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COMMUNICATIVE AND COGNITIVE FRAMEWORK
FOR FOREIGN LANGUAGE ACQUISITION: TYPES OF LEARNING

This study outlines major methods of teaching a
foreign language (FL) within a communicative and
cognitive framework. The emphasis is placed on
specific features and benefits of the discussed
methods, and the functions they perform to conduce
to successful language acquisition.

The purpose of this article is to provide theoreti-
cal assumptions on diverse types of learning a FL
by students pursuing higher education, and expose
how these learning types correlate with the model
of the communicative and cognitive approach.

Results. Under current circumstances, the pro-
cess of foreign language acquisition (FLA) acquires
a new significance, when face-to-face classrooms
are consolidated with distance learning. This opens
up new perspectives for integrated FL teaching,
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when a teacher can both alternate different meth-
ods of instruction or apply them in combination,
depending on learning objectives, individual pro-
files of students, and predetermined learning out-
comes.

This article presents succinct characteristics of
various types of FL learning embraced by a com-
municative and cognitive framework. These meth-
ods of instruction comprise multimodal, immersion,
spiral, spaced, flipped, blended, task-based, pro-
ject-based, experiential, personalized, mastery,
competency-based, and eclectic types of learning.
Each of them has its own distinct characteristics
and advantages that can complement to effective
FLA.


User
Прямокутник


ISSN 2076-586X (Print), 2524-2660 (Online)

Cepia «Ilegaroriuni Haykm». Bumyck Ne 3.2023

Conclusion. The communicative and cognitive
approach to FL teaching optimizes the vistas of
language mastery grounded on voluminous neu-
ropedagogical, psychological, physiological, and
methodological evidence. Its target is to ensure
holistic FL education for University students, which
will broaden their personal, intellectual, academic,
sociocultural, and professional prospects.

Keywords: communicative and cognitive ap-
proach; foreign language acquisition; types of learn-
ing; university students; holistic education; learning
objectives and outcomes; individual profiles of stu-
dents.

Introduction. This study expounds on
different methods of FLA comprised by a
communicative and cognitive framework.
Engaging in various activities within these
methods, students can achieve pre-
established learning outcomes. Teachers may
alternate these methods in accordance with
learning objectives, stages of learning, com-
plexity of studied topics, and students’ FL
expertise.

Purpose and Tasks. This article is aimed
at exposing major characteristics and bene-
fits of multiple types of FL instruction and
designate their correlation with the stages of
the communicative-cognitive approach to
teaching a FL.

Results. Basically, the communicative
and cognitive approach to FLA pursues a
dual goal - it promotes both communication
and cognition, and respectively, advances
students’ communicative and cognitive com-
petence (CCC) as a final goal of completing a
University degree. CCC is thought to advance
students’ FL expertise (comprising communi-
cative, linguistic, sociolinguistic, and prag-
matic skills) along with cognitive capacities
(multitasking and problem-solving skills;
cognitive flexibility; abilities to conceptualize
input, actively construct knowledge, and
overcome cognitive dissonance). Amenably to
O. Vovk, CCC is an integral ability to suc-
cessfully carry out FL speech and mental
activities whilst solving various kinds of
problems being exposed to a wide range of
life settings (everyday, academic, and profes-
sional) [1, p. 83; 2, p. 283-285; 3, p. 111].
Such a definition implies that students are
expected to be able to adequately and accu-
rately use various linguistic means to convey
conversational, academic, and occupational
ideas in corresponding spheres employing
appropriate registers and styles of communi-
cation to achieve set goals [4, p. 46]. Conse-
quently, students have to be well-versed in
three broad areas of a target language: func-
tional, academic, and generic [5, p. 81; 4,
p- 29].

With this in mind, FL communicative and
cognitive University training has to be aimed
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at ensuring a holistic and versatile language
education integrating FL features (lexis,
grammar, phonetics), and enhancing four
major FL skills (speaking, writing, listening,
and reading). Such a level of FL training has
to be grounded on underlying principles of
learning/teaching that will lay the foundation
for FLA, and aid to direct and guide students
throughout a complex University course to
ensure a high quality education. Specifically,
the aforementioned principles necessitate
stimulating students’ mental and speech
performance, taking into their account epis-
temic and learning styles, developing them as
linguistic personalities, framing the
worldview, expanding the knowledge space,
advancing multiple intelligences, and foster-
ing the ability to conceptualize input [I1,
p. 83; 6, p. 226].

The communicative and cognitive ap-
proach advocates a spiral way of cognition,
which may be ensured by the applicable
model. Its framework implies that in the
course of FLA, students incrementally and
scalably progress from perception of the in-
put to speech production through such stag-
es as reproduction, apperception, knowledge
incubation, and creative reproduction each
solving its specific purposes [7, p. 293-313].
The idea is justified that progressing through
these stages students acquire sought-for
knowledge, skills, and abilities that consti-
tute CCC.

The singled out stages of the communica-
tive and cognitive approach are on a par with
J. Piaget’s theory of intelligence, according to
which any information perceived by an indi-
vidual goes through such levels as: sensory-
motor (sense perception of input), symbolic
(mental representation of sensory input into
internal mental symbols such as images),
logical (discursive-logical conceptualization of
input), and linguistic (mental accommodation
of input via images and verbal codes) [8,
p- 111]. Converging Piaget’s levels of intellec-
tual development with the commonly accept-
ed stages of learning in conventional FL Ped-
agogy (presentation—practice-production) re-
sults in elaborating a communicative and
cognitive model of FLA that encompasses not
only the aforementioned levels and processes
but also contributes to them by designating
the in-between stages, which enhance the
adequate understanding of the perceived in-
put and foster its further processing via ad-
aptation, modification, interpretation and
production of the independent communica-
tive and cognitive output [1, p. 83; 9, p. 226].
The stages of the designed communicative
and cognitive model require cursory specifi-
cation.
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In particular, at stage one (perception of
new input), students are familiarized with the
basic text containing the study material,
which creates the global context of communi-
cation. Students perceive the new input
mainly through the visual, auditory, kines-
thetic, and logical sensory modalities. Hence,
multisensory perception is provided, which
conduces to generating holistic mental imag-
es, or percepts of the new subject matter.
Basically, this stage aims at enhancing stu-
dents’ speech habits and implicit memoriza-
tion of the practiced study material. At stage
two (initial reproduction of new input), stu-
dents reproduce speech patterns contained
in the basic text on the superficial level (via
questions and answers, as well as imitation,
substitution, transformation, and completion
activities) in single-type invariant communi-
cative situations. At this, speech habits con-
tinue their development and refinement.

The first two stages logically trigger off
stage three (apperception of new input), at
which students conduct a many-faceted
analysis of the perceived and initially prac-
tised material, create on its basis conceptual
models, thus actualizing schemata of their
mental spaces and allowing them to infer
new knowledge. This stage fosters mainly
cognitive habits of students.

The communicative and cognitive model
also allows for a transitional phase (stage
four) of FLA, or the incubation of the ac-
quired knowledge, which provides converting
external knowledge units into internal forms,
thereby turning explicit information into im-
plicit. Therefore, this stage facilitates the fur-
ther processing of the study material that
occurs at stage five (creative reproduction of
new input): students reproduce the new sub-
ject matter on the creative level in variant
communicative settings. Tentatively, by this
time speech and cognitive habits have com-
pleted their development and are improved,
and communicative skills are formed. This
stage is advantageous for stage six (inde-
pendent speech production) aiming at ad-
vancing students’ communicative and cogni-
tive competence. Students use the assimilat-
ed study material in their own meaningful
oral and written communication outputs in
diversified communicative situations: the
wider their spectrum, the better communica-
tive outcomes can be expected. The delineat-
ed model with corresponding goals and ex-
pected learning outcomes is symbolized in
Fig. 1.
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Fig. 1. Communicative and cognitive model
of foreign language acquisition

It should be noted that the discussed
model is not at variance with the convention-
al procedure of FL instruction. Basically, it
follows similar three-stage learning but also
delineates and specifies what happens in
between these stages. Diagrammatically, it
may be represented in the following stream-
lined form (Fig. 2).
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Fig. 2. Streamlined representation of
communicative and cognitive model
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The successful implementation of the
communicative and cognitive approach re-
quires relevant communicative, cognitive and
social-affective strategies: they not only facili-
tate FLA but also conduce to developing stu-
dents’ CCC due to appropriate activities that
correlate with underlying principles of this
approach. The aforementioned may be sym-
bolized in the conceptual model (Fig. 3).
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Fig. 3. Conceptual model of communicative and cognitive approach

Communicative and cognitive FLA can be
successful provided students are extensively
exposed to a target language, which may be
enforced by multimodal learning.

Multimodal learning in FLA implies teach-
ing concepts employing multiple modes — the
channels of perceiving input or anything that
communicates meaning via interactive ele-
ments, visual aids, text, video, audio, music,
images, gestures, facial expressions, colors
and more. Modes are experienced in different
ways by each of the senses — commonly visu-
al, auditory or kinesthetic. They may also
interact with each other, creating a holistic
learning experience and enhancing students’
educational impressure that will essentially
help them to achieve academic success in
their own way.

Commonly, multimodal learning is associ-
ated with learning styles — their most popular
representation is the VARK model created by
New Zealand teacher, N. Fleming. It suggests
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four main types of learners: visual, auditory,
reading/writing, and kinesthetic [10]. Multi-
media can be employed to present the con-
tent input in ways that converge with learn-
ing styles: they may appeal to different modal
preferences of students. Some students may
possess more prominent modalities, others
have a shared preference among two or more
modalities, making them multimodal learners
— they have a near-equal preference for dif-
ferent learning modes and can perceive the
study input through any of these modes [11,
p. 66; 12].

Since the multimodal learning style in-
volves a combination of learning modali-
ties, multimodal learning scenario requires
corresponding strategies from each style.
Multimodal learning may use different strat-
egies at a time. An ideal multimodal learning
environment would incorporate as many of
strategies as possible, to instantiate just a
few: wusing multimodal texts embracing
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words, visuals, sounds and other compo-
nents to enrich learners and communication
aids requiring different methods of communi-
cation [12].

Students may also engage in multimodal
learning activities like (a) educational games
(embracing words, images, colors, shapes,
speech, movement and more); (b) think-pair-
share activity (improves student understand-
ing of the study material, cooperation with
classmates and expression of ideas); it fol-
lows three simple steps: 1) think — students
take time to think about the subject matter
individually; 2) pair - students pair up to
discuss their ideas and findings with each
other; 3) share - each pair shares their
thoughts with the class and answers ques-
tions from classmates; (c) case-based strate-
gy (using real-life scenarios to introduce or
supplement lessons and make relevant con-
nections to the course syllabus); (d) multime-
dia research projects (require students to find
information from different media sources) [12].

Multimodal instruction is beneficial for
FLA in many respects: it supports a holistic
and more versatile approach to learning by
communicating concepts in the most effective
ways and catering to students’ profiles; it
facilitates and reinforces FLA, promoting
more productive learning by providing an
external representation of information; it en-
sures deeper processing the study input; it
maintains a learner attention by making in-
formation more attractive and motivating,
hence making complex information easier to
comprehend, retain and assimilate; it fosters
students’ skills and abilities, produces more
efficacious learning outcomes and increases
the quality of language education; students
learn more deeply from a combination of
modes, which is known as the “multimedia
effect”; students engaged in learning that
incorporates multimodal designs, on average,
outperform those who learn using conven-
tional methods with single modes [11, p. 66].
Multimodal type of instruction is perfectly
compatible with the method of immersion.

Immersion learning is a method developed
to teach students a second language, in
which the language being taught is used spe-
cifically for instruction purposes. First im-
mersion programs appeared in Canada in the
1960s, when English-speaking students
studied French via the experimental practice
of immersion in the language environment [13].

Immersion learning is considered to be
most successful for the acquisition of a sec-
ond language, since students are immersed
in a ‘language bath’, and a target language is
used consistently alongside the first language
as an everyday means of communication
[40]. In fact, immersion requires students’
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total exposure to a target language, which is
both the medium of instruction and a learn-
ing objective. Students use a second lan-
guage to acquire thought-for communication
skills in order to be able to understand and
discuss the issues of the curriculum [14].

Most educational institutions where a sec-
ond language is studied with immersion pur-
sue four related goals: 1) obtaining a target
language competence in four basic skills
(speaking, writing, listening, and reading); 2)
acquiring the same level of second language
proficiency as in the first language; 3) mas-
tering the concepts and ideas of the educa-
tional disciplines; 4) achieving a better un-
derstanding of other cultures and raising
one’s own cultural awareness, which signifi-
cantly contributes not only to students’
communicative and cognitive development,
but also to multiculturalism enhancement [15].

Researchers distinguish between three
types of immersion depending on the extent
of plunging into a second or foreign language
environment: 1. Total immersion: the lan-
guage of instruction is a target language, and
students spent 100% of their learning in this
language. 2. Partial immersion: class time is
shared between students’ first and second
languages (native and foreign). 3. Two-way
immersion: the instructional languages can
be both languages, but only one language is
used at a time. Students learn languages
interacting with their peers and teachers so
that all learners eventually become bilingual
16, p. 51; 17, p. 5]

To facilitate immersive learning, it is func-
tional to use stories, engage in problem-
solving activities, implement multiple learn-
ing standards, provide objective assessment,
employ online resources, maintain contacts
with the target-language culture, extend
knowledge of the first and foreign languages,
and raise cultural sensitivity [14].

Immersion learning offers students com-
municative, cognitive, social, and profession-
al benefits ensuring their confident interac-
tion in a globalized world, raising career pro-
spects, and increasing successful integration
into world community [46]. It also speeds up
language acquisition by providing maximum
exposure to a target language and building
certitude and self-reliance, which is an es-
sential factor in effective language instruc-
tion. At the same time, the advantages of
immersion learning may become apparent as
long as it is application is well-balanced,
meaning uniformity and adherence to the
curriculum in the classroom.

The communicative and cognitive ap-
proach to FLA promotes a spiral way of cog-
nition, since every final stage of learning may
simultaneously be considered an initial stage
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of a new curricular cycle. Hence, it fore-
grounds spiral learning as one of the major
learning types.

Spiral learning teaches concepts repeated-
ly, gradually amplifying and reinforcing them.
The idea behind this type of instruction is
that each time students encounter the assim-
ilated topic they expand their knowledge on it
and improve acquired skills. In accordance
with H. Doron, spiral learning teaches 70%
familiar content and 30% new one, as stu-
dents are familiarized with the new material,
even if they have not firmly assimilated the
previous one [18; 19]. The spiral way of
learning takes into account the fact that stu-
dents’ brains have a high level of plasticity
and their minds are constantly changing cre-
ating new neural pathways, so a great differ-
ence may be observed between how students
grasp the new study input and process it,
and how they internalize it after revision.
This positively affects FLA and gradually, the
new input would become firmly entrenched.

The major benefit of spiral learning is that
it encourages revision and reinforcement of
prior imbibed material, which promotes not
only its better retention and reproduction,
but also the improvement and refinement of
acquired knowledge and skills. Spiral learn-
ing is closely related to spaced learning.

Spaced learning is based on the idea that
assimilation is enhanced when knowledge is
revised after definite intervals. The concept of
spaced learning goes back to 1885, when
German psychologist H. Ebbinghaus hypoth-
esized the forgetting curve and introduced the
spacing effect. With reference to the forget-
ting curve, the learned stuff is forgotten over
time unless it is reinforced and revised. Re-
vision fosters memorization and improves
long-term learning and recall. Studies have
proved that spaced repetition ensures long-
term retention by around 200% [20].

Spaced learning is thought to imply three
coherent sessions: 1) present (the input ses-
sion - to introduce new information), 2) recall
(the assignment session — to recall what stu-
dents have learned), 3) understand (the ap-
plication session — students apply what they
have imbibed to a problem or task). The
breaks between the sessions allow students
to embed the acquired knowledge in their
memory [21]. The sessions are repeated mul-
tiple times, gradually increasing the time
span between each session in terms of days,
weeks, or even months. The number of revi-
sions is dependent on the complexity of the
taught content, the allotted time, and the
category of learners.

Spaced learning offers plenty of benefits
[21]: 1. It overcomes the forgetting curve
providing students with periodic review and
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reinforcement of previously learned content
(the first reinforcement period occurs within
24 hours of the initial learning or later, de-
pending on the complexity of the material). 2.
It relates to the real-world by incorporating
interactive hands-on and minds-on scenarios
into a FL course (role-playing in workshops
and simulations help to link knowledge to
real-life settings). 3. It ensures reduced men-
tal exhaustion, since information is delivered
in small chunks (shorter learning modules
prevent fatigue, eliminate mental weariness,
and keep students engaged). Spaced learning
may be implemented in both on-line and off-
line modes, particularly, in flipped and
blended instruction.

Flipped learning presumes that conven-
tional classroom-based instruction is invert-
ed so that students are introduced to the
study material before class with classroom
time later being used to deepen understand-
ing through discussions and problem-solving
activities facilitated by teachers [22]. The
notion of flipped learning came into general
use in the early mid-2000s when it was pop-
ularized by chemistry teachers J. Bergman
and A. Sams [23]. However, this concept goes
back much further than this. Yet in the
1990s Harvard Professor E. Mazur developed
a model of ‘peer instruction’ in which he pro-
vided material for students to prepare and
reflect on before class and then used class
time to encourage deeper cognitive thinking
via peer interaction and instructor challenge.
He designated it just in time teaching’ [24, p.
973]. This model was later expanded to in-
clude technological elements. The resulting
flip’ concept emphasized the role of Learning
Management Systems in delivering materials
to students before class. Significantly, the
teacher was assigned the role a facilitator
and coach or ‘guide on the side’. Subsequent
research focused on the notion of ‘inverting
the classroom’ as a medium of providing an
inclusive learning environment in which per-
sonalized tutoring became common [25, p. 37].

Flipped classrooms have multiple benefits
for FLA: teachers spend less time introducing
new topics, design more engaging lessons,
and re-use the content they develop; stu-
dents foster independent learning skills and
are able to build a deeper understanding of
the study content.

Blended learning is a mode of education
that combines online educational materials
and interactive experiences with off-line
learning methods. The concept of blended
learning took on its current form in the late
1990s. Initially, this term was ambiguous,
incorporating a diversity of technologies and
pedagogical methods in various combi-
Pations. The term became more definite and
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understandable in 2006, when educators C.
Bonk and C. Graham defined blended
learning as a system that ‘combines face-to-
face learning with computer-based learning’
and ‘designates the range of possibilities
presented by combining Internet and digital
media with established classroom forms that
require the physical co-presence of teacher
and students’ [26, p. 17; 27].

Modern instructors distinguish between
the following blended learning models [28;
27; 29]: 1. Face-to-face driver — where the
teacher drives the instruction and augments
it with digital tools. 2. Rotation — students
cycle through a schedule of independent
online study and face-to-face classroom time.
3. Flex — most of the curriculum is delivered
via a digital platform, and teachers are
available for face-to-face consultation and
aid. 4. Labs all of the curriculum is
delivered via a digital platform but in a
consistent physical location. Students
commonly are engaged in physical classes as
well. 5. Self-blend — students choose to
augment their physical learning with online
course work. 6. Online driver — students
complete an entire course through an online
platform with possible teacher check-ins. The
entire curriculum and instruction are
delivered via a digital platform, and person-
to-person sessions are scheduled if required.
Numerous constituents can embrace a
blended learning model, including instructor-
delivered content, e-learning, webinars,
conference calls, live or on-line sessions with
teachers, and other media like Facebook, e-
mail, chat rooms, blogs, podcasting, Twitter,
YouTube, Skype and web boards.

The benefits of blended learning are
largely conditional on the quality of the pro-
grams being implemented. Some indicators of
excellent blended study programs are ‘“facili-
tating student learning, communicating ideas
effectively, demonstrating an interest in lear-
ning, organizing effectively, showing respect
for students, and assessing progress fairly’
[30]. Blended learning widely employs task-
based instruction.

Task-based learning evolves around the
fulfillment of a central assignment. A typical
task-based lesson may follow such stages:
1. Pre-task (the teacher sets an assignment
and provides students with clear instructions
on what they have to do to complete it).
2. Task (students complete the assignment
using the available language resources as the
teacher monitors, encourages and supports).
3. Planning (students first work out succinct
reports to be presented to the class and
rehearse it, whereas the teacher is available
to clarify any issue students may encounter).
4. Report (students report to the class what
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they have come up with; the teacher provides
prompt feedback on the presented content).
S. Analysis (the teacher analyses students’
reports and highlights the most effective
ones). 6. Practice (the teacher selects
language areas to practice, based upon what
emerged from the task and report stages;
students are engaged in corresponding
activities to increase their FL expertise) [31].

Task-based learning holds clear benefits:
students are in control of their language (or
rather interlanguage). A natural context is
developed from students’ experiences with
the FL that is relevant to them. Students
have a more varied exposure to a FL and
stand a number of opportunities to be
involved in communication. It is student-
centered, engaging, active, entertaining and
highly motivating. Task-based learning is
closely associated with  project-based
instruction.

Project-based learning (PBL) is an instruc-
tional method designed to provide students
with an opportunity to acquire necessary
knowledge and skills through engaging pro-
jects evolving around challenges and issues
they may encounter in the real world. This
learning type is more than just ‘accomplish-
ing a project’ — it is an activity in which stu-
dents ‘investigate and respond to an authen-
tic, engaging, and complex problem or chal-
lenge’ with an intense scrutiny [32]. PBL is
not an isolated instructional practice, it con-
nects students to the world beyond their
classrooms and prepares them to confront
real-life challenges in a way that mirrors pro-
fessionals’ daily commitments. In essence,
PBL prepares students to be active, self-
dependent, creative, and critical thinkers
that are able to tackle and overcome any
challenge.

The most important elements of PBL are
thought to incorporate [32]: a challenging
problem, sustained inquiry, authenticity,
student choice, reflection, critique and revi-
sion, and final product. These elements, if
combined reasonably, may result in students’
crucial knowledge, skills, and abilities for
future professional activities.

The PBL model embraces very clear char-
acteristics [33; 32; 34; 30; 35]: it concen-
trates on an open-ended problem for the stu-
dent to research and solve; it pre-
sets what students are supposed to academi-
cally know, understand, and be able to ac-
complish; being inquiry-based it sparks in-
trinsic curiosity, generates questions, and
helps students to find answers; it widely em-
ploys critical thinking, problem-solving, crea-
tive, collaborative, and communicative skills;
it requires students to present their issues,
research procedure, methods, and obtained
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results; it provides an opportunity for stu-
dents to get deeply engaged with the target
content, giving rise to a focus on long-term
retention; it also improves student mindsets
toward education due to its ability to sustain
their engagement; it creates intrinsic motiva-
tion because it centers student learning
around a key problem (that corresponds to
their interests) and a possible meaningful
outcome: students delve into the problem
aspiring at finding the solution; it fosters
students’ technology literacy - technology-
based projects are interdisciplinary, collabo-
rative, inquiry-based, self-directed, motivat-
ing, and address the full range of learner
needs.

PBL offers multiple benefits for FLA:
teachers can think through the phases re-
quired to solve a problem and make use of
those phases as learning activities; the learn-
ing process can be made more manageable
by breaking the project into smaller parts,
with frequent checkpoints embedded into the
timeline; authentic assessments can be de-
veloped by communicating with professionals
in the field regarding what a presentation
related to a specific project will look like [25].
PBL is also considered to be a discovery or
experiential learning.

Experiential learning is a form of active
FLA, the process of learning by doing. Since
‘knowledge is a consequence of experience’
(J. Piaget) [36], students, being engaged in
hands-on and minds-on experiences and
reflection, are better able to connect theories
and gained knowledge to real-world settings
[4]. Expanding students’ range of experiences
by blending traditional learning with hands-
on activities allows them to take an active
role in the development of their own
knowledge’ [37]. This type of learning oppor-
tunities exists in a variety of course- and
non-course-based forms, and may incorpo-
rate undergraduate research, participation in
academic mobility and exchange programs,
internships, peer teaching, etc. [38].

Taking part in experiential education
events, students are expected to attain: a
better understanding of the FL course mate-
rial; a broader worldview; insights into their
own skills, interests, and values; opportuni-
ties to collaborate with diverse organizations
and individuals; positive professional practic-
es and skill sets; self-confidence and leader-
ship skills. Moreover, well-planned, super-
vised and assessed experiential learning pro-
grams can stimulate academic inquiry by
promoting FLA, interdisciplinary learning,
career development, cultural awareness,
leadership, and other professional and intel-
lectual skills [39].
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D. Kolb (1984) depicts the experiential
learning process as the integration of such
components: knowledge — the concepts, facts,
and information acquired through formal
instruction and past experience; activities —
the application of knowledge to a ‘real world’
setting; reflection the analysis and
synthesis of knowledge and activity to create
new knowledge [40; 41]. Furthermore,
experiential learning may also embrace:
opportunities for students to take initiative,

make decisions, solve problems, and be
accountable for the results; appropriate
conditions  for  students to  engage
communicatively,  cognitively, creatively,

emotionally, and socially; a designed learning
experience that includes the possibility to
learn from natural consequences, mistakes,
and successes [39].

Extending the aforementioned, rese-
archers include in experiential learning the
following elements: conditions for revealing
students’ learning potential (i.e. whether they
provide enough opportunities for students to
practice and deepen emergent skills,
encounter novel and unpredictable settings
that scaffold new learning, or learn from
natural consequences, mistakes, and
successes); students’ active engagement in
identifying problems and posing questions,

investigating, experimenting, exposing
curiosity, solving problems, assuming
responsibility, being creative, and con-

structing meaning, taking initiative, making
decisions and being accountable for results;
reflection on learning during and after one’s
experiences is an integral component of the
learning process: it leads to analysis, critical
thinking, and synthesis [42, p. 67; 43, p. 77].

In addition, in experiential learning, the
teacher is assigned the role of a facilitator,
who is supposed to: select suitable experi-
ences that meet the established criteria; pose
problems, set boundaries, support learners,
provide suitable resources, ensure stress-free
learning environment and facilitate the learn-
ing process; recognize and encourage spon-
taneous opportunities for learning, engage-
ment with challenging situations, experimen-
tation, and discovery of solutions; help learn-
ers notice the connections between contexts,
theory and practice [39].

Experiential learning has multiple bene-
fits: students can better grasp concepts and
assimilate the input, have the opportunity to
reveal their creativity, are provided with con-
ditions for reflection, learn from mistakes as
valuable experiences, hold positive attitudes
toward learning. This type of instruction
takes into account the individual profiles of
students to personalize FL instruction.
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Personalized learning aims at customizing
instruction for each student’s profile — their
types of intelligence, temperament, learning
and epistemic styles, strengths, skills, and
interests. Each student receives an educa-
tional blueprint based on their level of FL
proficiency and ways of cognition. Their
blueprints keep them on track to meet FL
course requirements and standards. The
teacher makes sure that their learning pro-
grams correlate with academic standards,
and monitors to observe if students are re-
vealing the skills they are expected to ac-
quire, incrementally progressing through a
FL course. By proper scaffolding and com-
prehensible learning strategies the teacher
ensures efficacious personalized learning.
Students are more engaged and motivated in
their learning trajectory, and struggling stu-
dents are provided with necessary assistance
[35].

The instantiated personalized learning
might occur when the instructor issues the
delivery and succession of the educational
material with appropriate content and con-
text, and in the most efficacious way for the
student. This could be the mode and format
of presenting materials (video, text, presenta-
tion, interaction), the time spent, the amount
of the material covered in each lesson, and
the concatenation in which new information
is elucidated. Students cooperate with their
instructor to identify both short-term and
long-term goals. Such a process significantly
facilitates personalizing students’ FLA [44;
45; 46].

The most productive models of personal-
ized learning may establish high expectations
for all students and align their studies with
rigorous standards of the institution. These
models may embrace such variables: a) con-
sidering students’ communicative and cogni-
tive profiles (individual strengths, styles,
needs, motivations, progress, goals and
more); b) regarding their personal learning
trajectories (helping each student to custom-
ize a learning pathway grounded on progress,
motivations, modalities, and goals, allowing
students to acquire different skills at differ-
ent rates); ¢) minding competency-based in-
cremental academic progression (including
specific skills, knowledge and mindsets); d)
creating flexible and positive learning envi-
ronments (aiming at surmounting possible
obstacles, eliminating psychological barriers,
managing time, reshaping learning strate-
gies, and developing self-advocacy skills that
imply students’ being aware of their individ-
ual identities, their needs, and communi-
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cating that understanding, thus leading to
self-determination) [44]. Providing effective
personalized learning may ensure successful
mastery of a target language.

Mastery learning is an instructional strat-
egy and educational philosophy, suggested
by B. Bloom — an American educational psy-
chologist, who contributed to the categoriza-
tion of educational objectives and to the mas-
tery learning theory — in 1968. To Bloom’s
earnest conviction, most students can attain
a high level of learning capability under the
conditions that approach to learning is sensi-
tive and systematical; students are assisted
whenever they encounter learning difficulties;
they are given sufficient time to attain mas-
tery; there are clear-cut criteria of mastery
constituents [47, p. 91].

Bloom believes that achievement levels
and learning outcomes are dependent on
such variables as (1) the quality of instruc-
tion, students’ aptitude and ability to under-
stand instruction, their perseverance, time
allowed for learning, curricula, preconditions
(clear objectives, specified and clarified con-
tent, well-established summative evaluation
criteria), (2) operating procedures (detailed
timely feedback, instructional assistance,
formative evaluation (diagnostic progress
tests), (3) alternative learning resources, tu-
torial assistance, reviewing instructional ma-
terials, reading alternative textbooks, em-
ploying audiovisuals), (4) outcomes: cognitive
(the increase in student excellence in a disci-
pline), and affective (the sense of self-efficacy
as an individual’s confidence in their capacity
to act in the ways necessary to reach specific
goals, and the teacher’s confidence in learn-
ers) [47, p. 92].

Bloom also argues that when the society
(through the education system) recognizes a
learner’s mastery, profound changes might
happen in their view of self and the outer
world. Learners will have self-confidence in
their abilities to adequately cope with the
encountered issues, better motivation for
learning in a higher level of expertise, and a
more perceptive mental state due to the ab-
sence of frustration. Finally, mastery learning
can develop lifelong interests and motivation
for continuous improvement of acquired pro-
ficiency [47, p. 92].

Mastery learning has a number of benefits
for FLA: it creates an environment that en-
courages students to learn in their own vein
and at their own rate, become self-governed
and self-motivated learners, and foster their
sense of autonomy; it ensures a deeper un-
derstanding of the learning input and its re-
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tention over the long-term; it also allows for
more personalized instruction, as teachers
can tailor the materials to students’ individu-
al needs; students are more likely to be ac-
tively engaged in their studies; they acquire
the skills they need to succeed in their future
endeavors. In essence, mastery learning is
based on competency-based instruction.

Competency-based learning is a framework
for teaching and assess learning outcomes. It
is based on predetermined °‘competencies’
focusing on real-life communicative and cogi-
tative activities. Within this framework, stu-
dents demonstrate their acquired knowledge,
habits and skills in order to achieve specific
preset levels of proficiency and expertise
(competencies) [48]. The key concepts consti-
tuting this type of education framework em-
brace demonstrated mastery of a competen-
cy, meaningful kinds of assessment, individ-
ualized scaffolding for students, given archi-
tecture of cognition, and application of ob-
tained knowledge and skills [49, p. 44]. Stu-
dents’ competencies are assessed scalably at
different stages of a FL course, and they
stand an opportunity to attempt the obtained
competency multiple times and receive con-
tinuous feedback from instructors.

The methodology of competency-based
learning allows different students to move at
varying rates within a FL course [25, p.
102]. The instructor is required to identify
specific learning outcomes in terms of aca-
demic performance, including the appropri-
ate criteria to be employed in evaluating stu-
dents’ academic achievements. Students and
instructors can dynamically revise instruc-
tion strategies based on students’ perfor-
mance in specific competencies [50].

Competency-based learning provides a
number of benefits in a FL course: for stu-
dents — allowing them to work at their own
rate, widely utilize various learning resources
and technologies; for teachers - allowing
them to engage students in identifying clear
learning goals and sketch visible learning
maps accordingly. Competence-based learn-
ing requires active hands-on engagement
[51].

The discussed methods of learning when
used in consolidation make up effective ec-
lectic instruction.

Eclectic learning implies selecting various
methodologies, combining them and applying
for instruction depending on the objectives of
a FL course and the abilities of learners. Dif-
ferent teaching methods are borrowed and
adapted to suit the requirements of students.
Eclectic learning allows students to study the
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subject matter from different perspectives,
and the teacher — to explain the material em-
ploying multifarious strategies and tech-
niques, and make the learning process more
dynamic and entertaining. It also helps to
implement an individual approach and solve
problems that students may face [24; 52; 53].
Additionally, eclectic learning is not based on
one paradigm but is constituted from several
theories, approaches, methods, styles, and
ideas in order to gain a thorough insight into
the subject matter. It also presumes address-
ing a particular problem that learners may
encounter in mastering a certain aspect of a
FL or its use as well as germane procedures
to be employed to successfully solve this
problem.

A typical FL lesson may combine multiple
approaches (communicative-cognitive, struc-
tural-situational, task- and project-based
and more) to ensure the enhancement of the
language features (lexis, grammar, phonetics)
and four major skills (reading, listening,
speaking, writing). Such learning is enter-
taining and innovative due the unique nature
of an educational process [54].

The major benefits of eclectic learning are
that students have a clear vision of what they
are learning; they are not limited in complet-
ing multiple tasks; the process of learning is
dynamic and entertaining; a high interaction
between students and the teacher is provid-
ed.

On balance, the discussed learning types
are embraced by a communicative and cogni-
tive paradigm: though being interrelated they
cannot be used interchangeably. Each type of
learning has its specific features and bene-
fits. In the process of FLA, it is advisable to
rationally combine or alternate those meth-
ods and modes of instruction when neces-
sary, depending on learning conditions, edu-
cational goals, stages of learning, and a level
of students’ FL expertise. At each stage of a
FL course, the teacher may apply them singly
or in integration being propelled by preset
learning outcomes. The abovementioned re-
quires one stipulation: in this study, the
communicative and the cognitive methods of
teaching are not singled out separately, since
a priori they are reckoned in the educational
process. They guide and drive a language
course; all other learning types stem from
these two underlying methods.

The combination of learning methods in
correlation with the stages of communicative
and cognitive FLA, intermediate goals and
envisaged learning outcomes is charted below
(Table 1).
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Table 1

Types of foreign language learning
at different stages of communicative and cognitive

cognitive approach
Perception

Initial

holistic images (percepts)
of perceived input
speech habits, implicit

approach
Stages of the Learning Types
communicative and objectives of learning

multimodal

immersion, spiral, spaced, task-

competence

reproduction memorization of the input based, personalized
Apperception cognitive habits, conceptual immersion, personalized, task-
models, inferential knowledge, | based, mastery, experiential
mental representations
Incubation implicit knowledge, expanded | multimodal, immersion, flipped,
knowledge space blended, experiential, eclectic
Creative functional communicative and | multimodal, immersion, mastery,
reproduction cognitive habits, speaking task-based, flipped
skills
Production communicative and cognitive | competency-based, project-

based, eclectic, blended, task-
based, experiential

Conclusions. The reported communicative
and cognitive paradigm represented by mul-
tiple learning methods may enhance a high
level of FL proficiency and communicative
and cognitive competence of students that
will greatly contribute to their professional
growth. The recounted methods are aimed at
enriching a FL process, making it more dy-
namic, engaging and effective due to their
specific characteristics and intents.

Further Implications. This study though
far from being conclusive, yet offers several
insights into how a multi-faceted process of
FLA can be efficaciously done. It also opens
up new digital perspectives in the realm of FL
learning and teaching, which outlines an
indication for further research.
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BOBK OaeHa IBaHiBHaA
JOKTOPKAa IIeJarorivHuX HaykK, Ipodecopka, npodecopka KaTeIpH aHTAif#ChKOl dhiaoaoril
Ta METOAUKHU HaBYaAHHS aHTAIMCHKOI MOBH,
Yepkacbkuil HallioHaAbHUH yHiBepcuTeT iMeHi Bormana XMeAbBHUIIBKOTO
KOMYHIKATHBHO-KOT'HITHBHA ITIAPAAHUI'MA OBOAOAIHHS IHOBEMHOIO MOBOIO:
THUITH HABYAHHS

Anomauyis. Y cmammi 0Kpec/iiolombCsi OCHO8HI Me-
moou HasuaHHs iHozemHoi mosu (IM) e acnekmi KOMYHI-
KamMueHO-K0ZHIMUBHO020 Nnioxody. ITiokpecntorombest 0cob-
ueocmi ma nepeeazu po3ansHymux memoois, a marosx
YHKYIL, SKI BOHU BUKOHYIOMb 051 CNPUSIHHSL YCNIUHOMY
30CB0EHHIO MOBU.

Memorw uyiei cmammi e suceimaumu pPi3HOMAHIMHI
Mmemoou 080100iHHSL IM cmydeHmamu yHieepcumemy i
npointiocmpyseamu, ik Ui Memoou Kopesiioms 3 MOOEaNt0
KOMYHIKAMUBHO-KOZHIMUBHO20 Ni0X00Yy 00 HABUAHHS
MO8U.

Pesynomamu. Y cyuacHux ymoeax npoyec 080100iHHSL
iHozemHoto Mmosoto (OIM) Habysae HOB020 3HAUEHHSl, KOAU
OUHI 3AHAMMST NOEOHYIOMbCSL 3 OUCMAHUIUHUM HABUAH-
Ham. Lle ei0kpusae HO8I nepcneKkmugu 015l IHMezpo8aHo20
surnadarHs IM, Koau suumens moxKe K uepaysamu pisHi
Memoou HABUAHHSl, MakK i 3acmocosysamu ix iHmezposa-
HO, 3a/e)KHO 810 HABUANbHUX yinel, HOU8iOYantbHUX
npoginie cmyoeHmia i 8U3HAUEHUX pe3ybmamis HasgUaH-
HsL.

Y ecmammi cmucno npedcmagneHi xapaKkmepucmurku
PpiBHUX munig HaguaHHs IM, oxonneHux KOMYHIKaMUBHO-
Ko2HIMuU8HO0 napaduzmoro. BoHu skarouaroms maki munu
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HOABUAHHSL, SIK MYJAbMUMOOANbHE, THULOMOBHE 3AHYDEHHS,
cnipanvHe, HmMepeaibHe, nepeeepHyme, 3MmiulaHe, Ha-
BUAHHSL HO OCHOBI 3a80aHb, NPOEKMHe, eKCnepuMeHmalb-
He, malicmepHe, KomMnemeHmHicHe, iHOugioyanizoeare ma
exniekmuuHe. KoxeH 13 Hux mae ceoi ocobausocmi ma
nepeegazu, siki moxyme cnpusmu egpekmugHomy OIM.

Bucrogok. KomyHikxamugHuil i KoeHimusHuUii nioxio 0o
HaguaHHs IM onmuwmisdye npouec OIM, 3acHoeaHuili Ha
06’emHuUX Hellponedazo2iuHUX, NCUXOJI02IUHUX, (Pi3ion02iu-
HUX 1 Memoooso2iuHUX OaHux. Memow KOMYHIKAmMUSHO-
KO2HIMUBHO20 HABUAHHS € 3abe3neueHHs WiLiCHOI IHULOMO-
8HoOl oceimu 0151 cmydeHmis YHisepcumemy, Ui0 3HAUHO
poswupums ixHi ocobucmi, iHmeneKmyanoHi, AKAOeMIUHIL,
coyiokyIbMypHi ma npogpecitiHi nepcnekmuesu.

Knrouoei cnoea: KOMYHIKAMUBHO-KOZHIMUBHUL NiO-
Xi0, O060JI0OIHHSL THO3EMHOIO MOB80I0, MUNU HABUAHHSL,
cmydeHmu YyHigepcumemy, XOJiCMuUUHa oceima, uini ma
pesysnbmamu HA8UAHHS, HOUBIOYaNbHI npoghini cmyoeH-
mie.
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