

Apart from that, an acme space has a
personal nature, and every person, along
with his professional education and exper-
tise, integrates his personal individuality and
style while autonomously controlling his
growth rate and directing andragogic vectors
of education. From this perspective, andra-
gogic education takes into account the expe-
rience a person has. Studying the acme
space in the conditions of educational envi-
ronment is viewed as creating a series of
conditions, influences, and opportunities
while organizing the subject's learning pro-
cess. Although the term "educational envi-
ronment" is often considered a synonymous
concept of the term "educational space,” it's
necessary to say that a comparative analysis
of different types of spaces like "childhood
space," "teaching space," "educational space,"
and "educational environment" allows to dis-
tinguish a series of essential differences.
Firstly, space is an environment acquired by
the subject (natural, cultural, social, infor-
mational, etc.), aimed at solving specific
problems; therefore, based on regularly
changing demands, a person's educational
needs are met in the educational space, and
an acmeological space is introduced, becom-
ing a part of the person's property.

From this perspective, acmeological de-
sign is seen as a new format of combinations
of cultural and historical forms of human
activity in the formation of educational space.
According to E.V. Tkachenko and V.P. limov,
we refer to a new phenomenon, the "educa-
tional design," where they have identified
several aspects for consideration [17,
c. 94-100, 117]. The educational design is
fundamentally close to the proposed ap-
proach of acmeological design of educational
space. However, the implementation of de-
sign activity by a person is inseparable from
predicting possible outcomes and, conse-
quently, from accepting responsibility for the
design. The person becomes his own "project”
and begins to shape the educational space
based on his previous experience and current

"non
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educational requirements adapting it to his
preferences, knowledge, abilities, and skills.
These are continuous and can change over
time when a person's desire for education
increases or decreases when a person experi-
ences professional stagnation. In this regard,
it is interesting to study the causality of
these changes.

The personal characteristics of an indi-
vidual and their peculiarities should be
viewed from a systematic perspective. This
study allows us to comprehend the frequency
of their changes throughout life, the driving
forces of these changes, and what aspects
contribute to a more refined educational en-
vironment. It turns out that the changeability
of personal characteristics depending on the
change of living conditions is almost unno-
ticed among some adults, while some experi-
ence drastic changes or at least a flexible
approach to novelty is demonstrated. The
main reasons for changes can be considered
emotional needs and the nature of emotional
values [18, c. 102]. The acmeological space of
a subject integrates the phenomena that
cause these changes, which are reflected in
the objectively existing and culturally condi-
tioned interaction forms of a person and real-
ity. The reason for the emergence of this or
that element in the personal acme space de-
pends on how necessary they are for the sub-
ject to solve his life problems.

These problems often remain unsolved
when the set goals are vague and the formu-
lations are generic. Yet, there are certain
problems that a person solves through an-
dragogical education without specifying the
goal and its result. The objective ensures the
learner's turn to the 'future.' The pedagogue's
task is to create such psychological and edu-
cational conditions that define the "past —
present — future" context and, along with it,
the educational and cognitive significance of
the subject of study. "Thus, the linear devel-
opment of human education is replaced by a
wavy one, in which the trajectory of a new
educational style is becoming evident," writes
A. Verbicky [19, c. 1].

Result: Acmeological design of the edu-
cational space is feasible when there is a
consistent logic of setting goals and selecting
means, which reveals the author's value sys-
tem, his conception of the world, and a man's
place, his role, from the perspective of the
meaningful connections of expanding his
educational space. This is more vividly ex-
pressed in the human "authorship phenome-
non."

Implementing an acmeological project of
the educational space through the paradigm
of an andragogic educational approach im-
plies.
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1. To select a model of a person's multi-
factorial development aligned with the educa-
tional needs of an individuality (see Figure 1),

2. To unveil the specifics of designing the
professional and personal growth of a given
person by using the possibilities of already
existing resources, as well as from the per-
spective of the ability to assimilate new re-
sources,

3. To determine the logical approaches to
the patterns between the person's need for
education and the desire for self-realization,

4. To involve the person in expanding his
own educational area not only as a partici-
pant but also as a designer and shaper.

experience

Multifactorial
development
of a person

examination

reflection

Fig. 1. Model of a multi-factorial development
of a person.

Conclusion: Considering educational ac-
tivity only as a prerequisite for human devel-
opment, we believe that the appropriation of
the elements of the educational environment
(knowledge, abilities, and skills) is constantly
evolving and is connected to the expansion of
the adults’ educational space. Hence, the
acmeological design of educational space will
be more effective if andragogical education:

first, meets a person’s real needs, which
were revealed during a specially organized
dialogue between the person being educated
and the educator,

second, it should be constructed on both
traditionally established scientific-
pedagogical principles and foundations based
on a person's changing new needs and the
experience they already possess,

third, if they create a fundamental under-
standing of the current state of the science
related to the development of professional
activity or the person's field of interest,

fourth, they can be directly applied in life
or practical activity,

fifth, when it is open, reflecting problems
by its nature.

In the process of organization of andragog-
ic education, we propose to carry out the
acmeological design of the educational space
following the model:

— identify ways to analyze these actions,

— clarify the construction principles of the
design process,
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— select its strategy and highlight peculiar
stages,

— discuss the possible positions of design
objects and the effectiveness conditions of
each activity.

The acmeological design begins with the
setting of a broad socio-cultural context and
creative act of simultaneous modelling, in
which the stated design goal is problematic
concerning the means of its implementation.
The design as a whole is characterized by
various combinations of concepts related to
the objectives, content, organization, and
methods of design activity.

Thus, the theoretical analysis of the ac-
meological design of the adult's educational
space shows that the specifics of adult devel-
opment should be included as much as pos-
sible in the educational process. Also, when
forming the educational space in acmeologi-
cal design, the adult's existing experience
and professional capabilities should be con-
sidered. New motivations and directions of
acmeological progress for the organization of
andragogical education should be derived
from this general combination.

Before including the adult in the educa-
tional process, it is necessary to reveal the
diagnostic results of his educational, profes-
sional, and personal growth, thereby instigat-
ing a specific diffusion of personality. This is
also important for setting a new milestone for
him. The adult should be encouraged to be-
come the author of their own acmeological
project. This approach positively impacts the
effectiveness of their educational activity.
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APYTIOHSIH Ha3sik KapaneriBHa
JOKTOPKA [E[ArOTiYHUX HAyK, Ipodecopka, €EpeBaHCHKHM AepKaBHUN YHIBEPCUTET
AHPAIIETSIH Aycine XavaTypiBHa
KaHIUAaTKa [IeJarorivyHux HayK, JOLEeHTKAa, €peBaHCHKUI Nep:KaBHUH yHIBEpCUTET
BAPIAHSH Ipuaa KapaeniBHa
KaHAWAaTKa IIeJaroTivHuX HayK, JOLIeHTKa, €EpeBaHChKUM /epKaBHUN yHiBepcuTeT

AKMEOAOI'TYHUH OU3ANWH AHOPAT'OTTYHOI'O OCBITHBOI'O IIPOCTOPY

Anomauis. AHOpazoz2iuHa 0c8ima, Sk CoyianbHe S18U-
we, sniueae Ha NPoBiOHI NPUHYUNU OC8IMHBLOL NOAIMUKU,
3acHoeaHi Ha napaduami be3nepepeHoi ocsimu JHOOUHU
ma eaxaugocmi ii ouHamiuHozo possumky. Cyb'ekmHuil
nioxio napaduemu aHOpazo2iuHOl 0c8IMuU CNPSAMOBAHUL HA
posensid 3pinoi ocobucmocmi sk cyb'ekma, wo possusa-
emoest Ui 30amHull camocmiiiHo pobumu KpoKu, CNpsimo-
8QaHI HA KOZHIMUBHY PO38UMOK 0C8IMHIX nompeob.

Ak okpemuili KOMNOHeHmM O0C8imHb020 cepedosuusa
KOJKHQA Io0UHa si8asie coboro arme-npocmip. Moxcaugicmos
ii 6esanepepaHoi oceimu Mmoxe OGymu OpeaHi308aHO Y 8U-
2215101 AKMEeO0N02IUHUX NPOeKmi8 3 Ypaxy8aHHIM THOUBIOY-
QIbHO-NCUXOJI02TUHUX MA COUIANbHO-NCUXO02IUHUX 0CO0-
aueocmeti, 0ocgidy pobomu ma 3HAHbL. 3 no3uyill nedazo-
2IlUHOI aKmeonozii 3MIHU Y npocmopi akme cyb'ekmugHi U
Nnoe'si3aHi 3 memMnamu ma pieHem po3gumiy ocobucmocmi.
AHOpazoziuHa oceima 3a 00NOMO02010 (POPMANLHUX maA
He@OPMANTbHUX OC8IMHIX 3acobie MorKe NponoHyseamu
HO8L Ni0Xxo0u 00 AKMeOs102iUH020 PO3BUMKY ocobucmocmi,
KL MoKYymb bymu npedcmaenieHi Yy euensioi mooeni e
YMO08aX (POPMYBAHHSL AIME-NPOCMOPY.

Mema OocnidrKeHHst nossieae Y SUBUEHHI MONAUBOC-
metl aKMeos102iuH020 3abe3neueHHst 0C8IMHL020 NPOCMOPY
3a0/151 OpeaHizayii aHOpazo2iuHoi ocgimu.

Ha ocHosi ananizy npogeciiiHoi nimepamypu eussie-
HO 38'13KU MK 06’ekmamu, HA SKi CNPSIMO8AHO AHOPAzo0-
2lUHY oceimy ma nedazo2iuHy axkmeosoeito. Po3pobreHo
Kpumepii aKMeOoN02iUH020 NPOEKMYBAHHSL OCBIMHBLOZO
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npocmopy i emomugogare nooanivuie PoOpMY8aHHs arKme-
OJ1021UH020 NPOCMOPY 8 O0C8IMHLOMY Cepedosuwl, U0
MOIKe BUSIBUMUCSL KOPUCHUM NpU peanidauii aHopazoziu-
Hoi oceimu.

Y docnidxkeHHI suKopucmos8y8aniucs memoou aHanisy,
cuHme3sy, NOPIBHSIHHL MA NAPHO20 AHAISY.

Pospobnero 6azamogaKkmopHy Mooesb (POPMYBAHHSL
AKMEO0NI02IUH020 NPOCMOPY, KA MAE NPAKMUUHE 3HAUEeH-
HsL NpU CMBOPEeHHI Ul NPOeKmye8aHHi aKMEOJ02iUHO20
npocmopy.

Haykroea Ho8U3HA pe3ytbmamis 00CAI0IKeHHSL NONsi2ae
Yy po3pobui aKmeono2iuHUX Kpumepiie npoeKmyeaHHs
0C8IMHBLO20 NPOCMOPY Y NPOUECi Op2aHi3auil AHOPaz02iUHOL
oceimu.

BucHogku. AkmeosiogiuHe OPOPMACHHST AHOPAROIUHO-
20 0CBIMHbBO20 NPOCMOPY € ICMOMHUM SIUUEeM Y CYuac-
HoMy c8imi, sKuil weudxko i be3nepep8HO 3MIHIOEMbLCSL.
Boro donomazae nr00uHi pozgusamu cgoi 30ibHocmi ma
B8MIHHSL, NPOGECIiHI 00CSIZHEHHS, ICHYIOUL YIHHICHI Ynooo-
b6aHHs, xapaxkmep OislbHOCMI I cmagsieHHs 00 ocsimu
dopocaux.

Knrouoei cnoea: arvopazoziuHa oceima, cnocib sxum-
msi, oceimHe cepedosuuie, AKMEON0UHUT NpoeKm, aKme-
oepama, axme-npocmip, ou3aiiH oceimu.
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