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BASIC PROBLEMS OF EDUCATION IN ARMENIA
IN THE SOVIET AND POST-SOVIET PERIODS

In the modern society, in the comprehensive
field of human activities, education occupies a
unique place, on the direction and effectiveness of
which the prospects of human development
depend. As in the previous era, so nowadays, in
both public consciousness and state policy,
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education, especially quality education and
upbringing, remains among the priorities as a
national value and an important factor of socio-
economic progress. As in all times, modern society
demands from education to raise fully developed,
broad-minded, educated generations with high
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moral values. These problems can be solved only
through reforms in the education system, new
teaching methods, combining theory and practice,
applying self-education, knowledge, abilities and
skills in life.

Therefore, education is not only a social, cultural
value, but also a humanistic, public value. In this
context, the experience gained in the past, the true
evaluation and re-interpretation of the heritage of
the past become a requirement of the time and an
imperative. Therefore, the coverage and analysis of
the development trends of the two different and
opposite systems of the Armenian coexistence by
using the historical-comparative method is due to
this.

Keywords: education; public school; school con-
struction; pedagogical staff; students; secondary
professional education; curriculum creation process;
school programs; management board; financing;
material and technical equipment; uniformity; as-
sessment system; experimentation; reforms; credit
programs.

Introduction. The current challenges of
the rapidly changing modern world make
serious demands on education. Education
occupies a key place in the process of mod-
ern socio-economic, political, spiritual and
cultural progress of the Republic of Armenia,
ensuring  security, transferring  world
achievements and confronting external chal-
lenges. Using the three components of learn-
ing, transfer of knowledge and education,
education as a whole is characterized by the
most sensitive social characteristic. At the
same time, it has a sufficiently statistical,
conservative character. Therefore, the devel-
opment of education implies continuity, eval-
uation of the experience gained in the past,
true appreciation and reimagining of the her-
itage of the past.

The main statement. One of the undeni-
able realities of the post-war years in Soviet
Armenia was the great progress and high
level of achievements in the process of organ-
izing education. Already in the early 1960s,
the Soviet educational system had gained
great recognition and respect throughout the
world. The development of education in those
years is divided into two periods in terms of
content: the first of them covers 1945-1966,
and the second - from the beginning of 1966—
1967 to the end of the 1980s.

Each of these stages had its own charac-
teristics, which were dictated by the require-
ments for education aimed at the needs of
the national economy in the given period. In
the first stage, the organization of education
was aimed at the restoration of the destroyed
education system, and was mostly character-
ized by quantitative development, in the sec-
ond stage it was combined with the inevitable
demand for content changes and qualitative
improvement of education.
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General compulsory education was also
introduced in Armenia from the age of 7 with
the Five-year Plan in 1946-1950.

In 1945-1950, the main work was directed
to the enrolling children left out of grades 1-7
in school. In the beginning, the ranks of pu-
pils in those schools were filled by young
people who had temporarily interrupted their
education due to the Great Patriotic War. In
1957-1958 education year, 82 workers’ and
111 rural schools with about 16,000 pupils
were operating in Armenia.

In 1951, it was recorded that in 1950-
1951 the villages of the republic were fully
provided with a chain of seven-year schools,
and the cities with a chain of secondary
schools [1, p. 1]. In 1956, seven-year general
compulsory education system was mainly
introduced.

Ouwing to the achieved successes, the level
of education of pupils from rural and urban
areas was equalized on the basis of the avail-
ability of education in the researched period
2, p- 20].

In April 1959, the law “On strengthening
the connection of the school with life and the
further development of the People’s Educa-
tion System of the USSR”, adopted by the
Supreme Council of the USSR, defined the
goals and objectives of the school. The de-
mand to raise the level of general and poly-
technic education, to train people who know
the basics of science well, was put forward,
too. It was planned to start reformation pro-
cess from the 1959-1960 education year and
finish it in 1963-1964 [3, p. 43-44] in eight-
year and technical and vocational education
schools. The existence of a legal framework
for the management of the system, the defini-
tion of clear powers in all levels of education
management, a relatively high degree of re-
sponsibility and accountability of the school
to the society and the state, the presence of
effective education control mechanisms and
methodical support services became neces-
sary factors for ensuring a high level of edu-
cation, which promoted not only the progress
of education in Armenia, but also brought
wide recognition to the Soviet Armenian
school.

In 1959, eight-year general compulsory
education for 7- to 15-16-year-old children
was introduced.

It is noteworthy that one of the important
manifestations of the development of the edu-
cational system of the republic in the period of
all five-year plans in 1945-1980 was the con-
struction of schools.

In 1951-1955, 80 schools with 29.6 thou-
sand places were commissioned. In the
1960-1961 academic year, 1,219 day public
schools with 319,100 pupils were operating
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in the republic. However, the pace of school
construction in the republic was slow. Thus,
on July 7, 1964, the bureau of the Central
Committee of the Communist Party of Arme-
nia critically stated that in the first half of
1964, the school construction plan was com-
pleted by 59 percent, instead of 5,648 stu-
dent places, had 1,040 become available only
4, p- 22].

The aforementioned decision did not re-
main without consequences and appropriate
measures were taken in that direction. Soon,
132 schools were opened in 1970-1975. The
number of long-day schools increased from
99 in 1965 to 902 in 1980, and the number
of evening schools was regularly reduced
from 295 in 1965 to 146 in 1980 [4, p. 22].

In 1980-1981 school 1507 public schools
with 599.6 thousand pupils, where 45.9
thousand teachers taught [5, p. 231],were
operating in the republic.Professional-
technical education was also largely intro-
duced. In 1975, the number of vocational
schools was 80 with 36.0 thousand pupils,
and in 1980-100 with 53.1 thousand pupils
[6, p. 241]. In the post-war decades, a large
amount of work was done to provide schools
with high-quality pedagogical personnel.

In the Soviet country, including Armenia,
the teacher had a permanent high position
and ranking, occupied an important place in
society, lived in sufficient, stable and
prosperous financial conditions.

Pedagogical staff was mainly in the center
of care and attention of the state, both from
the point of view of improving their profes-
sional qualifications and from the point of
view of social conditions. The teacher, peda-
gogue in Soviet Armenia enjoyed great public
respect and authority, was socially protected.
Many of them were true devotees, endowed
with high pedagogic skills and responsibility
in educating the young generation, had rich
experience and deep knowledge, as well as
imbued with great love for the school and the
pupils. As a result, the staff of schools had
high qualification. The presence of male
teachers in Armenian schools was significant
and the large number of those who had been
waiting for years to work as teachers in ur-
ban schools.

The qualitative improvement combined with
the quantitative growth of the educational
staff gradually had a positive impact on the
national way of thinking and mentality.

In the middle of the 1960s, the ties and
relations between the schools of Soviet Ar-
menia and the educational centers of the
Diaspora became more practical. In 1964-
1966, the Bureau of the Central Committee
of the Communist Party of Armenia adopted
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several decisions to invite groups of Diaspora
Armenian teachers to Armenia in order to
exchange experience, strengthen the ties
formed, and present the achievements of the
Soviet-Armenian  school to Diaspora-
Armenian pupils [7, p. 117]. Textbooks were
written in Soviet Armenia and delivered to
Armenian diaspora pupils. At the same time,
many students of Diaspora Armenian educa-
tional centers spent their summer holidays in
the motherland, in school camps. From the
mid-1980s, in the organization of the Arme-
nian school, the emergence of new forms of
education, the organization of alternative
educational centers, becomes noticeable (M.
Sebastatsi Educational Complex).

During the Soviet years, education in Ar-
menia was characterized by:

— school institutions, as the central link of
the education system, although residual, but
stable funding,

— the steady pace of school construction,
the availability of financial allocations for
repair, overhaul, property acquisition,

— access to education in terms of general
secondary education,

— the insignificant difference in the level of
education of rural and urban pupils,

— the high ranking of the teacher, his rela-
tively good financial condition, as a result of
which the staffing of schools was of a high
quality, the significant presence of male
teachers and the large number of those who
have been waiting for years to work as teach-
ers in urban schools,

— availability of textbooks, educational lit-
erature, stationery, availability of wvarious
scientific and pedagogical periodicals,

— the relatively good supply of schools with
didactic materials, their technical equipment,

— ensuring the continuity of school les-
sons, the existence of a stable regime and
timetable

— possibility of extracurricular education
and training,

— as a result of all these, the school’s abil-
ity to provide pupils with basic knowledge,

— the existence of a legal framework for the
management of the system, the definition of
clear powers in all levels of education man-
agement,

— a relatively high degree of responsibility
and accountability of the school to society
and the state,

— existence of effective education control
mechanisms and methodological support
services, etc. The following indicators testify
to the high level of education in Soviet Arme-
nia. In 1989, (calculation per 1000 people)
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901 had higher and secondary education,
including 138 with higher education, 577
with incomplete higher and secondary (gen-
eral and vocational) education, and 186 with
incomplete secondary education. These were
the highest rates in the Union [8, p. 210]. In
the 1988-1989 academic year, 83 percent of
public school teachers and 88 percent of spe-
cialists in the vocational education system
had higher education [9, p. 20].

However, along with the existing achieve-
ments, there were also significant shortcom-
ings, problems and gaps in the system.
Among them we should highlight:

— constantly deepening contradictions be-
tween school and real life, pretentiousness,
interest in performance indicators, dogma-
tism, excessive politicization,

— non-acceptance of the priority of educa-
tion by the state, residual funding, which did
not contribute to the full development of edu-
cation,

— disproportionate /unfair/ distribution of
existing financial resources,

— insufficient building conditions of some
schools, insufficient material and technical
provision, particularly in terms of computer
equipment,

— the strict centralization of the manage-
ment of the educational system, the existence
of an administrative-imperative, highly sub-
ordinated authoritarian way of management,
even direct instructions from higher authori-
ties on small issues of a situational nature,
the absence of elements of school autonomy,

— absolute rejection of religion and spir-
itual values,

— the uniformity of the content of educa-
tion, restrictions on the introduction of edu-
cational material and methods that are in
accordance with national characteristics,
forming national character, etc.

The socio-political changes that started in
1988 had a significant impact on the school
education system as well, raised and exacer-
bated the existing contradictions in the edu-
cation system. The devastating earthquake of
December 1988 was also a big blow, as a
result of which 277 schools, in which more
than 100 thousand pupils were studying,
were destroyed or became emergency. The
severe socio-economic situation created in
the country had a devastating effect on edu-
cation, particularly public education. The
state financial resources allocated to the sys-
tem were reduced. If in 1989 8 percent of the
GDP was allocated to education, in 1991 it
was 7.2 percent, then in 1994 it dropped to 2
percent, in 2003 it was 1.96 percent, which
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was half of the international index. In 2004
funding reached 2.33 percent of GDP, which
was three times lower than the 1990 level.
The underfunding of schools, the low salaries
of teachers, the decline in the quality of edu-
cation and the impossibility of being admit-
ted to the higher education institution with
only school knowledge led to the decline of
the reputation of the school and education.
At the beginning of the 2000s, even in the
conditions of overabundance of teachers,
65,000 against 43,000 demand, 1,600 places
remained vacant, especially in the border and
high mountain rural areas (provinces of
Syunik, Shirak, Aragatsotn, Lori) [10, p. 3].
The expenses for the construction and repair
of schools also experienced a decline. In
1997, these costs per pupil amounted to 2
US dollars. According to official statistics,
about 77 percent of the 2,000 public schools
needed major or current renovation, 38 per-
cent were practically unfit for use for educa-
tional purposes [11, p. 14]. In 1997, 42 pri-
vate schools were for the first time opened in
the republic.

The period of 1991-1995 can be character-
ized as a period of survival of the system and
preservation of the achievements of the Sovi-
et educational system. In other words, the
educational system of the RA continued to
work persistently, but did not develop. In the
conditions of new socio-economic relations, it
was important not only to build a democratic
and legal state, but also to integrate with the
world trends of social and economic devel-
opment. This serious problem dictated inevi-
table reforms in a number of spheres of pub-
lic life, particularly in the RA educational
system, which had to become a competitive
and leading developing sector. The country’s
financial difficulties, social problems, and
legislative imperfection were among the seri-
ous reasons inhibiting the reforms. Conse-
quently, educational reforms in the RA began
to be implemented step by step. In the post-
Soviet period, it became imperative to revise
the old textbooks and develop new ones ac-
cording to the requirements of the time. This
also implied increasing the effectiveness of
the teaching process, using effective and ac-
tivating new methods, means, and forms of
teaching, training tutors, lecturers and man-
agement staff with a new way of thinking and
working in a new style.

The reforms began in 1998 with the “Edu-
cation Financing and Management Reform”
loan program, which made it possible to im-
plement reform programs in various direc-
tions with financial resources provided by the
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World Bank. The latter were first aimed at
the introduction of new mechanisms of pub-
lic education management and financing,
including the review of the organizational and
legal status of public education institutions
and the improvement of the general qualities
of management personnel.

The loan program included the following
directions:

— decentralization of the management sys-
tem of state public educational institutions,

— improving the normative-legal behavior
of school management and self-governance,

— introducing a new way of financing pub-
lic educational institutions, increasing the
efficiency of using budget funds,

— democratization of intra-school man-
agement and transition to management
through the school board,

— increasing the qualification of pedagogi-
cal and administrative personnel,

— process of development of textbooks:
provision of textbooks, etc. [12].

Beginning with 1998, the management of
the public education system was decentral-
ized, introducing changes in the field of man-
agement as well. Schools began to be gov-
erned by school boards, which were a collegi-
al-cooperative body and democratically elect-
ed. Since 2003, all schools in Armenia have
been managed by school boards. From 2002,
a transition was also made to the mechanism
of funding calculated according to the num-
ber of pupils, with a full amount. It aimed to:

— ensure the independence of the school in
planning their income and expenses,

— promote competition between schools,

—ensure community and parent control
over spending of funds, etc.

Exceptions were made for schools of stra-
tegic importance /border, high mountain,
isolated settlements/, which, due to the lim-
ited number of pupils, required a differentiat-
ed approach, ensuring sufficient funding. The
wise use of such a financing mechanism was
an important tool for the implementation of
the state educational policy in the conditions
of the decentralization of the management of
the educational system. The textbook devel-
opment process was also an important issue.
It had the following goals:

— to provide every pupil of the Republic of
Armenia with basic textbooks,

— to improve general education curricula,
textbooks, and teacher’s manuals while im-
proving production quality and lowering their
prices.

— to establish a sustainable textbook pub-
lishing system based on real demand,
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—to establish textbook reproduction
mechanism to ensure sustainability of pro-
grams.

One of the keys to implementing the re-
forms was the improvement of professional
qualities of teachers. The teacher, being in
the center of attention of public education
reforms, as the direct bearer and implement-
er of changes, continuous improvement of his
professional qualities was of great im-
portance (training programs for teachers). In
the context of the reforms, the decisions re-
lated to the decentralization of the school
were no less important, as a result of which
the school acquired the powers to inde-
pendently solve a wide range of issues related
to it, as a result of which the long-standing
monopoly of the state in the education sys-
tem was gradually reduced.

In 2005-2010, the 2nd stage of the re-
forms of the education sector was imple-
mented. It is associated with the credit pro-
gram “Education Quality and Alignment”.
The goal of the latter was:

— to increase the quality of general educa-
tion by modernizing the content of general
education and introducing a new unified
quality control system,

— through the implementation and use of
ICT, to increase the progress of pupils and
improve the quality of teaching,

— to increase the quality of teaching and
learning process in the school by improving
professional pedagogical knowledge and
skills of teachers,

— to improve and enhance the public edu-
cation management system by regularly con-
ducting training of management and admin-
istrative staff.

Naturally, these reforms had both positive
and some negative effects. The education
sector does not like drastic changes, they
should be gradual, pass a certain trial period.
This is why the system had both achieve-
ments and profound gaps. The field of prima-
ry and secondary professional education was
also not left out of the reform process. The
reforms of the sector in the RA are aimed at
modernizing the content of education, meet-
ing the requirements of the labor market,
increasing the efficiency of management and
strengthening the material and technical
base in accordance with the European
standards.

It should be noted that primary and sec-
ondary professional education is considered
the driving force of the economy in many
developed countries of the world, and follow-
ing this example, still from 2017, the dual
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educational model was introduced in 11 sec-
ondary professional educational institutions.
This program received support from the GIZ
(Deutsche Gesellschaft far Internationale
Zusammenarbeit GmbH) (in these education-
al processes, it is planned that 70 percent of
the training takes place at the practical level.
Although the level of employers’ participation
and social partnership in the sector is still
not sufficient, therefore, its further develop-
ment and strengthening is one of the current
issues.

Reforms were also implemented in the
higher education system in the context of the
Bologna process. Reforms in the field of high-
er education implied a transition to a new
educational paradigm, new fundamental
principles and new structural forms, new
ways of organizing the educational process,
practices and methods. The entire program of
higher education reforms, in the form of a
declaration signed by the ministers of the
European countries at the University of Bolo-
gna on June 19, 1999, received the name
“Bologna Process”. “The latter was an inter-
state initiative, the goal of which was to cre-
ate a European Higher Education Area
(EHEA) by 2010 and to promote the attrac-
tiveness and competitiveness of the Europe-
an higher education throughout the world”
[13, p. 7]. Armenia had certain prerequisites
that were necessary to join the European
higher education area. On May 20, 2005, at
the conference of the ministers of education
of the European countries in Bergen, Arme-
nia officially joined the Bologna process with
the goal of improving our education and
bringing it into line with the European
standards.

Higher education reforms in Armenia were
aimed at improving the accessibility and
quality of the higher education sector, in-
cluding the higher education system in the
European higher education area in line with
the Bologna process. The reforms included
the following components:

— adoption of a system of easy-to-read and
comparable educational degrees through the
introduction of a unified diploma application,

— adoption of a system based on three lev-
els of education,

— establishing a credit system,

— support for the mobility of students and
scientific-pedagogical and administrative
staff,

— promotion of the cooperation with Eu-
rope in the field of quality assurance,

— promotion of the European dimension of
higher education. [13, p. 9]

132

4 more were added to the actions men-
tioned in the Bologna Declaration within the
framework of the joint agreement at the 2001
Prague and 2003 Berlin summits.

— importance of continuing education,

— involvement of universities and stu-
dents,

— promotion of the attractiveness of the
European higher education area,

— the doctoral program and the synergy
between the European Higher Education Ar-
ea and the European Research Area [13,
p- 11].

By joining the Bologna process, the Re-
public of Armenia expected, participating in
the architecture of the European area of
higher education, not to isolate itself from the
international integration processes. Even
today, the higher education system of our
country is in the process of continuous re-
forms and has its permanent, stable place
and ranking in the region.

Thus, the period of 1996-97 to 2003 can
be considered as the period of structural
transformations of education, and 2003 as
the period of content transformations, the
introduction of the new educational system,
the testing of the transformed educational
programs, and the new system of evaluating
results.

The “Law on Education” passed in 1999
clarified the legal framework for the field, and
further reforms became systematic. Special
importance was attached to increasing the
quality of professional and training programs
and matching them with the goals of socio-
economic development of the country, taking
into consideration the requirements of the
labor market [14, p. 121].

Conclusion: So, it is necessary:

— to clarify the ways of teaching the pro-
grams, the comparability of the methods. The
current state of education in the republic is
to a large extent due to the inconsistency of
the new educational guidelines and declared
values on the one hand, and the preserved
Soviet ideas on the other,

— the consistent increase in responsibility
in the field of education is inevitable, starting
from students, teachers and the highest offi-
cials in charge of the field,

— it is necessary to limit the practice of
permanent experiments,

— it is necessary to completely exclude un-
necessary duplications, paying tribute to
foreignness, formal, demonstrative, outward-
ly creating the illusion of innovation, which
sufficiently degrades and devalues any inno-
vation,
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— in case of failure of innovations, to com-
pensate the costs incurred for them by those
responsible,

— improving the social condition of educa-
tors, increasing their reputation and public
ranking, setting decent and reasonable sala-
ries. To provide the opportunity to work in
the school to those university graduates who
do not only have a diploma in the relevant
profession, but will pass an exam to the
commission created by the ministry,

— the author groups formed for the pur-
pose of writing textbooks and publishing
them were mainly composed of the academic
and university specialists, the inclusion of
teaching personnel in the school was not
proportionate, the transparency of the com-
petitions regarding the textbooks that were
constantly being transformed was not en-
sured. As a result of all this, the material
included in the textbooks is often overloaded,
the statements are academic, unsystematic
and not accessible to schoolchildren. As a
result, the principle of accessibility of educa-
tion has been violated. Therefore, the listed
ones lead to indifference and disappointment
on the part of the pupils towards the text-
books, and the tests based on them are quite
far from the real test of knowledge. By the
way, in terms of methodology, there are un-
acceptable approaches for us in the test sys-
tem.

— the appropriateness of 12-year educa-
tion is an important issue. First of all, we
should note that when we switched to the 12-
year education system, we had a clear lack in
developed high school standards, educational
subject programs, textbooks, and tutorial
staff. It turned out that this education is an
end in itself and is a repetition of basic
school program,

—in the modern education system, the
task of strengthening discipline, proper be-
havior, and training to form willful qualities
is of particular complexity. Free thinking and
the right to express an opinion are often con-
fused with unacceptable perceptions of free-
dom of behavior and uncontrollability,

— education also implies formation of na-
tional values. Unfortunately, national values
are noticeably inferior to global ones.
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30OI'PABSIH Enyapa AeBOHOBHY
KaHAUAAT iCTOPUYHUX HAYK, JOLEHT, 3aBiayBad Kadeapu ictopii cycinHix Kpain BipmeHnil,
€peBaHCHKHUH ep:KaBHU YHiBepcUTET
AIITUKSTH ApmeHyi ALIOTOBHa
KaHIWAAaTKa IIeJaroTivHuX HayK, AOLIEHTKa Kadeapu neaaroriku LleHTpy nenaroriku Ta po3BUTKY OCBITH,
€peBaHCBKUH ep:KaBHUM YHIBEpCUTET
MIHACSIH Exnik 'aperiHoBHY
npodecop Kadenpu icropii BipMmeHii, nekaH icTOPUYHOTrO PaKyABTETY,
€peBaHCHKUI ep:KaBHUM yHIBEPCUTET

OCHOBHI [IPOBAEMH OCBITH Y BIPMEHII B PAASTHCbKHUH I IIOCTPAASTHCBKHUH IEPIOIHU

Anomauin. CyuacHe cycninecmeo noknadae HA Cuc-
memy oceimu 3a80aHHST BUXOBAHHSL PO3BUHEH020, ULUPOKO
MUCNSIUO20, OCBIUEHO20 NOKONIHHSL 3 SUCOKUMU MOPQAb-
Humu sikocmsimu. Peanisygamu maxi 3a80aHHS MOKHQA
AUUE UWIISIXOM 3ANPOBAOIKEHHST HOBUX Memodi8 HABUAH-
Hsl, 6L1bW MacuumabHoz20 NOEOHAHHSL Meopii ma npaxkmu-
KU, camooceimu ma po3sumKy JKUmmeso 8AKAUBUX SIKO-
cmeii. Tomy oceima, SIK COUIOKYAbMYPHUU PEHOMEH,
KOHUEHmMpYe 2YMAHICMUUHL CYCNLIbHI YIHHOCMI, A HAKO-
nuueHull coyianbHulli 0ocgi0 ma OCMUCAEHHST nedaz202iuHol
cnadwuHu Habysarmbs cmamycy imnepamuay.

Came yum obYymo8neHO aHANI3 MA Y3a2albHEeHHS. me-
HOeHUYill po3eumky 080X PIZHUX MA NPOMUJEHKHUX CUC-
mem pozsumky oceimu Yy BipmeHii (8 padsiHcobkili ma noc-
mpaosiHCbKill nepiodu) Ha OCHO8L BUKOPUCMAHHSL ICMopu-
KO-NOPIBHSNILHO20 MEMOOY.

B cyuacHux ymosax pehopMysaHHs cucmemu oceimu
€ 00HIE 3 HAUBAKAUBIUUUX COUIOKYNbMYPHUX hpobrem,
Ha wo 38epmarome yeazy bazamo ¢axisyis, siki 3 pisHUX
acnexmie pozansdaome 00CsSZHeHHsT ma HedoKU cucme-
Mmu ocgimu PA e padsiHcbkuili ma nocmpadsHcvkuil uac (I
Manacsin, P. Abzapsin, FO. Capecsin, A .BydazaH, A. I'asa-
xe3siH, E. BypabsH ma iH).
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Y pesynoemami e6usueHHsi O0OKYMEeHMi8, iCmMOpPuUKo-
neodazo2iuHo20 aHANI3Y 3 BUKOPUCMAHHAM KOMnapamuei-
CMCbK020 NOX00Y, BMOMUBOBAHO OOULTbHICMb!

— YMOUHEHHST HOBUAbHUX NPOPaM, CYMICHOCMI Mme-
modis, OCKLIbKU CY4UacHUill cmaH oceimu 6 pecnybniui
6azamo 8 uomy 0OYMOB/eHO He8iON08IOHICMI0 HO8UX OC8I-
MHIX opieHMupi8 i 0eKnapo8aHUxX YiHHocmell paosiHCbKUM
pyoumeHmapHUMm idesm, wo 3bepeanucsy

— 00MeIKEeHHsL NpaKkmuKu nOCMmiiliHo20 eKkcnepumeHmy-
B8aHMHSL Ma BUKIIOUEHHS. nidxo0i8, UL0 308HI CMBOPIOI0Mb
11103110 HOBAMOPCMBA NPU PEalbHIll 8I0CYMHOCMI MAK020;

— YCYHEHHsi nepesaHmMarkeHoCcmi mamepiany, K-
UueHo20 00 NiOPYUHUKIB, YCYHEHHs 1ioeo surnady aKademi-
YHOW, Oe3cucmemHor ma HedOCMYNHOW OAsL WKOASPI8
MO80710;

— OKUEeHMYBAHHSL Y8a2U HA (POPMYBAHHI HAUIOHAb-
HUX YiHHOcmel Yy KoHmeKkemi npobnemu anobanizayii.

Knrouoei cnoea: suuia oceima; pehopmysaHHs, Ke-
pysarHs; ¢inaHcysaHHs; BosoHcokull npouec; KpeoumHa
cucmema; YHigepcumem; OUIHIOBAHMHSL, NOPIBHSALHUL
aHanis.
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