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CULTURE TRANSFER IN MOTHER TONGUE TEXTBOOKS

One dimension of Turkish textbooks is related to
culture. In addition, language is the carrier of
culture, because there are relations between
language and culture in many respects, culture is
mentioned when describing language acquisition
processes; When talking about cultural acquisition
processes, the mother tongue is mostly mentioned.
In the Turkish qualifications framework, three of
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the eight competence areas include targets directly
related to the acquisition of culture. It is stated that
an appropriate and creative language interaction in
the social and cultural context is aimed in the four
basic skill areas of communication in the mother
tongue. It is emphasized that cultural accumulation
in the field of communication in foreign languages
is decisive in foreign language acquisition. At the
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last point of the title of competence, there is a
cultural function and cultural fields such as music,
performing arts, literature and visual arts are
handled as a priority and attention is drawn to the
importance of individuals’ being able to express
themselves in these fields. Turkey’s education
programs are prepared within the framework of the
general objectives and basic principles of Turkish
national education. This curriculum aims to provide
students with certain qualifications. One of the
qualifications is to recognize and adopt aesthetic
and artistic values through Turkish and world
cultural and artistic works.

Keywords: culture; mother tongue; Turkish
national education; educational program;
curriculum.

Formulation of the problem. People
living in different parts of the world have
different cultural backgrounds and wuse
different languages. Although language and
culture seem to be two separate fields in
appearance, they are in an intertwined
relationship and mutually influence each
other. H. Gleason (1961) [1] stated that
languages are not only the product of
cultures, but also symbols of cultures. The
development of a language often affects the
relevant culture, and patterns of cultural
cognition and tradition are often clearly
encoded in the language.

Moreover, language is also a social
institution that both shapes and is shaped by
society (E. Armour-Thomas & S. Gopaul-
McNicol, 1998 [2]). This means that language
is not an independent construct, it is social
practice both created and created by the
structures and forces of the social ins-
titutions in which we live and operate. Of
course, language cannot exist in a vacuum
and there is an inevitable kind of “tran-
sference” between language and culture (N.
Fairclough, 1989 [3]). It follows, then, that
learning a new language will also require
dealing with the concept of culture in relation
to language.

Textbooks maintain their importance in
terms of being the most used material in the
teaching process. As in many disciplines,
problems regarding the quality of textbooks
are an important issue in the field of Turkish
learning. In his study, C. Alyilmaz (2010) [4]
also addresses the problem of quality
textbooks among the current problems of
learning Turkish. The philosophy and every
purpose of the curriculum has been
translated into practice as a kind of theory in
the textbooks. Accordingly, the link between
the ability to reflect the curriculum in the
textbooks and the achievement of the
program’s objectives is directly proportional.
However, the backbone of learning activities
consists of many elements, especially
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textbooks, and texts, activities and visuals in
textbooks. The qualities of these elements
can affect the teaching process of the course
and the performance of the two most
important elements of education, the teacher
and the student, in both directions.
Theoretical foundations of the re-
search. The fact that textbooks have such
important and decisive functions requires
that the components in their contents be
created by examining many aspects by
different field experts. While preparing
textbooks, it is necessary not to be content
with the data of a field, but to focus on
studies between fields (K. Isheri, 2014 [3]).
One of the most important stages of
preparing a quality textbook is undoubtedly
the creation of visuals. Children can easily
understand the abstract or complex parts of
the text with the help of visual elements (M.
Shirin, 2000 [6]). Although images are seen
as concretized forms of text content in
Turkish textbooks at first glance, it would be
a serious mistake to limit their function in
this way. The main features expected from
the visuals are to attract the attention of the
reader to the book or text it belongs to and to
contribute to the development of a positive
attitude towards it. Visuals are generally
used in books in order to benefit from the
decorative, complementary and interpretive
functions of the text (A. Oghuzkhan, 2010
[7])- In a more detailed classification of the
functions of visuals in the textbooks, it is
mentioned that they have concentration,
problem-creating, situational, creativity-
encouraging,  activating, critical, and
establishing a priority-current relationship
(H. Koksal, 2011 [8]). With the help of similar
visuals, it is possible to increase the
functionality of the textbook and achieve the
targeted outcome. Being surrounded by
books with artistic value will help children
develop their taste and sensitivity (S.
Diliduzgun, 2006 [9]). From this point of
view, it is necessary to expect individuals to

develop their artistic sensitivities from
textbooks and the visuals of the books.
Because when the developmental cha-

racteristics of individuals are examined, it
has been seen that visuals have important
effects on mental development. Individuals
begin to perceive visuals from a young age
and experience changes according to
aesthetics and developmental periods. For
this reason, while preparing the textbooks,
visual designs should be created by paying
attention to the aesthetic perception
characteristics of the age group addressed. In
the results of Parson, Johnston and
Dunham’s research on aesthetic sense and
response in children, experts such as Kolberg
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and Piaget revealed that individual aesthetic
senses qualitatively pass through various
stages and begin to take shape from an early
age.

The purpose of the study is to explain
the transfer of culture in primary school
mother tongue textbooks.

Method. When studying this issue, histor-
ical and comparative methods, analysis, the-
oretical analysis and generalization methods
were used.

Presentation of the main material.

Culture. According to E. Condon (1973)
[10], culture can be defined as a way of life.
No matter where people live, their behavior
and thoughts follow each other and are
usually based on their own culture. There are
many different dimensions of culture. It
includes the ideas, traditions, skills, arts and
tools that characterize a group of people of a
certain time period; it is also the beliefs,
values and material objects that create our
way of life. Culture creates the context of
cognitive and emotional behavior for every
person. It affects individual predictions and
attitudes, and can also have an impact on
practical aspects of life, such as hobbies.

Culture is also a matter of habit, and it is
habit that turns into tradition, and tradition
that gives birth to culture. Local people start
with habitual actions and continue to create
common stereotypes. Condon also explained
that stereotypes assign group characteristics
to an individual purely on the basis of
cultural affiliation. Cultural stereotypes affect
how people think, talk, behave and interact
with each other. L. Samovar, R. Porter,
N. Jain (1981) [11] also stated that culture
and communication are inseparable because
culture not only determines who will talk to
whom, about what, and how communication
will proceed, but also helps determine how
people encode messages and the meanings
they carry.

Without culture, we cannot understand
the lives and motivations of others, we
cannot connect with their concerns and
interests. Culture is inherent in our existence
and is a powerful human tool for developing
our society, increasing our knowledge and
establishing relationships between people.
But culture is fragile. The characteristics of
culture are constantly changing and easily
disappear.

Linguistics. Linguistics is the scientific
study of language. It is a fundamental
discipline in the sense that it bridges the
social sciences, mnatural sciences and
humanities (Z. Harris, 1951 [12]). Linguistics
is an exciting field, not only because of its
own achievements, but also because of its
contributions to other fields. In the field of
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language, linguistic studies attempt to
answer many questions; one of them is this:
What is language and how is it represented
in the mind? Linguists focus on describing
and explaining language. It is a discipline
that deals with similar and different aspects
of languages. In addition, linguistics is also a
social science that has common deno-
minators with other social sciences such as
psychology, anthropology, sociology and
archeology. Therefore, to understand the
changing nature of language, we need to look
at psychological issues such as learning
ability, perception, and social factors. In
order to use language successfully, we need
to understand the structures and functions
of languages that play a role in our social
activities.

Structure of Language. Language is a
system of symbols and rules wused for
meaningful communication. The structure of
language in many ways reflects the structure
of how our mind processes the world.
According to B. Douglas (2000) [13], there are
four different dimensions of language. There
are: competence and performance;
understanding and production; nature and
nutrition, and universal grammars. Before
analyzing the structure of a language, three
problems need to be considered:

1. What are the rules or principles that
prescribe how sounds are made and how
they are used (phonology-pattern of sounds)?

2. How do sound strings convey meaning
and how are meaningful sound strings put
together to form words (morphology-pattern
of sound strings and words)?

3. How are words put together to form
phrases and sentences (Deconstruction of
sentences and phrases)?

Understanding a language should first
involve understanding its sound patterns. In
all languages, there are certain patterns in
the sounds used by the speaker, how these
sounds are combined to form symbols, and
how these symbols are organized Decently
into meaningful sentences. B. Douglas (2000)
also stated that each language structure
consists of four different areas: phonology
(the basis of speech sound), semantics (word
meanings and concept arrangement),
grammar (includes morphology and syntax),
and pragmatics [13]. In fact, some languages
have similar structural patterns, while others
are completely different. One of the reasons
why some people have difficulty learning
another language is wusually related to
language structures. Chinese and English
languages, for example, have their own
unique and completely different structures.

Only the structure of a language can be
learned because human beings have a
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natural and innate ability to acquire a
language. According to the theory of language
acquisition, language learners often need a
transformation process when learning a new
language. They should apply and compare
the structures of their native language to
understand the patterns of the new language.
We see a good example of this in bilingual
education. Bilingual education theories beli-
eve that new second language learners are
often confused and disoriented when they
encounter a foreign language for the first
time. However, after becoming familiar with
the structure of the language, they eventually
discover the rules of the language and how
the various parts relate to each other
(S. Krashen, 1994) [14].

Functions of Language. Language is a
system of signals that encodes and decodes
information, including sounds, gestures, or
written symbols. The purpose of language is
to convey meaning. When we start to develop
our language skills, the main goal is to
communicate or interact with others.
M. Halliday (1973) [15] suggests that the
functions of language can be divided into
seven areas:

1. Instrumental function: When language
is used to manipulate the environment, to
make certain events happen.

2. Editing function: When the language
controls events. Edits may encounter the
listener’s approval or disapproval.

3. Function of representation: When
language is used to make statements, convey
facts and information, explain or report.

4. Interactive function: When language
serves to provide social care, this requires
knowledge of slang, jargon, jokes, folklore,
cultural traditions, politeness and expe-
ctations of formality in social exchange.

5. Personal function: The way language
expresses feelings, emotions and personality.

6. Intuitive function: When language is
used to acquire and learn information.

7. Imagination function: Language is to
create fairy tales, write novels, write poems,
rhymes, etc. when used for writing.

All the functions of language lead to three
essential elements for the formation of a
proposition: the subject, the predicate, and
the connection between them. Each function
has the purpose of helping us cope with the
necessities of daily life.

The relationship between language and
culture. Language and culture are intertwi-
ned, and one influences the other. Language
and culture have a kind of deep and symbolic
relationship. Language represents the whole
of culture because language represents
culture in the minds of those who speak it.
Conversely, culture also symbolizes language
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and is summarized in the economic, religious
and philosophical systems of a country.

The effects of language on culture.
Language is created to present our ideas or
concepts; these can change depending on
which cultural elements are dominant at any
given moment. As the language expands, the
culture also changes. An obvious advantage
of human language as a learned symbolic
communication system is that language has
infinite flexibility. This means that the
meaning of a word can be changed, and then
a new symbolism can be created. For
example, the English word “nice” now
generally means pleasant, polite, and kind.
But in the 15th century, “beautiful” meant
stupid, immoral, lustful, or even evil. This
simple example demonstrates that languages
can evolve in response to changing historical
and social conditions. As we know, the
culture of the United States consists of many
different cultures and languages. Each of
these individual cultures influences, shapes,
and redefines American culture. Many new
words are being added to normal American
everyday speech. Many new words are being
added to normal American everyday speech.
For example, the sentence “we haven’t seen
each other for a long time” is not standard
English. Translated from Chinese; others,
such as sushi and tofu, are also seen in
American society. People accept and
understand these because these adaptations
have already become part of the “local”
culture and are involved in people’s lives (S.
Allison and C. Vining, 1999) [16].

The Effects of Culture on Language.
Culture can be defined as a system of values,
beliefs and/or norms learned among a group
of people (M. Greey, 1994) [17]. Broad
definitions of culture include ethnicity,
nationality, gender, disability, race, sexual
orientation, and religion. Culture not only
changes people’s values and habits, but also

affects people’s language and behavior.
Cultural knowledge is very important in
achieving language proficiency, and the

culture of a society can change depending on
the language used. For example, some old
words still exist even though they are no
longer used culturally. New words emerge as
they become identified with certain cultural
activities. The slang words our parents used
were probably different from the slang words
we use today. Different eras often have
different “pop languages”. These languages
are mostly influenced by television programs,
politics or music and gradually create their
own cultural currents. It is possible to see
examples of this in the Beatles and most
recently in Hop Pop music. In short,
language is always cultural in some ways.
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Language should be conceptualized integrally
as part of a society and its culture.

Culture in Language Learning. According
to the National Standards for Language
Education project, students cannot truly
master the new language until they have
mastered the cultural context in which the
new language is formed. This means that
understanding a new culture is an important

element in achieving success in second
language acquisition. In fact, language
learning and cultural learning can be

compared with the child’s first experiences
with the family he was born into, the society
he belongs to and the environment he lives in
(M. Lu, 1998) [18]. When we are babies, we
acquire our mother tongue naturally because
our society, environment and culture
constantly nourish us. Similarly, when we
acquire a new language, we need to absorb
the nutrients of the new culture.

Teachers’ perception of the student’s
culture can affect the second language
learning process positively or negatively
(E. Stevick, 1982) [19]. Cultural perception
and intercultural education are very
important to become a second language or
bilingual teacher. If children are given
cultural knowledge, immersed in a culturally
rich environment, and introduced to
culturally essential materials, they can learn
a second language more easily because their
background knowledge of second language

culture will make it less difficult to
understand.

As R. Lado (1957) [20] points out in his
book intercultural linguistics, if some

elements of the second language are very
different from the student’s mother tongue,
that student will likely face difficulties. From
this it can be assumed that learning a second
language becomes easier when there are
similarities between the second language and

the learner’s mother tongue, because
languages often have differences in syntax,
pronunciation and  structure. Perhaps

through cultural support and understanding,
language differences can be resolved and
students’ learning stress reduced.

Mother tongue learning includes a
number of different dimensions, including
grammar proficiency, communicative
proficiency, language proficiency, and
cultural understanding (D. Thanasoulas,
2001) [21]. Teaching a second language is not
just about having conversations about
syntactic structures or learning new words;
should include cultural elements. Cultural
activities and objectives should be carefully
organized and included in second language
lesson plans to enrich the teaching context.
Six strategy suggestions for the inclusion of
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cultural elements in second language classes
are described in the section below.

Cultural Learning Materials. Using
appropriate materials can help students
engage in real cultural experiences. These
materials are; may include movies, news
broadcasts, television programs, Web sites,
magazines, newspapers, menus and other
printed materials. Teachers can adapt the
use of cultural materials according to
students’ age and language proficiency level.
For example, language beginners can watch
and listen to video clips from a TV program in
the target language and focus on cultural
traditions such as greetings. The teacher can
provide students with a detailed translation
or give them a graph, diagram or outline to
complete while listening to a dialogue or
watching a video. The use of appropriate
audio-visual resources can strengthen
students’ images of the target culture and
improve their second language learning.

Using Common Proverbs as a Transfer
Tool. Discussing common proverbs in the
target language can  help students
understand how different or similar proverbs
are from their native language. This can also
help them understand how differences
highlight a country’s historical and cultural
background (A. Ciccarelli, 1996) [22]. Using
proverbs as a transmitted tool to explore two
different cultures can guide students in
analyzing the similarities and differences of
cultures. It is also a good method for
students to discover both the target culture
and the values that are often represented in
their own proverbs.

Applying role playing as a sociocultural
approach. Role playing is also a useful
teaching technique in the sociocultural
approach. The sociocultural approach is
currently the most useful method used in
second language teaching (J. Wertsch, 1991)
[23]. The main aim of the sociocultural
approach is to prepare students for
intercultural communication and intercul-
tural dialogue. According to S. Savignon
(1997) [24], sociocultural strategies can be
seen as one of the most effective ways for
students to reach sociocultural competence
within the scope of second language
communication competence. B. Tomalin and
S. Stempleski (1993) [25] also stated that
role-playing activities can examine cultural
behaviors and communication patterns. For
example, in one of these role-plays, students
can dramatize an event that has happened to
them and caused cross-cultural mis-
understandings. In this way, it will be
possible to develop communication strategies
to overcome similar problems in real second
language communication.
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To encourage students to seek and
present through cultural capsules. The use of
culture capsules is one of the most well-
known and established methods of teaching
culture (J. Jerrilou, 1979) [26]. The concept
of the cultural capsule was developed by
H. Taylor and J. Sorenson in 1961 [27]. It is
a brief description of the contrasting informa-
tion received from the students’ native
language cultures, as well as some aspects of
the target language culture. Contrasting
information can be provided by the teacher,
but it is usually more effective for students to
indicate the contrasts themselves. Taylor and
Sorenson also suggest that students may be
presented with objects or visuals that
originate from the target culture. Students
are then responsible for finding information
about the item in question by conducting
research or giving tips for research. They may
write a short summary or make an oral
presentation to the class about the cultural
significance of the topic. In fact, Brigham
Young University has already published
culture capsules titled “Culturgrams” for 100
different countries. Each Culturgram is
divided into sections related to family
lifestyle, attitudes, traditions, courtesies and
history. = Through the application of
culturgrams, students can compare and
contrast the traditions and customs of other
cultures with their own.

Seeing students as a cultural resource.
Currently, second language classes are more
culturally and ethnically diverse than ever
before. Teachers can take advantage of the
resources provided by these resources.
Teachers can invite exchange students,
immigrant students or international students
to the classroom as specialist resources to
present various aspects of their own culture.
In this learning activity, students not only
learn about the diversity of cultures, but also
have the opportunity to connect and organize
between their native culture and the target
language culture through these presenta-
tions.

Using computer technology to help
students gain cultural knowledge. Educators
state that the current computer technology
has many advantages in terms of second
language and cultural learning (M. Rost,
2002) [28]. A computer and language
learning programs connected to it can
provide second language students with more
independence in classrooms and give
students the option to work on learning
materials at any time of the day. Second
language students wusually come from
different countries and have different cultural
backgrounds. It is difficult to create a wide
variety of different learning environments due
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to the limited space in a normal classroom.
The use of computer technology can provide
multicultural interactions without the need
for students to go to class. It is easy to use
computers to create various sandboxes in
order to meet the needs of each student.
Today, the communications of 580 million
network wusers and the information of
4 billion websites work like a large library.
Through computers and the Internet, second
language learners can connect anytime and
anywhere to access appropriate materials
and information about learning. The World
Wide Web can provide instant access to
websites in other countries. Students can
find resources written in the target language
and learn about the cultures of other
countries. These websites cover various
topics such as news, sports, entertainment
and health. They provide various cultural
learning opportunities for students to
maintain their cultural understanding and
improve their reading and vocabulary skills.

Conclusion. Cultural learning helps us
discover that there are many ways to see the
world. Understanding the relationship
between culture and linguistics will help us
develop teaching strategies and pedagogies
for second language teaching. In the
knowledge-driven world, language ability is
increasingly becoming an essential skill.
According to Kramsch (1993), culture in
language learning is not a sacrificial skill. In
order to understand the language correctly,
culture and language must be learned
together. After all, the more cultural concepts
we learn, the more language skills we gain;
The more languages we acquire, the more
competitive we will be.

The ICH Agreement aims to prevent the
extinction of cultural wealth that has existed
for thousands of years due to the financial
and technological power of several dominant
cultures around the world, as a result of
nations adopting a certain type of culture, by
transferring it from generation to generation.
One of the basic steps of this struggle for
survival is the transfer of the compiled
cultural riches to new generations. For this
reason, it is important to include cultural
elements thematically in Turkish textbooks,
as well as it is important for students to get
to know their own culture better. Students
recognize and keep their own culture alive;
we can think that these are among the steps
that make up the main philosophy of the
UNESCO Intangible Cultural Heritage
Agreement. Therefore, the inclusion of
Intangible Cultural Heritage in educational
activities is one of the responsibilities of other
countries, such as Turkey, which are party to
this agreement. For this reason, it will be
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necessary and beneficial to increase the type
and number of cultural elements that can be
consistently associated with Turkish lesson
themes in textbooks. Thus, it will be possible
for students to have information about many
cultural elements through Turkish lessons.

References
Gleason, H.S.Jr. (1961). An Introduction to
Descriptive Linguistics. New Delhi: Oxford and IBH
Publishing Company.
Armour-Thomas, E. ve Gopaul-McNicol, S. (1998).
Assessing Intelligence: A Bio-Cultural Model. Sage
Publications, INC.
Fairclough, N. (1989). Language and Power. London:
Longman.
Alyilmaz, C. (2010). Problems of Teaching Turkish.
Turkish Studies, 2010. 5/3: 728-749.
Iseri, K. (2014). Pictures in Turkish Textbooks. T. D.
Analyzes within, In Hakan Ulper (Ed.). Ankara:
Pegem Academy. 3. b., SS. 81-90.
Sirin, M.R. (2000). Children’s Literature in 99
Questions. Istanbul: Children’s Foundation
Publications.
Oguzkan, A.F. (2010). Children’s Literature. Ankara:
Ani1 Publishing.
Koksal, H. ve Kuctukahmet, L. (2011). Subject Area
Textbook Review Guide. Ankara: Nobel Publications.
Dilidtizglin, S. (2006). The Contribution of Children’s
Books to Children’s Art Education. II. National Child
and Youth Literature Symposium, PP. 111-115.
Condon, E.C. (1973). Introduction to Cross Cultural
Communication. New Brunswick, NJ: Rogers
University Press.
Samovar, L.A., Porter, R.E. ve Jain, N.C. (1981).
Understanding intercultural communication.
Belmont, CA: Wadsworth Publishing Company.
Harris, Z.S. (1951). Methods in structural linguistics.
University of Chicago Press.
Douglas, B.H. (2000). Principles of language learning
and teaching (4th ed.). White Plains, NY: Longman.

10.

11.

12.

13.

14. Krashen, S.D. (1994). Bilingual education and
second language acquisition theory. In Schooling and
language-minority students: A theoretical framework
(2nd ed., PP. 47-75). Los Angeles: Evaluation
Dissemination and Assessment Center, California
State University.

Halliday, M. (1973). Exploration in the Function of
Language. London: Edward Amold.

Allison, S.R. ve Vining, C.B. (1999). Native American
culture and language. Bilingual Review, 24: 193-207.
Greey, M. (1994). Honouring diversity: A cross-
cultural approach to infant development for babies
with special needs. Toronto: Centennial Infant and
Child Centre.

.Lu, M. (1998). Language learning in social and
cultural contexts. Eric Digest.

Stevick, E. (1982). Teaching and learning languages.
New York: Cambridge University Press Web-site:
Center for Applied Linguistics: Definition of Terms.
Lado, R. (1957). Linguistics across Cultures. Ann
Arbor: University of Michigan Press.

Thanasoulas, D. (2001). The importance of teaching
culture in the foreign language classroom.

Ciccarelli, A. (1996). Teaching culture through
language: Suggestions for the Italian language class.
Italica, 73(4): 563-576.

Wertsch, J. (1991). Voices of the mind: A sociocul -
ural approach to mediated action. Cambridge:
Harvard University Press.

Savignon, S. (1997). Communicative competence:
Theory and practice. (6th ed). N.Y.: McGraw Hill.
Tomalin, B., & Stempleski, S. (1993). Cultural
Awareness, Oxford: Oxford University Press.

Jerrilou, J. (1979). Living language: USA culture
capsules for ESL students: dialogs on life in the
United States for students of English as a foreign
language. Rowley, MA: Newbury House Publishers.

15.

16.

17.

18

19.

20.

21.

22.

23.

24.

25.

26.

27.Taylor, H.D. & Sorensen, J.L. (1961). Culture
Capsules. The Modern Language Journal, 45(8):
350-354.

28.Rost, M. (2002). New Technologies in Language

Education: Opportunities for Professional Growth.

KAEMAI Aai Xinaet

OOKTOpaHT, BakiHCHKUI CAOB’THCHKUH YHIBEpPCUTET

IEPEOABAHHSI KYABTYPH Y NIAPYYHHKAX 3 PIJHOI MOBH

Anomauis. O0Hiel0 3 PYHUI MYypeubKux UKUTbHUX
niopyuHuKie € 3abeaneueHHs 38'513KYy 3 Kyaomypow. Kpim
moz20 M08a € HOCIEM KYNbmypu, OCKLIbKU MK MO8010 ma
KYJAbmypor ICHYIOMb mMICHI 830eMO038'13KU, 30Kpema,
KYyabmypa 32a0yemucst NPU ONUCL Npoyecie ONAaHY8AHHS
MO08U, a KoAu tidembcst npo npoyecu Habymmsi KYJabmypu,
mo eoHU nocmarome K Hegl00UIbHI 810 pioHol mosu. Y
mypeubKiii cucmemi npogeciliHux keanigikauyili mpu i3
socbMmu obiacmell KoMnemeHuyilli oxonaomms yiii, 6esno-
cepeodHbO Noe8'sI3aHi 3 Habymmsam KYyaomypu.

Mema OocnidxeHHst — cxapakmepusysamu 0cobuso-
cmi nepedasaHHsl OCHO8 KYJabmypu Yy NioOpyuHuKax 3 pio-
HOi MO8U 0151 NOUAMKO80T WKONU.

Memoou. Ilpu eusueHHi memu BUKOPUCMOBYBANUCS
ICMOpUKO-NOPIBHSIbHI MEMOOU, MeoOpemuUUHULL aHA3 ma
Y3az2anbHeHHsl.

OpuziHansHicmb. Cmeeposkyemsbest, wo adeksamua i
meopua Mo8HA 83AeMO0isl Y COUIANbHOMY ma KYabmyp-
HOMY KOHMEeKCMi CNpsiMO8YEMbCSL HA PO3BUMOK OCHO8HUX
HOBUUOK CNINKYBAHHSL piOHOI0 Moe0t0. Hazonowyemucsi,
Wo KYyabmypHi Ha0baHHs Y MOBHI cghepi € supiuatbHU-
MU MAKOXK 8 ONAHYBAHHI iHO3eMHUX Mmo8. OKxpema ysaza
NpuoiIEmMbCsT KOMNEemeHICHOMY 3abe3neueHHio peaniza-
Uil KYysnbmypHoi hyHKUIl 8 MaKux 2any3sax KYyabmypu, siK
MY3UKQ, 6UKOHA8CbKe MucCmeymeo, Jaimepamypa ma
obpazomeopue mucmeymso. Lleii Hanpsam posensoaemves
sk npiopumemHuli 0Nt CMEOPEHHSL YMO8 CaMO8UPAIKA-
mucst iooeli 8 Yux 2any3sx.
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Pezynemamu. OceimHi npoepamu 8 TypeuuuHi po3pob-
JSBIOMbCsL 8I0N0GIOHO 00 yinell ma OCHO8HUX NPUHUUNI
cucmemu HauloHanbHOi oceimu. BiOnogioHo, 0C8IMmHbO-
npogpeciliHa npozpama nid20moeKu uumesnis nouamiKoeol
wKonu nepedbauae onaHysaHHs KeanihikauiliHoi ckaa-
0oeoi, sika 3abe3neuye SUSHAHHSI MaA nNepelimMaHHs ecme-
MUUHUX Ma XYOOIXKHIX UIHHOCMEU Y meopax mypeubkol
ma ceimoegoi Kyabmypu ma mucmeymsa. Y ubomy KOH-
meKcmi 80 KUB020 3HAUEHHST HAbY8aromb NIOPYUHUKU 3
PIOHOT MOBU 0151 NOUAMKOB0T ULIKONU.

BucHoseku. Yezo0a ICH (Intangible Cultural Heritage)
cnpsimMoeaHa HA 3anobieaHHST 3HUKHEHHIO KYAbMmYypHO20
b6azamcmea, sKe ICHY8ANO0 NPOMS2Z0M MUCAUONIMb 308051
KU (PIHAHCOBIL Ma MEeXHOJ02IUHI NOMYIHOCMI KLIbKOX
OOMIHYIOUUX KYSAbMmYyp NO 8CbOMY C8IMY, 8HACAIO0OK MO20,
wWo Hayii maroms nesHuUll mun Kyabmypu, nepeoarouu
1020 3 NOKONIHHSL 8 NOKONIHHSL. OOHUM 13 OCHOBHUX KPOKI8
Y uili bopomubi 30 KYnabmypHe 8UIUBAHHSL € NepedasaHHs
HAKONUUEHUX KYAbMYPHUX UIHHOCMElU HOB8UM NOKOIH-
Ham. 3 yiel NPUUUHU BAXKAUBO SKAIOUAMU (KYJAbMYPHL
eslemeHmu» 00 NeeHUX mem Yy niopyuHuKax 3 mypeysvkoi
MO8U, W06 YuHi Kpawe nisHA8ANIU 811ACHY KYAbmypy.

Knrouoei cnoea: kynemypa; pioHa mo8a; mypeubke
HAYIOHATbHE BUXOBAHHSL, OCEIMHSL NPO2PaMa; HASUAAbHUL
NAaH.

Ooepokaro pedaryiecro 06.08.2023
Ipuiinamo do nybnikauii 24.08.2023





